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ABSTRACT:

This researh analyzes the Sufistic-based teachers’s
competences from the perspective of Muhammad
Ibn Sahniin's thought in the Adab al-Mu'allimin
book. The focus of this research was the Sufistic
principles of teacher’s competences, especially in
the context of contemporary education wich faces
increasingly complex moral and spiritual
challenges. The main objectives of this research
were to analyze the concept of Sufistic-based
teacher’s competences from the perspective of
Muhammad Ibn Sahniin's thought and to analyze
the urgency of  Sufistic-based  teacher’s
competences in improving the educational quality
through the development of teacher’s character and
ethics. The method used in this research was library
research with the textual analysis of the Adab al-
Mu'allimin book. Data collection was done through
in-depth literature review, including classical books
and relevant modern references, with data analysis
technique in the form of content analysis. The
results of this researh showed that Sufistic-based
teacher’s competences from the perspective of
Muhammad Ibn Sahniin's thought include (1)
Personality = competencie, namely discipline,
compassion, responsibility, full dedication, and
exemplary. (2) Social competences, it has a strong
foundation with Sufistic-based teacher’s
competences such as wara', zuhud, patience, rida,
muraqabah, qurbah, and mahabbah. The urgency of
implementation  of  Sufistic-based  teacher’s
competences is to be an effective solution to
strengthen the teacher’ spiritual character in
improving the education quality.
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I. INTRODUCTION

Education is a fundamental pillar in
shaping a generation that is both high in quality and
integrity. In the context of Islamic education, the
role of the teacher is strategic, not only as a
deliverer of material but also as a moral and
spiritual example. To enhance the quality of
education, it is crucial to develop teacher
competencies that encompass both scientific and
personal aspects [1], [2], [3]. One promising
approach is the development of teacher
competencies based on Sufism, which emphasizes
the spiritual and ethical dimensions of the
educational process [4], [5], [6].

The four main pillars in education—
teachers, students, learning materials, and
educational institutions—are key elements in
achieving educational goals. In Indonesia, both
formal and non-formal education emphasize the
importance of the teaching and learning process.
Within this framework, the teacher’s role becomes
crucial. Teachers are not only responsible for the
implementation of education but are also the key to
achieving educational goals, both in terms of
direction and predetermined outcomes [7], [8], [9].

Teachers are highly significant figures in
the field of education because they are primarily
responsible for the implementation of education,
particularly in guiding students according to the set
objectives. A teacher is required to have
competence, which includes specific skills and
adequate educational qualifications to achieve
national education goals. A teacher's ability to
carry out their duties and responsibilities
professionally is referred to as competence [10],
[11], [12].

According to the Indonesian Dictionary
(KBBI), a teacher is defined as a person whose job
(profession) is teaching. This definition is very
broad in scope, covering any subject taught, which
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is why there are terms such as religious teachers,
martial arts instructors, sports teachers, and others.
In education, the term "teacher" is known as a
professional educator. A professional educator is
commonly referred to as a teacher, leading many to
equate educators with teachers. However, there are
many educational specialists, both theorists and
practitioners, who are educators but not necessarily
teachers. The term “murabbi” refers to a religious
teacher who must possess rabbani qualities,
meaning wise and knowledgeable about the divine.
The term “muallim” refers to a religious teacher
who is learned (alimun), proficient in theoretical
knowledge, highly creative, committed to the
development of knowledge, and upholds values in
everyday life. Meanwhile, the term “ta’dib”
implies the integration of knowledge and practice
[13], [24].

In Indonesia, teachers are also referred to
as “guru,” which means a person who is trusted and
emulated. According to Hadari Nawawi, a teacher
is someone who works by teaching or delivering
lessons in schools or classrooms. More specifically,
it refers to those working in education and
teaching, contributing to shaping children to reach
maturity. Meanwhile, in the Republic of
Indonesia’s Law No. 14 of 2005 concerning
Teachers and Lecturers, it is explained that a
teacher is a professional educator with the primary
duties of educating, teaching, guiding, directing,
training, assessing, and evaluating students in early
childhood education, formal education, basic
education, and secondary education. The researcher
uses the term "teacher" because it refers to the Law
on teacher competence and to the use of the term
“al-Mu’allimin” by Muhammad Ibn Sahniin, which
refers to teachers because they teach in formal
educational institutions known as kuttab. However,
the researcher observes that based on the thoughts
expressed in the book Adab al-Mu’allimin, the
term “al-Mu’allimin” as intended by Muhammad
Ibn Sahniin encompasses both teachers (mu’allim)
and educators (murabbf).

In E. Mulyasa’s view, competence is a
combination of personal, scientific, and social-
spiritual competencies [15, p. 45]. The great
responsibility teachers bear in achieving national
education goals requires them to continuously
develop their competencies. The issue of teacher
competence in modern times remains a hot topic of
discussion, needing to be addressed at any time and
by anyone. Considering the changing times,
learning processes, learning media, curricula,
student  conditions,  educational institution
environments, and ongoing challenges, it is

imperative that teachers’ spirituality is strengthened
through Sufism-based Islamic education. This will
produce students with both intellectual and spiritual
excellence.

The teacher competencies outlined by the
government to achieve national education goals are
divided into four categories: personal, pedagogical,
social, and professional competencies. The demand
for professionalism in work and teaching is
emphasized in the following hadith narrated by
Tabrant:
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Meaning, “Allah loves those who are thorough
and meticulous in carrying out their tasks.”

Similarly, the Qur’an commands us to work
earnestly and meticulously, as stated in Surah al-
An’am (6): 135:
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Meaning, “Say: O my people, work
according to your capacity, for indeed, | too am
working. And you will come to know who will

have the best outcome in the hereafter. Indeed, the
wrongdoers will not succeed.”

