
 

  

International Journal of Humanities Social Science and Management (IJHSSM) 

Volume 5, Issue 6, Nov.-Dec., 2025, pp: 193-199             ISSN: 3048-6874 

www.ijhssm.org                                                      

 

 

 

| Impact Factor value 7.52 |                  ISO 9001: 2008 Certified Journal                Page 193 

The Construction of the Dialogic Teaching Discourse System in 

College Ideological and Political Theory Courses 
 

Zhenxue Guo 
School of Marxism, Zhaoqing University, Zhaoqing Guangdong 526061, China 

----------------------------------------------------------------------------------------------------------------------------- --------- 

Date of Submission: 12-11-2025                                      Date of Acceptance: 23-11-2025                                                              

----------------------------------------------------------------------------------------------------------------------------- ---------- 

Abstract: Since the reform and opening up, college 

ideological and political theory courses in China 

have continuously innovated, with series of textbook 

compilation plans being successively 

introduced. This, in essence, represents the 

reconstruction of ideological and political education 

discourse. The reconstruction has achieved two 

major shifts: one is the transition of discourse 

construction mode from politicization to 

democratization, and the other is the shift of 

discourse form from monologue to dialogue. 

Correspondingly, the teaching discourse of college 

ideological and political theory courses should 

change the state of student silence and aphasia, 

establish an equal dialogue mechanism between 

teachers and students, realize communication and 

connection in thoughts and emotions, and open the 

door to new ideas. By employing compassionate 

discourse infused with humanistic spirit, the 

effectiveness of college ideological and political 

theory courses can be enhanced. 
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I. Introduction 
Since the reform and opening up, the 

compilation of textbooks for Chinesecollege 

ideological and political theory courses has 

undergone an evolution from the “85 Plan” to the “98 

Plan” and then to the “05 Plan”, which essentially 

represents the reconstruction process of ideological 

and political education discourse in colleges. 

Nowadays, with the rapid development of 

information technology, digital transformation has 

become a significant trend in the field of education. 

The teaching materials for ideological and political 

theory courses in colleges and universities are also 

undergoing digital transformation.The reconstruction 

aims to achieve two significant shifts: firstly, in the 

discourse construction mode, from politicization to 

democratization, where ideological and political 

education discourse gradually separates from the 

singular emphasis on ideological functions and 

combative political discourse, forming a discourse 

that is both political and imbued with a sense of the 

times and life, full of humanistic spirit. Secondly, in 

the discourse form, from the self-speaking 

monologue of the speaker to interactive 

communication between the speaker and the 

listener. Textbooks represent fixed textual discourse, 

while teaching discourse is the practical discourse 

that interprets the textbooks. Textual discourse must 

be transformed into practical force through teaching 

discourse. To enhance the effectiveness of college 

ideological and political education and transform the 

appearance of college ideological and political theory 

courses into ones that students truly love and benefit 

from throughout their lives, it is necessary to 

continue promoting the reconstruction of teaching 

discourse in college ideological and political theory 

courses. 

 

II. Deconstructing Discourse Centrality and 

Achieving Effective Communication 
From the perspective of discourse analysis, 

there are two modes of constructing ideological and 

political education discourse: the politicized mode 

and the democratized mode. The politicized mode 

regards ideological and political education solely as a 

tool for consolidating political power and achieving 

political goals. This is a goal-oriented discourse 

where the speaker dominates the discourse rights, 

and the listener’s discourse rights are deprived. The 

speaker attempts to dominate and control the 

listener’s thoughts, emotions, will, and behavior from 

a position of superiority. Such discourse can only be 

the speaker’s monologue, while the listener is 

forgotten due to aphasia. The democratized mode, on 

the other hand, asserts that both the speaker and the 

listener possess discourse rights in the ideological 

and political education discourse system, engaging in 

equal dialogue to reach discourse consensus and 

achieve ideological connection and 

communication. This is a communication-oriented 

discourse involving mutual exchange and dialogue 

between the speaker and the listener. In the process 

of continuous dialogue, the listener understands and 

accepts the events and ideological content spoken by 

the speaker, achieving emotional harmony and 
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resonance in mutual openness, approach, and 

encounter (Ni, 2012). 