This verse emphasizes the importance of
working with dedication and full commitment. In
the context of teacher competence, this verse can
be linked to the demand for high professionalism
and integrity in carrying out educational duties. A
teacher is required not only to be technically
competent but also to work with sincerity, honesty,
and the highest quality, as indicated by the verse.
To achieve optimal work quality, the Sufi approach
offers a significant additional perspective. Sufism
teaches the importance of sincere intention,
spiritual depth, and noble character development as
the foundation for every activity, including
teaching. Through the strengthening of Sufi
competencies, a teacher will not only focus on the
academic achievements of students but also on
shaping their character, thereby creating a
generation that is not only intellectually intelligent
but also morally and spiritually deep.

Regarding  teacher  competence, E.
Mulyasa explains that it includes a combination of
personal, scientific, and social-spiritual
competencies [15, p. 123]. Teachers are expected
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to have not only adequate educational
qualifications but also competencies that
encompass these various aspects. However, in
modern times, the issue of teacher competence
remains a topic of lively debate, needing to be
discussed in depth. The challenges faced include
the changing times, learning media, curricula,
student conditions, and the ever-evolving
educational institution environment. In this context,
strengthening teachers' spirituality through the Sufi
approach can be a relevant solution for improving
teacher competence.

Teacher competence in Indonesia is
divided into four categories: personal, pedagogical,
social, and professional. Each category has its own
challenges and problems. Pedagogical competence
includes planning and implementing lessons as
well as evaluating learning outcomes [16], [17],
[18], [19]. The common issue is the lack of
awareness among teachers about properly planning
and evaluating lessons. Professional competence
involves a deep understanding of the material and
the ability to guide students [20], [21], [22], [23].
The main challenge in this aspect is the lack of
teachers’ ability to plan and implement lessons
effectively, as well as their lack of motivation for
innovation. Social competence involves the ability
to communicate and interact with students and the
community, often hindered by ineffective
communication. Personal competence, related to
moral values and personal example, is often
difficult to measure and assess [24], [25], [26].

There are phenomena where teachers tend
to work instantly, merely transferring knowledge
(transfer of knowledge) to students, and not all
teachers have an understanding of Sufi morality.
Moreover, the increasing administrative tasks
related to curriculum development and the
perception that educational success is measured by
report card scores contribute to these issues [27, p.
123], [28, p. 45], [29, p. 23], [30, p. 31]. This is
evident in various cases of violence and moral
decline involving students in Islamic educational
institutions. Some cases of violence and ethical
violations in Islamic educational institutions
indicate a lack of focus on character and moral
education.

Various reports of moral decline among
students, seen in both online and offline media,
prove that education still faces challenges in
producing students who are excellent both
intellectually and spiritually, as evidenced by cases
such as the abuse of a student by four of their peers
in an Islamic educational institution in Kediri, East

Java. More recently, there are still instances of
sexual violence and abuse occurring in Islamic
educational institutions.

The current critical issues in Islamic
education at pesantren, related to the moral conduct
of pesantren caretakers, demand serious attention.
One of the main challenges is moral decay
involving a small number of pesantren leaders who
misuse their influence and authority for highly
detrimental actions. Some cases note that certain
pesantren caretakers engage in unethical behavior,
such as exploiting students under the guise of
mysticism or promises of paradise, marrying
students without parental knowledge, or even
marrying based on a school of thought that permits
marriage without the guardian’s consent.

Worse still, there are cases where students
are mistreated under the pretense of mystical
whispers or the imparting of mystical light. These
actions not only damage the integrity and
reputation of Islamic educational institutions but
also cause deep trauma to the students who fall
victim. This situation reflects a serious gap
between the moral principles that should be upheld
in Islamic education and the practices that
undermine these values. The conditions described
are certainly concerning for all sectors of society
and represent a shared anxiety that must be
resolved collectively in accordance with the roles
and functions of each member of society. As part
of the Islamic education community at pesantren,
the researcher is also concerned with these
conditions. There needs to be a firm response and
steps to strengthen teacher and administrator
morality at pesantren so that such cases can be
minimized and ultimately eliminated.

This research proposal aims to offer an
alternative  solution for developing teacher
competence through the Sufi approach, with the
expectation that this approach can address the
current moral and ethical challenges in Islamic
education. By focusing on character development
through the reinforcement of a culture of shame
and deep moral values, this research hopes to
contribute to improving the quality of education at
pesantren, ensuring that students not only achieve
academic excellence but also develop strong moral
integrity.
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I1. METHOD

This study employs the library research
method,[31], [32]. focusing on a literature review to
analyze the thoughts of Muhammad Ibn Sahntin on
teacher competence from a Sufi perspective, as
reflected in his work Adab al-Mu’allimin. The
purpose of this method is to examine and interpret
Ibn Sahniin's ideas regarding the ethics and etiquette
of a teacher, and how these values align with Sufi
teachings, which emphasize purification of the soul
and noble character [33], [34].

The approach used in this research is
descriptive-analytical. The researcher describes lbn
Sahniin's views on teacher competence, including
the characteristics a teacher should possess, such as
patience, wisdom, and sincerity. Furthermore,
analysis is conducted to understand the relevance of
these concepts in the modern educational context,
especially regarding the teacher's role as not only a
knowledge transmitter but also a moral and spiritual
role model for students [35], [36].

The data sources consist of primary and
secondary sources. The primary source in this study
is Muhammad Ibn Sahniin's book Adab al-
Muv’allimin, which serves as the main object of
analysis. Secondary sources include books,
scholarly journals, and articles related to Islamic
educational  thought, Sufism, and teacher
competence. Through these sources, the researcher
gains a broader understanding and connects Ibn
Sahniin's teachings with contemporary educational
theories [37], [38].

The data collection technique involves
identifying and classifying relevant literature. After
gathering the data, the researcher conducts content
analysis of the texts studied, especially Ibn Sahniin's
work. The researcher performs an in-depth reading
to uncover the key concepts related to teacher
competence and ethics in education, then connects
these to Sufi values such as purity of heart, sincerity,
and patience in teaching [39], [40].