Discourse is a product of context. The mode 

of discourse system construction is closely linked to 

specific contexts. Ideological and political education 

discourse is a condensation and presentation of the 

spirit of the times, rooted in the social realities. In the 

early days of New China, to consolidate the newly 

established regime, a high degree of ideological unity 

was required, with a dominant unitary ideology. In a 

closed and backward social state, the construction of 

ideological and political education discourse 

undoubtedly adopted a politicized mode.  

After the reform and opening up, waves of 

economic globalization, political democratization, 

informatization, and networking swept in, and 

cultural and value orientations became 

diversified. An open society inevitably 

producesdiversediscourses. The construction of 

ideological and political education discourse in 

colleges has begun a democratization process in this 

new context.The successive introduction of the three 

major Plans for ideological and political theory 

course textbooks guided by the Ministry of 

Education is a testament to this democratization 

process. 

In the current teaching discourse of college 

ideological and political theory courses, the 

politicized tendency of discourse has not completely 

receded and has even become an obstacle to 

discourse democratization. Due to the strength of 

traditional forces and the habitual thinking and 

behavior patterns of teachers, in the teaching 

discourse system of college ideological and political 

theory courses, on the one hand, teachers, as speakers, 

still occupy the center of discourse, assuming the 

roles of knowledge, truth, and correct ideology, using 

monologue language, explicit ideological language, 

and commanding and instructive tones to forcibly 

impose their thoughts and will on students in a 

high-pressure manner. In the classroom teaching field, 

it is not “persuading with reason” but “persuading 

with force.” On the other hand, students, as listeners, 

are deprived of discourse rights and placed on the 

periphery of discourse, rendering ideological and 

political education ineffective or even 

counterproductive.  

The teacher-centered discourse in college 

ideological and political theory courses obstructs 

effective communication between teachers and 

students, creating discourse differences that prevent 

the attainment of discourse consensus. Habermas’s 

(1984) Communicative Action Theory points out that 

“communication is the ultimate purpose of human 

language.”It insists that participants engage in 

dialogue with the primary goal of mutual 

understanding and consensus. It is oriented toward 

coordinating actions through shared meanings, values, 

and norms.Habermas (ibid) proposes an “ideal 

speech situation” as the foundational premise for 

rational communication: 

Equality: All participants have equal rights to speak, 

question, and challenge ideas. 

Freedom: No external coercion (e.g., power, money, 

or violence) influences the dialogue. 

Rationality: Decisions emerge from logical 

argumentation and mutual understanding, not force 

or manipulation. 

This idealized context ensures that 

communication remains open, inclusive, and focused 

on reaching consensus through reasoned debate.  

The purpose of a speaker’s verbal behavior 

is to make the listener recognize their speaking 

intention and grasp the true meaningpervading it, 

influencing the listener’s thoughts, emotions, will, 

and behavior with their own words. The listener must 

adopt a positive stance and accept the speaker’s 

words, and consensus between the speaker and the 

listener is achieved through 

communication. Habermas defines communication as 

“the process of achieving consensus among subjects 

with verbal and behavioral capabilities.” To achieve 

the educational goals and enhance the educational 

effectiveness of ideological and political theory 

courses, the core of their teaching discourse is 

effective communication between teachers and 

students.  

Effective communication refers to the 

teacher, as the speaker, sending information to the 

student, as the listener, who then accepts and 

correctly understands this information and provides 

positive feedback, enabling accurate information 

exchange between teachers and students. In other 

words, effective communication is based on equal 

dialogue between the speaker and the listener. ”The 

process of ideological and political education 

communication is a process of value transmission 

and generation, involving dialogue based on the 

moral values and norms adhered to by the subjects of 

ideological and political education (including 

educators and educated objects)” (Hong, 2011). To 

make the educated objects accept the content of 

ideological and political education, educators must 

use effective discourse to fully and equally 

communicate and dialogue with the 

educated. Teachers and students engage in 

knowledge, thought, emotional, will, and behavioral 

exchanges and interactions through language 

conversations, mutually opening up, listening, and 

accepting, participating and sharing together, thereby 
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producing cognitiveidentification, emotional 

resonance, and ideological sublimation.  