To ensure the validity and reliability of the
data, source triangulation is carried out by
comparing various primary and secondary sources.
The researcher also applies source criticism to

evaluate the accuracy of the information collected.
Thus, this study is expected to provide a deep
understanding of teacher competence from a Sufi
perspective, while also offering significant
contributions to the development of character
education focused on the moral and spiritual
formation of teachers [41], [42].

1. RESULTS AND DISCUSSION

THE CONCEPT OF TEACHER
COMPETENCE BASED ON SUFISM IN THE
PERSPECTIVE OF MUHAMMAD IBN
SAHNUN IN THE BOOK ADAB AL-
MU’ALLIMIN

Before presenting the concept of teacher
competence based on Sufism from the perspective
of Muhammad lbn Sahniin in the book Adab al-
Mu’allimin, the researcher will first provide a brief
biography of Muhammad Ibn Sahniin.

A. Biography of Muhammad Ibn Sahniin

1. Background of Muhammad Ibn Sahniin
Muhammad Ibn Sahniin was an Islamic
scholar and thinker born in the 9th century CE in the
Maghreb region, which was known as an intellectual
and religious center at that time. He was recognized
as a teacher and spiritual leader with a high
dedication to knowledge and education. His life was
characterized by a quest for knowledge and a
commitment to spreading Islamic teachings through
a profound and holistic approach [43, p. 32].
Muhammad Ibn Sahniin’s full name was
Abii Abdillah Muhammad Ibn Abi Sa’id Sahnin.
His father’s name was Abd al-Salam ibn Sa’id ibn
Habib al-Tuniikhi, known as Sahnin. Abii Abdillah
Muhammad Ibn Abi Sa’id Sahnin is more
commonly known as Muhammad Ibn Sahniin or Ibn
Sahnin, and he was of Arab descent. Muhammad
Ibn Sahniin was born in the city of Ghadat (the
center of the Maliki school revival in the Maghreb),
Qairawan, in the year 202 H (around the early 3rd
century AH or 9th century CE). The exact date and
month of his birth are not known and are not found
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in either his own works or in the writings of other
authors who discuss Muhammad Ibn Sahniin. His
thoughts were shaped by several main factors, one
of which was the influence of his father, Sahntin ibn
Habiib [44, p. 57].

2. Sufistic Thought of Muhammad Ibn Sahniin

The researcher will present the Sufistic
thought of Muhammad Ibn Sahniin, quoted from the
book “Siar A'lam al-Nubala'," which demonstrates
that he was a Sufi figure with deep views and
principles regarding ethics, knowledge, and
relationships with the world and the hereafter. The
following are explanations of each point:

a) The most miserable person is one who sells his
hereafter for his world, and the most miserable of
these is the one who sells his hereafter for the
world of others.

b) Whoever does not act according to his
knowledge, his knowledge will not be beneficial
and may even harm him.

c) | will leave this world (die) while | ensure that
Allah Subhanahu Wata’ala will not question me
about any matter that | answered based on my
own opinion. How much knowledge | have yet
to learn!

d) | eat according to necessity, not to satisfy my
knowledge. The lover of the world is a blind
person who is not illuminated by knowledge.

e) How disgraceful it is for a scholar to approach
government officials. By Allah, 1 do not
approach rulers unless | introspect myself and
feel exhausted. By Allah, | have never wanted to
accept an honorarium from the government nor
wear clothing from government gifts.

f) The ancients wanted to speak with a statement
that could benefit the public but held back their
speech for fear of arrogance, while conversely,
when they felt pride, they spoke excessively.

g) A quick answer, even if correct, is more
devastating in its temptation than the temptation
of wealth.

h) If someone comes to court for three consecutive
days, then his testimony will not be accepted.

i) 1 do not find anyone who sells his hereafter for
the world of others except a mufti.

j) Ismail ibn Ibrahim said: “One day I visited
Sahntin’s house when he was still actively
serving as a judge and | saw a prayer bead
around his neck with which he was engaged in
remembrance.” [45], [46]

Muhammad Ibn Sahniin passed away on the
3rd of Rajab in the year 240 H at the age of 80. This
information provides historical context and indicates
the time of Sahniin's death, showing that he lived to
a relatively old age and left a significant legacy in
the scholarly and religious world.

B. The Concept of Teacher Competence Based on
Sufism in the Book Adab al-Mu’allimin

The concept of teacher competence based on
Sufism from the perspective of Muhammad Ibn
Sahniin in the book Adab al-Mu’allimin refers to the
Republic of Indonesia Law No. 14 of 2005
concerning Teachers and Lecturers, which is further
detailed by the Regulation of the Directorate
General of GTK of the Ministry of Education,
Culture, Research, and Technology No.
2626/B/HK.04.01/2023 on the Model of Teacher
Competence. This is then elaborated with Sufistic
theories in the form of magamat and ahwal by Aba
Nasr al-Sarraj al-TasI.

1. Personality Competence

Personality competence refers to stable
personal abilities, noble character, wisdom, and
authority, serving as a role model for students.
Muhammad Ibn Sahniin does not specify teacher
personality competence in a particular theme or
chapter in his work, Adab al-Mu’allimin. However,
the explanation can be inferred from his views in
each of the 10 chapters on the ethics of teachers
toward students in the kuttab institution. The
researcher’s analysis of the concept of Sufistic-
based teacher personality competence in Adab al-
Mu’allimin includes:

a. Discipline (Al-Indibat)

Discipline, in the view of Muhammad Ibn
Sahniin, is one of the indicators of achieving
educational goals. Discipline also serves as evidence
of the teacher's moral maturity and self-development
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through reflective habits. Muhammad Ibn Sahnin
asserts that a teacher should not neglect his teaching
obligations during teaching hours, even for acts of
Sunnah or fardu kifayah (luziim al-Sibyan). The
concept of teacher discipline is articulated by
Muhammad Ibn Sahniin as follows:

e Dlatl df e Yy a(«‘.‘ '@.&.ng sl p.lall ﬁ}lﬂﬁ Ji
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He said, 'A teacher should always strive

and devote himself to his students. He is not allowed

to attend funerals unless it is for someone he must

pay attention to, because he is a professional worker

who should not leave his job, follow the funeral, or
visit the sick.