Traditional monologue teaching not only 

obstructs communication between teachers and 

students but also leads to ideological rigidity and 

blocks the emergence of new ideas. Teacher 

discourse hegemony stands as a barrier, with the 

thoughts of teachers and students at opposite poles, 

making it difficult for them to meet and connect. 

 New ideas emerge continuously in the 

collision and clash of different thoughts. Therefore, 

dialogue is the source of ideological generation and 

development. The early 20th-century Soviet thinker 

and literary theorist Bakhtin (1998) stated, “Life is 

essentially dialogue. Life means participating in 

dialogue: asking questions, listening, responding, 

agreeing, etc. A person participates in this dialogue 

with their entire life...” Dialogue involves 

relationships of questioning and answering, agreeing 

or disagreeing, affirming or supplementing. Only 

after engaging in significant dialogue relationships 

with others’ thoughts can one develop their own 

thoughts and language expressions, thereby deriving 

new ideas. In other words, new ideas continuously 

emerge and ascend in dialogue, forming our own 

thoughts only by referencing others’ consciousness 

and engaging in dialogue with others’ discourse. 

Conversely, isolated from others’ consciousness and 

dialogue with diverse thoughts, thoughts become 

rigid due to isolation and fail to materialize due to 

detachment from life. 

To truly achieve the shift from monologue 

to dialogue in the teaching discourse of college 

ideological and political theory courses, the first 

priority is to deconstruct the teacher’s discourse 

centrality, reduce their discourse rights, and restore 

students’ discourse rights, bringing marginalized 

students back into the discourse system, replacing the 

teacher’s monologue with a chorus of voices, and 

effectively communicating and exchanging thoughts 

through turn-taking dialogues. 

 

III. Dissolving Power Relations and 

Constructing Equal Dialogue 
French philosopher Michel Foucault, in his 

1972 inaugural lecture entitled The Order of 

Discourse(Foucault, 1981) as a member of the 

Collège de France, combined discourse with power 

and proposed the concept of “discourse power” for 

the first time. He profoundly recognized that 

discourse is not merely a symbol of thinking and a 

tool for communication but also highly correlated 

with social construction and social power. The 

discourse process implicates the operation of power 

and the social identity of the discourse 

subject. ”Discourse is power; peopleempower 

themselves through discourse,” which is Foucault’s 

famous quote. In Foucault’s view, discourse is a 

controlling force that produces subjects, constructs 

order, and the party possessing discourse rights often 

dominates the discourse process, deciding who 

speaks, to whom, what to say, when to say it, and 

where to say it. They distinguish true from false, 

rationality from madness, and authoritatively state 

what others are like and why they are so based on 

power. The party lacking or without discourse power 

is in a secondary or subordinate position in discourse 

interactions, reduced to an “aphasic” state.  

Another renowned French sociologist, 

Bourdieu (1992), proposed the “field theory,” 

defining a field as a social space or network formed 

by a series of objective relationships constituted by 

various positions. This is a dynamic and competitive 

space where different positions compete to 

strengthen or change the existing objective 

relationships (such as dominance and hierarchical 

relationships) within the field, utilizing various 

possible capital or strategies. The field is filled with 

power and competition and is also thevenue where 

power relations occur.  

Foucault’s view that “discourse is power” 

and Bourdieu’s view that “the field is the venue for 

power relations” are both reflected in the teaching 

discourse system of ideological and political theory 

courses. The teaching field of ideological and 

political theory courses is filled with controlling 

discourse hegemony, where teachers dominate and 

control the teaching process. Under the guidance of 

teacher discourse, students are lost and reduced to 

silent aphasics. The discourse system based on 

authority inherently implies inequality in thesubject 

status of ideological and political education, 

preventing equal exchange and dialogue between the 

speaker and the listener.  