Muhammad Ibn Sahniin also states that a

teacher should not grant leave to students except on
official holidays such as Friday and festive days.
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I asked him, 'How long do you think they
should be allowed to take leave on holidays?' He
replied, 'For ‘Idul Fitri, one day is sufficient, but it is
fine to allow them three days. For ‘Idul Adhha, three
days is sufficient, but it is fine to allow them up to
five days.

From Muhammad Ibn Sahniin's thoughts in
Adab al-Mu’allimin, it can be understood that the
main holiday leave for ‘Idul Fitr is one day, but it is
acceptable to grant students leave for three days.
The main holiday leave for ‘Idul Adha is three days,
but allowing leave up to five days is also permitted.
This aims to ensure that the learning process runs
optimally and thoroughly.

All of Muhammad Ibn Sahniin's thoughts
above about discipline have a strong basis in
Sufistic teacher competence, namely magam sabar
and hal mahabbah. Teachers should have a patient
personality during the teaching process and love
knowledge, scholars, and the environment of
knowledge as an expression of love for Allah [48, p.
11].

b. Compassion (Al-‘Atf)

Muhammad Ibn Sahniin explains in the
second chapter of Adab al-Mu’allimin that one of
the personality competences of a teacher is the trait
of compassion. Compassion is a fundamental
competence of a teacher's noble character. This
compassion is one of the keys to successful
education established by Rastlullah. Compassion
and gentleness are noble morals highly
recommended by Islam, especially for teachers in
educating. Allah Subhanahu Wa Ta’ala says:

B e s 2 5] 2l A 53 3k e
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"So, by mercy from Allah, [O Muhammad],
you were lenient with them. And if you had been
rude in speech and harsh in heart, they would have
disbanded from about you. So, pardon them and ask
forgiveness for them and consult them in the
matter." (Qur'an 3:159)

Based on this verse, a teacher should have
compassion, love, and understanding towards
students. If teachers display gentle and loving
behavior towards students, it will create an
atmosphere conducive to learning [43, p. 34], [44, p.
48].

According to Muhammad Ibn Sahniin, the
teacher must provide space for students to express
their feelings, share stories, and express their
opinions. Furthermore, the teacher is expected to
listen and pay attention to students, as outlined in
the following quote:

iliay Olasall Balma oo @lall il ¥
"The teacher should not hesitate to converse
with and befriend students.”

This statement indicates that a teacher
should have a friendly personality and be open to
discussing various topics with students. This
approach fosters a sense of warmth and affection in
the teacher-student relationship.

In his book, Muhammad Ibn Sahniin
provides guidance on how teachers should maintain
a friendly and intimate relationship with students.
He states that teachers should be aware of their
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students’ backgrounds, family conditions, and
personal experiences, as these factors can
significantly impact their learning.

c. Patience (Al-Sabr)

Patience is another essential trait of a
teacher's personality. According to Muhammad Ibn
Sahniin, a teacher must possess the quality of
patience in facing various challenges during the
teaching process. The teacher should remain
composed and calm when dealing with students'
mistakes, misunderstandings, and behavioral
problems. This patience is not merely a passive
acceptance of circumstances but an active response
that allows the teacher to guide students effectively.

The Sufistic view of patience, especially
maqgam sabr, encourages teachers to remain
steadfast and persistent in their duties despite
difficulties and obstacles. This principle is crucial in
the educational field, where patience plays a vital
role in shaping students' character and facilitating
their learning.

d. Honesty (Al-Sidq)

Honesty is a fundamental value that should
be embodied by teachers in their interactions with
students. Muhammad Ibn Sahniin emphasizes the
importance of honesty in education and the
necessity for teachers to model truthful behavior.
This includes being honest about their knowledge,
avoiding misleading students, and always striving to
provide accurate information.

The Sufi concept of honesty aligns with the
idea of accountability before Allah. Teachers are
seen as representatives of knowledge and bear the
responsibility of conveying it accurately and
ethically. This sense of accountability fosters a
strong commitment to maintaining integrity in
teaching.

2. Professional Competence

Professional competence encompasses the
mastery of teaching methods, the ability to develop
effective lesson plans, and the capability to assess
students' progress. Muhammad Ibn Sahniin's
insights in Adab al-Muw’allimin highlight the

importance of teachers being well-versed in
pedagogical principles and practices. The following
points are derived from his teachings regarding
professional competence:

a. Mastery of Teaching Materials

Muhammad Ibn Sahniin asserts that
teachers must have a deep understanding of the
subjects they teach. This mastery is not limited to
theoretical knowledge but includes practical
applications as well. A teacher's ability to explain
complex concepts clearly and engage students
actively is crucial for effective learning.

b. Effective Lesson Planning

In his work, Muhammad Ibn Sahniin
emphasizes the significance of planning lessons that
cater to students' diverse learning needs. Teachers
should take into account their students' backgrounds,
interests, and learning styles when designing
lessons. This personalized approach enhances
student engagement and facilitates better learning
outcomes.

¢. Assessment and Evaluation

A teacher's professional competence also
involves the ability to assess students' progress
accurately. Muhammad Ibn Sahniin advocates for
ongoing  evaluation to  monitor  students'
understanding and performance. Regular
assessments provide valuable feedback that can
inform instructional adjustments and support
students' growth.

d. Continuous Professional Development

Muhammad Ibn Sahnin emphasizes the
need for teachers to engage in continuous learning
and professional development. This commitment to
self-improvement not only enhances their teaching
skills but also sets a positive example for students.
Teachers who prioritize their own education
demonstrate the value of lifelong learning and
inspire their students to adopt a similar mindset.
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3. Social Competence

Social competence refers to the ability of
teachers to interact effectively with students,
parents, and the broader community. Muhammad
Ibn Sahntn emphasizes the importance of building
positive relationships as a foundation for successful
education. The following aspects of social
competence are highlighted in his teachings:

a. Communication Skills

Effective communication is a critical skill
for teachers. Muhammad Ibn Sahniin encourages
teachers to develop strong communication skills that
enable them to convey information clearly and listen
actively to their students. This two-way
communication fosters a supportive learning
environment where students feel comfortable
expressing their thoughts and concerns.

b. Collaboration with Parents

Muhammad Ibn Sahniin stresses the
significance of involving parents in the educational
process. Teachers should communicate with parents
regularly to discuss students' progress and
collaborate on strategies to support their learning.
Building a partnership with parents enhances the
overall educational experience and reinforces the
value of education in the family context.