To dissolve the discourse hegemony in the 

teaching field of ideological and political theory 

courses and break the relationship of control and 

submission, monologue and aphasia between 

teachers and students, the first step is to break the 

traditional subject-object dualistic thinking mode and 

establish the dual subject status of teachers and 

students. The subject-object dualistic philosophical 

thinking only recognizes one subject, where the 

subject is self-centered and regards everything 

outside oneself as an object, emphasizing the 

subject’s utilization, control, and possession of the 

object, advocating hierarchy, centrality, and 

authority. When this singular thinking mode 

dominates the teaching field, monologue becomes 

the main form of discourse,excluding dialogue, and 
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requires all voices to converge on 

theautocraticdiscourse center of the speaker. 

However, “a single voice can end nothing or solve 

nothing. Two voices are the minimum condition for 

life and survival.” Therefore, an “I-You” relationship 

should be established between teachers and students 

to replace the “I-It” relationship of subject-object 

duality. The “I-You” relationship mode is entirely 

different. When “I” refers to “You,” I encounter 

“You,” who is no longer an object separated from me 

or anobject opposite to me. In the encounter, the 

relationship between “I” and “You” is direct and 

unobstructed, with no barriersstanding in between. 

“I” observe and know everything about “You,” and in 

the genuine relationship, we communicate, you 

influence me, just as I affect you. In the encounter, 

you and I call and respond to each other, thoughts are 

sublimated andprolonged, and the self is elevated and 

realized. 

An equal dialogue mechanism should be 

established between the two subjects of teachers and 

students in the teaching discourse system of college 

ideological and political theory courses. To initiate 

equal dialogue in the teaching discourse of college 

ideological and political theory courses, firstly, both 

teachers and students must become independent 

conscious subjects. Dialogue is premised on the 

existence and presence of equal and independent 

discourse subjects and conscious subjects. However, 

it should be noted that their respective independent 

consciousness does not exist in isolation in a closed 

world but at thejunction of each other’s 

consciousness. Dialogue allows the thoughts of 

teachers and students to meet and collide at the 

threshold, engage in debate and supplementation, 

exchange recognition and values, ultimately 

eliminating the “rift” in thoughts and discourse and 

achieving consensus and fusion. Secondly, teachers 

and students should open up to each other and face 

each other. Dialogue, at a deep level, means opening 

up one’s soul to the other. Dialogue breaks through 

the static and closed nature of monologue, presenting 

as open and unfinished. In vivid dialogue, meaning 

and value continuously emerge and prolong. Thirdly, 

effective information transmission and feedback 

paths should be established between teachers and 

students. Dialogue implies that the discourse subject 

hopes to be heard, understood, and receive responses 

from other standpoints, forming a complex 

corresponding relationship of speaking and listening, 

acceptance, and understanding between the two or 

multiple parties. Teachers and students continuously 

engage in “you speak, I listen” and “I speak, you 

listen” discourse rotations, effectively 

communicating and exchanging thoughts and 

emotions through these rotations. 

The construction of the teaching discourse 

system in college ideological and political theory 

courses must incorporate both teachers and students 

into the teaching field as common discourse subjects, 

sharing discourse rights and engaging in equal 

dialogue, enabling effective communication and 

exchange of their thoughts and emotions. Only in this 

way can the teaching content of college ideological 

and political theory courses resonate and harmonize 

with students’ thoughts and be transformed into their 

external behavior.  

 

IV. Eliminating Instrumental Rationality and 

Cultivating Humanistic Spirit 
The “teacher-centered” approach in the 

teaching realm represents a pure form of instrumental 

rationality. Instrumental rationality emphasizes the 

prediction and calculation of goals and outcomes, 

viewing the world outside oneself as a means to 

achieve these ends. The excessive expansion of 

instrumental rationality in teaching discourse 

inevitably excludes value rationality, losing the 

authentic value appeal of ideological and political 

education. It resorts to power discourse, resulting in a 

relationship between teachers and students 

characterized by education and being educated, 

control and being controlled, and monologue and 

aphasia. This kind of ideological and political theory 

course teaching, devoid of humanistic spirit, is bound 

to encounter resistance and aversion from students. 