¢. Community Engagement

A teacher's role extends beyond the
classroom. Muhammad Ibn Sahniin highlights the
importance of teachers being actively involved in
the community. This engagement can take various
forms, such as participating in community events,
organizing educational workshops, and fostering
relationships ~ with  local organizations. By
connecting education to the community, teachers
contribute to the holistic development of students.

The concept of teacher competence based on
Sufism in the perspective of Muhammad Ibn
Sahniin, as elaborated in the book Adab al-
Muw’allimin, emphasizes the importance of
personality, professional, and social competencies.

Each of these dimensions is rooted in Sufistic

principles that guide teachers to embody noble
character traits, engage in continuous self-
improvement, and foster positive relationships with
students and the community. By integrating these
competencies into their practice, teachers can
effectively nurture their students' intellectual, moral,
and social development, ultimately contributing to
the broader goals of education and the cultivation of
a knowledgeable and ethical society.

2. Social Competence

Muhammad Ibn Sahniin, in his work Adab al-
Muv’allimin, emphasizes the importance of
maintaining communication and harmony with all
pillars of education, especially the parents of
students. The professional competence of teachers in
Adab al-Muw’allimin can be understood from
Muhammad Ibn Sahniin’s views in the seventh
chapter, particularly regarding how long students
should be given a break. Muhammad Ibn Sahnin
says:
¥ B S pan cdb § cpan olaall Juopdl ods
Jardy ¥ 2oy8 auslsll 05 ol elld G olisall
g ‘3 duwdiy 9o Olaall dalazdy U3 ‘3 @44_”
147, \s5am o ml pacldsl asms Olamall Clas!

p.97]

“I asked: ‘Can a student be sent to fetch
another student?” He replied: ‘I do not see it
permissible unless their parents or guardians give
permission for this, or the destination is close
enough that the student would not be burdened by it.
The teacher himself should monitor the students
during their departure and inform their guardians if
they did not come,”—in this case, referring to
students who skip class.

From this explanation, it can be understood
that teachers should maintain good communication
with students, their parents, fellow educators, and
the wider community. This aligns with the definition

of social competence. Social competence refers to
the teacher's ability, as part of the community, to
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engage in effective wverbal and  written
communication, use communication and
information  technology  functionally, interact
effectively  with  students, fellow teachers,
educational staff, and students' parents/guardians, as
well as interact politely with the surrounding
community.

C. General Description of the Contents of the
Book Adab al-Mu’allimin

History records that the first person to
introduce the concept of education separate from
literature and schools of philosophical thought was
Muhammad Ibn Sahniin. His ideas on education are
mentioned in his book Adab al-Mu’allimin. This
work became a masterpiece and a reference for
many scholars, considered the first book to discuss
education as a distinct discipline from other
branches of knowledge, such as philosophy and
legal schools. The book, seemingly intended for
primary education, addresses the proper conduct of
teachers and students, referring to Hadith related to
learning and teaching the Qur'an.

Historically, Muhammad Ibn Sahniin was the
first Muslim educator before becoming famous as a
renowned jurist in Africa. His educational thoughts
encompass a wide range of topics, including the
importance of teaching the Qur'an, children's
education, and the ethics of teachers, which form the
foundation of his thought. These discussions are
elaborated in Adab al-Mu’allimin. The book is a
collection of answers to questions posed to
Muhammad lbn Sahniin and solutions to issues he
had discussed with others. In addition to Adab al-
Mu’allimin, Muhammad Ibn Sahniin produced other
notable works, including:

1. Kitab al-Jami', his largest work, covering
more than 100 volumes across various
disciplines, including 20 volumes on
biographies, 25 volumes on proverbs, 10
volumes on decision-making ethics, 50
volumes on inheritance law, and others.

2. Kitab al-Musnad, a book on Hadith.

3. Kitab Tahrim al-Muskir.

4. Kitab al-Imamah, which, upon reaching
Baghdad, was written in golden ink and
presented to the caliph.

5. Kitab Masail al-Jihad, comprising 20

volumes.

6. Kitab Tafsir al-Muwatta', consisting of 4
volumes.

7. Kitab al-Radd ‘ala Ahl al-Bid’i, consisting
of 3 volumes.

8. Kitab al-Tarikh, comprising 6 volumes.

9. Kitab Tabaqat al-Ulama', consisting of 7
volumes.

10. Kitab al-Ashribah wa Garib al-Hadith,
consisting of 3 volumes.

11. Kitab al-Tman wa al-Radd ala Ahl al-Syirk.

12. Kitab al-Hujjah ala al-Qadariyyah.

13. Kitab al-Hujjah ala al-Nasara.

14. Kitab al-Radd ala al-Fikriyyah.

15. Kitab Ma Yajibu ala al-Mutanadhirin min
Husn al-Adab, consisting of 2 volumes.

16. Kitab al-Wara'.

17. Kitab  Sharah  Arbaah Kutub  min
Mudawwanah Sahniin.

18. Kitab Risalah fi Ma’na al-Sunnah.

19. Kitab Risalah fi Man Sabda al-Nabi.

20. Kitab al-Ibahah.

21. Kitab Adab al-Qadh.

22. Kitab Ahkam al-Qur'an.

These works reflect Muhammad Ibn Sahniin's
expertise across various fields, including Hadith,
jurisprudence, politics, exegesis, theology, history,
ethics, and Qur'anic sciences. Many of his works
have spread worldwide, including Indonesia, where
his ideas have been adopted and reinterpreted to suit
local needs. However, most of the works mentioned
above are no longer extant. The only remaining
works known today are:
a)Kitab Ajwibah Muhammad Ibn Sahniin
Riwayah Muhammad ibn Salim al-
Qathan.

b)Kitab Adab al-Mu’allimin, a highly
spectacular work by Muhammad lbn
Sahniin.