The report of the 17th National Congress of the 

Communist Party of China stated: “We should 

strengthen and reform ideological and political work, 

pay attention to humanistic care and psychological 

counseling, handle interpersonal relationships in the 

correct way, and mobilize all sectors of society to 

jointly carry out ideological and moral education for 

young people, creating a favorable social 

environment for their healthy growth” (Hu, 

2007).Clearly, humanistic spirit is the soul of 

teaching discourse in ideological and political theory 

courses at universities. Teaching practice discourse 

must adhere to a people-oriented approach, 

respecting individuals’ independent personalities and 

self-worth, and caring for the free development of 

students’ personalities. When constructing teaching 

discourse for ideological and political theory courses 

at universities, it is essential to infuse humanistic 

spirit and emphasize the pursuit of value rationality.  

Firstly, teaching discourse in ideological and 

political theory courses at universities should return 

to the life world. The monologue, where the speaker 

talks to themselves, deviates from the life world, with 

the speaker and listener facing away from each other 
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and going their separate ways. The listener becomes 

merely an abstract and empty symbol, leading to the 

loss offulfilled humanity, meaning, and value. In 

contrast, the life world is the realm of daily life, “a 

world that exists in its own way and just happens to 

exist” (Husserl, 1929),containingrich meaning and 

value. The life world is the result of effective 

interaction and communication among subjects, 

where speakers and listeners engage in dialogue 

through conventional symbols such as body language, 

blinking, voice, and specific vocabulary. It is evident 

that dialogue is the essence of existence and life. A 

life of encounter is a true life, and only in the life 

world can speakers and listeners achieve the sharing 

of thoughts, meanings, and values, as well as the 

fusion of intellectual horizons.  

For example, in a university ideological and 

political theory course on “Social Ethics,” the teacher 

initially adopted a traditional lecture-based approach, 

focusing solely on theoretical explanations of ethical 

principles. Students found the content abstract and 

difficult to relate to their daily lives, leading to 

disinterest and low participation. Recognizing this 

issue, the teacher shifted to a life-world-oriented 

approach. They incorporated real-life case studies, 

such as discussions on ethical dilemmas faced by 

individuals in their communities or workplaces. 

Students were encouraged to share their personal 

experiences and perspectives, transforming the 

classroom into a vibrant space for dialogue and 

reflection. This approach not only enhanced students’ 

understanding of ethical concepts but also fostered a 

sense of empathy and social responsibility. 

Teaching discourse in ideological and 

political theory courses at universities should ideally 

focus on the ultimate meaning of life while 

empirically attending to students’ individual real-life 

needs, respecting their independent personalities 

andsubjective status, understanding and grasping 

their psychological and ideological dynamics. It 

should transform from abstract discourse to concrete 

discourse, from academic discourse to life discourse, 

and from political discourse to popular discourse. 

Only in this way can ideological and political theory 

courses align with the world of meaning and the life 

world, enabling teachers to convey comprehensible 

and convincing ideological content to students in 

plain, sincere, and understandable language. 

Secondly, the teaching discourse of 

ideological and political theory courses at 

universities should enhance its inclusivity and 

openness. Modern society is a pluralistic one, with 

students’ ideologies, values, and desires being 

diverse, and subjects being multiple, leading to 

contradictions and differences. Practical discourse 

occurring in the teaching realm must call for an 

“awareness of others,” opening up to “others’ 

thoughts,” allowing everyone to voice their opinions, 

express their views, and engage in debates, 

refutations, conflicts, and collisions. In this way, 

students’ emotions and souls will vibrate and bloom 

amidst the voices that fill the classroom teaching.  

For example, in a seminar on “Globalization 

and Cultural Identity,” students held diverse views on 

the impact of globalization on cultural heritage. 

Some argued that globalization threatened cultural 

diversity, while others believed it promoted cultural 

exchange and understanding. Instead of imposing a 

single perspective, the teacher created an inclusive 

and open environment where students could freely 

express their opinions. Through structured debates 

and group discussions, students were encouraged to 

listen to and critique each other’s viewpoints, leading 

to a deeper understanding of the complexities of 

cultural identity in a globalized world. This approach 

not only enhanced students’ critical thinking skills 

but also fostered a sense of mutual respect and 

tolerance. 

Therefore, teachers should keep pace with 

the times, understand and grasp the discourse of the 

current era, life discourse, and online discourse, 

unifyingtolerance of differences with respect for 

individuality, seeking common ground while 

reserving differences in dialogue, and ultimately 

reaching a consensus. 

Thirdly, the discourse mode of teaching in 

ideological and political theory courses at 

universities should shift from controlling, instructive, 

and indoctrinating discourse to equal dialogue-based 

discourse, replacing pale monologues with genuine 

dialogues, and raising the temperature of discourse. 

The value goal of the teaching discourse system in 

ideological and political theory courses should 

pursue the ultimate meaning of humanity and 

humanistic care, restoring students’ right to speak 

and granting them the freedom of “speech,” 

respecting their independent personalities and unique 

life experiences. Students should not be mere 

recipients but participants in dialogue as subjects in 

the life world.  

For example, in a course on “Environmental 

Ethics,” the teacher initially adopted a didactic 

approach, lecturing on environmental principles and 

policies without much student interaction. 

Recognizing the need for a more engaging and 

participatory approach, the teacher introduced a 

dialogue-based teaching method. They organized 

small-group discussions on environmental issues, 

encouraging students to share their personal 

experiences and concerns. The teacher acted as a 
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facilitator, guiding the discussions and posing 

thought-provoking questions. This approach not only 

increased student participation but also fostered a 

sense of ownership and responsibility towards 

environmental issues. Students felt empowered to 

contribute to the dialogue, leading to a more 

meaningful and impactful learning experience. 

In a sense, this is a dissolution of teachers’ 

discourse hegemony, but the role of teachers as the 

leaders and organizers of teaching activities is not 

abandoned but reconstructed. In free, equal, and open 

dialogues, teachers stimulate students’ individual 

moral rationality. Teachers should inject positive 

emotional factors into teaching discourse, inducing 

students’ understanding and acceptance of 

educational content and ideas with sincere, 

enthusiastic, and warm language, arousing students’ 

inner identification and resonance with the moral 

concepts conveyed by teachers, truly internalizing 

them into their own moral cognition and needs, and 

translating emotional motivation into practical 

actions.  

Humanistic spirit is the core and soul of 

reconstructing the teaching discourse system in 

ideological and political theory courses at 

universities. In the teaching realm, practical 

discourse imbued with humanistic spirit nourishes 

students’ souls, stains their sentiments, infects their 

emotions, and induces their thoughts. The goals of 

teaching and education are quietly achieved through 

equal dialogue between teachers and students. 

 

V. Conclusion 
This study systematically examines the 

evolution and reconstruction of discourse systems in 

ideological and political education within Chinese 

universities. Since China’s reform and opening-up, 

the discourse systems for ideological and political 

theory courses have shifted from politically dominant 

“monologues” to democratized “dialogues.” This 

transition reflects broader societal changes, including 

economic globalization, political democratization, 

and cultural pluralism. The paper critiques the 

traditional “political mode” of discourse construction, 

which centralized authority in educators and 

marginalized students’ voices. It advocates for a 

“democratic mode” that prioritizes equality, mutual 

respect, and interactive dialogue between educators 

and students. Drawing on Jürgen Habermas’s theory 

of communicative action, the paper emphasizes that 

effective ideological education requires 

consensus-building through dialogue, not coercion. It 

calls for dismantling teacher-centered discourse 

hierarchies to foster genuine communication.It 

alsoargues that abstract political narratives must be 

replaced with relatable, emotionally resonant 

language to enhance ideological education’s efficacy. 

The digital age demands further innovation 

in ideological and political education.Teaching can 

make use of social media, live streaming, and 

AI-driven interactive tools to create multidirectional 

dialogue spaces. For example, virtual classrooms can 

simulate face-to-face discussions, while chatbots can 

address students’ queries in real time.Hybrid 

discourse modes are encouraged.Teachers can 

combine offline lectures with online forums, 

enabling asynchronous participation. Teachers could 

pose ideological dilemmas (e.g., ethical conflicts in 

AI development) for students to debate 

collaboratively.Moreover, not only dialogue can be 

easily realized in digital age, but discourse content 

can be personalized through data.Students’ digital 

footprints (e.g., forum posts, search history) to tailor 

discourse content can be analyzed. For instance, 

students interested in environmental issues could 

receive case studies linking ecological protection to 

socialist values. 