Muhammad Ibn Sahnin lived during the
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golden age of Islam, specifically during the Abbasid
Dynasty (9th century CE). This period was marked
by significant advancements in civilization and
knowledge, providing an intellectual and
educational environment conducive to Ibn Sahniin's
development as a great scholar. Education at that
time had advanced considerably, with a strong
influence from Islamic intellectual centers in
Baghdad, creating a favorable setting for
Muhammad Ibn Sahniin to thrive.

The book Adab al-Mu’allimin covers various
aspects of education and teaching ethics in great
detail. Its third edition, which is used as a reference
in this dissertation, comprises 171 pages, with an
additional 43 pages in French, making it even more
substantial. This book provides ethical guidance for
teachers and includes the biography of Muhammad
Ibn Sahniin, the history of its writing, and the views
of notable figures like Ibn 'Arabi and Ibn Khaldiin
on Islamic education.

At the beginning of the book, Muhammad
Ibn Sahntin mentions his scholarly chain of
transmission connecting to the Prophet Muhammad
(Sallallahu 'alayhi wa sallam) as follows:[43, p. 75]

QT@SJ}:QWOQM&‘M%TJE

cGostll Olidae e ccaty o Al e L Ogia
o ckad) e dloe L_,ﬁ O My o dedle e
Al Jywy of die b3 il ) Olae ool olete
Olall @lad e @ Shas)):Jl wluy dde il o

(4oles
"Abt ‘Abdullah Muhammad ibn Sahniin said: My
father, Sahntin, conveyed to me: from 'Abdullah ibn
Wahb: from Sufyan al-Thawrt: from 'Algamah ibn
Marthad: from Abta 'Abdirrahman al-Sulami: from
‘Uthman ibn ‘Affan, that the Messenger of Allah

(Sallallahu 'alayhi wa sallam) said, 'The best of you
are those who learn the Qur'an and teach it."

It was common for Muhammad Ibn Sahniin, as a
scholar and jurist, to be approached by people
seeking advice on various religious matters. His
answers, especially regarding education, were
recorded and compiled into Adab al-Mu’allimin.

The book explains educational practices relevant to
pre-school Islamic institutions, such as Qur'anic
Learning Centers (TPQ) or Kuttab. While the
content reflects the educational context of the kuttab
of that era, it remains highly relevant for
implementation in higher institutions, serving as a
crucial reference for educating future generations.

According to Abd al-Amir Shams al-Din, this
book holds historical significance as it was the first
written work on education and teaching after the
Qur'an within the Arab Muslim community. It also
contains educational values relevant to the society of
its time. Furthermore, the author asserts that this
work possesses educational and ethical importance,
as it outlines the pedagogical ethics essential for
teachers and students in the educational process
within the kuttab.

One of the remarkable aspects of Ibn
Sahniin's intellectual legacy is his work Adab al-
Mu’allimin, recognized as the first book in Islamic
history explicitly addressing education and the
teaching of children in kuttab, particularly
concerning teacher ethics. The book, also known as
Adab al-Mw’allimin wa al-Muta'allimin (Ethics of
Teachers and Students), was compiled by Ibn
Sahniin from his father's teachings.

The third edition of Adab al-Mu’allimin
comprises 171 pages, sized in B5, with an additional
43 pages in French. This makes the book appear
thicker and includes the original manuscript.
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The book Adab al-Muwallimin is a work that
discusses the ethics and manners of a teacher,
especially in the context of Islamic education. This
book consists of 10 chapters covering various
aspects of teaching, particularly the teaching of the
Qur'an. Below is an explanation of the book's
content based on the translation from pages 73-111:

1. Teaching the Noble Qur'an ( glall plai § sl L
Sopadl):

The first chapter of this book emphasizes the
importance of teaching the Qur'an as the main
foundation of Islamic education. The hadiths
quoted in this chapter stress the virtue of those
who learn and teach the Qur'an. For example, in a
hadith narrated by 'Uthman ibn 'Affan, it is
mentioned that the Messenger of Allah, sallallahu
‘alaihi wasallam, said, "The best of you is the one
who learns the Qur'an and teaches it."

Here is a complete explanation of the first
chapter, which discusses the hadiths and the
urgency of Qur'anic education and teaching,
accompanied by the Arabic text and a brief
analysis. In the first chapter, Muhammad Ibn
Sahniin cites the hadith:

g?i G Ogima (p deze dlae of J5
st olidae (e cuay G dlldie (e Oyl
cnbad) ey llae g?i Of e op dedle oo
JM)QT‘\;‘;JL‘S&\@&)QL&;&QL&&&
ool e @ SLadl) (JB cluy dule <l o <
(4.4;1:.3 QTJ.E_”

"Abi 'Abdillah Muhammad lIbn Sahniin

said: My father, Sahniin, narrated to me: from
'Abdullah Ibn Wahb: from Sufyan al-Thaurt: from
'Algamah Ibn Marthad: from Aba 'Abdurrahman
as-Sulami: from 'Uthman Ibn 'Affan: 'The
Messenger of Allah sallallahu ‘alaihi wasallam
said, 'The best of you is the one who learns the

Qur'an and teaches it."™
The researcher's analysis of this hadith

shows that Muhammad Ibn Sahniin prioritizes the
teaching of the Qur'an over other sciences,
including Arabic, for students. This is based on
the virtue of learning and teaching the Qur'an,
which is considered one of the most noble acts of
worship in Islam. Those who learn and teach it are
regarded as the best among the followers of
Muhammad sallallahu ‘alaihi wasallam.

In the second hadith quoted by
Muhammad Ibn Sahniin in the first chapter, it
states:

o Olus gm0 el G e dexe
O Blra] o (el e ol o wlsllue
ﬂ\@b)@&giwg\;&cmwgwl
(s dde dll do ) dll Jguey JUB :J15 die
(aaley TNl lad o0 (S45)
"Muhammad: from Abiu Tahir: from Yahya Ibn
Hassan: from 'Abdul Wahid Ibn Ziyad: from
'‘Abdurrahman Ibn Ishaq: from an-Nu'man Ibn Sa'd:
from 'AlT Ibn AbT Talib: The Messenger of Allah
sallallahu ‘alaihi wasallam said, 'The best of you is
the one who learns the Qur'an and teaches it."

The writer's analysis indicates that this
hadith emphasizes the same point as the first
hadith, namely the virtue of learning and teaching
the Quran. It reinforces the importance of
Qur'anic education in a Muslim's life, especially
for students, who should prioritize learning the
Qur'an at an early stage to grow and develop into
the best individuals.

In the third hadith quoted by Muhammad
Ibn Sahniin in the first chapter, it states:

Gl o chug 0 el Gy B e dema
OS exd op oeyllaie e el o el
&\@)ngiw&;&‘gbgi&qﬁ\m
dil ady) JB (play aide <l Lo) gl of 4ie
(Lol s3T (1,400

"Muhammad: from Ya'qub Ibn Kasib:

from Yasuf Ibn Abi Salamah: from his father:
from 'Abdurrahman Ibn Hurmuz: from 'Abdullah

Ibn Abi Rafi: from 'All Ibn Abi Talib: The
Prophet sallallahu ‘alaihi wasallam said, 'Allah
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Subhanahu Wata'ala raises the status of certain
people with the Qur'an."™

The writer's analysis states that this hadith
shows that the Qur'an has the power to elevate the
status of a person or a group of people. Those who
implement the teachings of the Qur'an will gain
honor in both this world and the hereafter. This
serves as further support for Muhammad Ibn
Sahniin's priority on teaching the Qur'an to
students before introducing them to other
disciplines.

In the fourth hadith cited by Muhammad Ibn
Sahniin in the first chapter, it is narrated:
> 1 JB adl o dlie e Ogima o
siz e dnl of Bpasd o e Ge (Opue
dle il o) 4l Jgaoy off die il gy e e
LS Glasll i ails olally Sile) 18 (olas

N WENES | RUVERSITE -5t

Meaning: “From Sahniin: from ‘Abdullah
ibn Nafi’, he said: Husain conveyed to me: from
‘Abdullah ibn Dumairah: from his father: from his
grandfather: from ‘All: The Messenger of Allah
sallallahu ‘alaihi wasallam said, “You must adhere
to the Qur’an, for it removes hypocrisy just as fire
removes impurities from iron.””

The author's analysis suggests that this
hadith emphasizes the importance of reading and
understanding the Qur’an as a means to eliminate
negative traits like hypocrisy. The Qur’an is
viewed as a purifier of the heart and soul.

In the fifth hadith cited by Muhammad Ibn
Sahniin in the first chapter, it is narrated:

Gellase o (gl o el (e (quge
Jysy JB cllle o il e el (o ey 0
cooldl e calal dly o] seduey dede il Lo
Ol Ae> o JB Sl Jguy b o oo Ju
ey 4l Jal w2

Meaning: “Miisa: from ‘Abdurrahman ibn
Mahdi: from ‘Abdurrahman ibn Budail: from his
father: from Anas ibn Malik: The Messenger of

Allah sallallahu ‘alaihi wasallam said, ‘Indeed,
Allah Subhanahu Wata’ala has His chosen ones

| Impact Factor value 7.52 |

among people.” Someone asked, ‘Who are they, O
Messenger of Allah?” He replied, ‘They are the
bearers of the Qur’an. They are the family of
Allah Subhanahu Wata’ala and His special ones.’”

The author's analysis highlights the great
honor given to those who memorize, study, and
apply the Qur’an. They are referred to as the
family of Allah Subhanahu Wata’ala, indicating
their noble status before Him.

In the sixth hadith cited by Muhammad Ibn
Sahniin in the first chapter, it is narrated:

o ol G oy o cold ool o e e
olasdl o e e OENe o eyl
Il elay ade dil (o il Jowy JU5 1 L8
i b Lo 15,308 (8,0 daiw e ol
Meaning: “From Malik: from Ibn Shihab:
from ‘Urwah ibn az-Zubair: from ‘Abdurrahman
Ibn ‘Abdil Qari’: from ‘Umar ibn al-Khattab, he
said: The Messenger of Allah sallallahu ‘alaihi
wasallam said, ‘The Qur’an was revealed in seven
dialects, so recite whichever is easiest for you.””
The author's analysis indicates that this
hadith shows the flexibility in reciting the Qur’an.
The Prophet provided ease for his followers by
allowing them to recite according to their ability.

In the seventh hadith cited by Muhammad
Ibn Sahniin in the first chapter, it is narrated:

o e@dleall Lglas o guge (G JU8
o el o el oo e e oldu
iebay dede 4l Lo il Jouy JBB L5 (2ayis

iyl s Qlel 0lal 1,3

Meaning: “He said: Miisa ibn Mu’awiyah al-
Samadihi conveyed to me: from Sufyan: from al-
A’masht: from Tamim ibn Salamah: from
Hudhaifah, he said: The Messenger of Allah
sallallahu ‘alaihi wasallam said, ‘Whoever recites
the Qur’an with proper I'rab (grammatical
correctness) will receive the reward of a martyr.””