This study has its limitations. The paper 

relies heavily on theoretical frameworks (e.g., 

Habermas, Foucault) but lacks empirical data from 

classroom observations or student surveys. The three 

cased analyzed above are not representative enough. 

Quantitative measures of discourse effectiveness 

(e.g., student engagement metrics) are absent.Besides, 

while advocating for democratization, the paper does 

not address how digital tools (e.g., VR simulations, 

blockchain-based debate platforms) could 

operationalize its proposals.Plus, the analysis is 

rooted in China’s socialist context but does not 

engage with comparative studies from other nations, 

limiting its global applicability. 

Correspondingly,future research can choose 

experimental studies, conducting longitudinal trials 

comparing traditional lectures with dialogue-based 

models, using biomarkers (e.g., EEG for emotional 

engagement) to assess impact.It’s also welcomed to 

explore how generative AI (e.g., ChatGPT) can 

co-create ideological discourse with teachers, 

dynamically adjusting content based on real-time 

student feedback.It’s an innovative way to initiate 

cross-cultural exchanges on ideological education 

discourse, examining how democratic values are 

negotiated in non-Western contexts (e.g., 

Confucian-influenced societies). 

This paper provides a foundational critique 

of authoritarian discourse in ideological education, 

advocating instead for a humanistic, dialogic 

approach. However, its vision remains partially 

theoretical. Future research must bridge the gap 

between discourse theory and digital practice, 
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ensuring that ideological education evolves alongside 

technological advancements while preserving its core 

ethical principles. 

 

NOTES 

 
[1]. This paper represents partial achievements of the 

2024 Guangdong Provincial Education Science 

Planning Project (project No.2024JKDY055). 

[2]. 85 Plan:In August 1985, the Central Committee 

of the Communist Party of China issued the 

Notice on Reforming the Teaching of Ideological, 

Moral, and Political Theory Courses in Schools, 

marking the prologue to the first round of 

reforms in ideological and political theory 

courses since the launch of reform and 

opening-up. Higher education departments 

(bureaus) organized unified textbook 

development teams, with Marxist theory 

teachers as the backbone, to undertake the 

compilation of new teaching materials. These 

departments recommended exemplary textbooks 

and syllabi to various universities. As a result, 

four courses were established: "History of the 

Chinese Revolution," "Socialist Construction in 

China," "Principles of Marxism," and "World 

Politics, Economy, and International Relations," 

collectively known as the "New Four Courses." 

[3]. 98 Plan: In April 1998, the Standing Committee 

of the Political Bureau of the Central Committee 

heard a report from the Party Leadership Group 

of the Ministry of Education and determined a 

new curriculum plan for the "Two Courses" 

(ideological and political theory courses). The 

document stipulated that, except for pilot schools 

approved by the Ministry of Education to carry 

out textbook compilation reforms, all 

universities and colleges were no longer to 

compile their own textbooks for the "Two 

Courses"; instead, they were to select required 

textbooks from those recommended by the 

Ministry of Education or their respective 

provinces. This led to the formation of a 

curriculum system that included courses such as 

"Principles of Marxist Philosophy," "An 

Introduction to Mao Zedong Thought," and "An 

Introduction to Deng Xiaoping Theory." 

[4]. 05 Plan: In 2005, the Publicity Department of 

the Communist Party of China Central 

Committee and the Ministry of Education issued 

a new curriculum plan for ideological and 

political theory courses in colleges and 

universities, known as the "05 Plan." This plan 

implemented comprehensive reforms in the 

curriculum system, teaching content, and 

teaching methods for these courses. As a result, a 

new curriculum system was established, 

encompassing courses such as "Fundamentals of 

Marxism," "An Introduction to Mao Zedong 

Thought and the Theoretical System of 

Socialism with Chinese Characteristics," "An 

Outline of Modern Chinese History," and 

"Ethical Cultivation and Legal Foundations." 
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