The author's analysis suggests that this
hadith emphasizes the importance of reciting the
Qur’an with proper tajweed and grammar,
promising a reward akin to that of a martyr for
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those who do so.
In the eighth hadith cited by Muhammad Ibn
Sahniin in the first chapter, it is narrated:

dezme oo SSo G o desT Gl e (G
G o @il o o e e Al oy
oo ey dule dll o <l Jgsy JUB :JLE 5000
oy dezly OLaN lalis| dngd 3 OLall elad
ald S Yy die cdany gag 84S (§ delal (9

Meaning: “Ahmad ibn Abu Bakar also
conveyed to me: from al-Zuhri: from Muhammad
ibn Talhah: from Sa’id Ibn Sa’id al-Magburi:
from Abi Hurairah, he said: The Messenger of
Allah sallallahu ‘alaihi wasallam said, ‘Whoever
learns the Qur’an in their youth, it will blend with
their flesh and blood, and whoever learns it in old
age while it slips from them, yet they persist, they
will receive double the reward.””

The author's analysis distinguishes between
those who learn the Qur’an in their youth, making
it easier for them to internalize, and those who
learn it in old age, who may face more difficulties
but still earn a double reward due to their
perseverance.

The next statement is from Uthman ibn
‘Affan, as cited by Muhammad Ibn Sahniin in the
first chapter:

Do on slae e @y Gr o ceuse Gty
] &) olee (p olede e Aclag (o o] o
CLSI Liyel @) Jlady chls <l Jsd § die
elad e S JB (Lole oo Lgalagol (o dd]
ol s e dll slalaiol (s 5¢d daleg oT,all
Meaning: “And Miisa conveyed to me: from

Ibn Wahb: from Mu’awiyah ibn Salih: from Asad
ibn Wada’ah: from ‘Uthman ibn ‘Affan, regarding
the words of Allah Subhanahu Wata’ala (which
mean), ‘Then We gave the Book as inheritance to
those whom We chose from among Our servants.’
He said, ‘Everyone who learns the Qur’an and

teaches it is among those whom Allah has chosen
from the descendants of Adam.””

| Impact Factor value 7.52 |

This hadith refers to the Qur’anic verse from
Surah Fatir (32), which speaks of the inheritance
of Kitabullah given to the chosen ones. Uthman
emphasizes that anyone who learns and teaches
the Qur’an is among the chosen servants of Allah
Subhanahu Wata’ala.

The author’s analysis highlights the exalted
status of teaching and learning the Qur’an in
Islam, stressing that both activities are honored.
This hadith encourages professionalism in
religious education, showing that it is not only a
duty but also a great honor, motivating teachers
and learners of the Qur’an to remain dedicated to
their roles.

The next statement is from Abdullah ibn
Mas’ud, as cited by Muhammad Ibn Sahnan in the
first chapter:

aladl o oall e o ostll Glidu e Lighag
LY e ebdd Y EM agaue cpl JLB LB
iy JSY clls Yol m (0Som el (e elil]
Leassy amliall el o ulbill oy ¥y Lasy
clae o oeldd ¥y sl QLS Jal el Yol
OlSI I3 ¥ oty Lot ells e dsliy pasdsl ol

sl el

Meaning: “They conveyed to us: from
Sufyan al-Thaurt: from al-‘Ala’ ibn al-Sa’ib, he
said: Ibn Mas’td said, ‘There are three (types of
people) that society must have: (First), there must
be a leader to govern among them. Otherwise,
they would devour one another. (Second), people
must buy and sell Mushafs (copies of the Qur’an).
Otherwise, the Kitabullah would become scarce.
(Third), people must have a teacher to educate
their children, and he is entitled to take
compensation for his profession. Without that,
people would remain illiterate (umm).””

The author's analysis indicates that this
hadith emphasizes three essential elements for
society: the presence of a leader to maintain
justice and prevent chaos, the circulation of the
Qur’an to preserve religious knowledge, and the
role of teachers in education. Teachers, especially
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those who teach the Qur’an, play a vital role in
society, and their profession is one of great
importance and dignity.

The next explanation is the statement of
Malik ibn Anas as quoted by Muhammad Ibn
Sahniin in the first chapter:

play OF il selboe e B (e e cang (!
Ol o g onl L boldas Aglae e e sl
Tl @il e ol ds Tl sllaad s (U8 gy

N S8 Tust of culeld
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ool Yy Bl W o8 s bial oly olall
o Lbaial caly ) daasdl 3o clls @ biiavl
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"Ibn Wahb: from ‘Umar ibn Qais: from
‘Ata’, that he used to teach al-kitab (i.e., literacy)
during the era of Mu’awiyah and stipulated (a
certain wage). Ibn Wahb: from Ibn Juraij, he said:
I asked ‘Atha’, 'Can I take a wage for teaching
literacy?" He replied, 'Have you ever known
anyone who disapproved of it?" He answered
himself, 'No." Ibn Wahb: from Hafs ibn ‘Umar:
from Yunus: from Ibn Shihab: indeed, Sa’ad ibn
Malik, namely Sa’ad ibn Abi Waqqas, came from
Irag bringing a man who taught their children
literacy in Madinah, and they (i.e.,, the
Companions) gave him a wage. lbn Wahb said,
and Malik said, 'There is no problem with the
wage taken by a teacher for teaching the Qur’an.
If he stipulates a certain wage, then it is lawful
and permissible. It is not problematic to stipulate a
wage in this regard. And the right to complete the
teaching of the Qur’an is obligatory upon him,
whether he stipulates it or not. Such is the view of
the scholars in our country regarding teachers."
The author's analysis of this hadith discusses
the practice of Qur’anic teaching and the
acceptance of wages. Muhammad Ibn Sahniin

mentions that the teaching of the Qur’an in the
past often involved agreements about wages, and
this was considered legitimate. This practice of
teaching indicates that, while teaching is a noble
act, there is a practical acknowledgment that
teachers should also receive fair compensation.
The arrangement of wages for teachers is
considered lawful and does not diminish the
spiritual value of the teaching itself.

This hadith demonstrates that wages for
teaching the Qur’an are accepted and considered
legitimate within a religious context. It validates
the modern practice in which teachers can receive
compensation for their work without detracting
from the value of the lessons they provide. The
right to complete the Qur’anic teaching
underscores the importance of fulfilling the
obligation to finish the Qur’an’s instruction,
whether or not the teacher explicitly stipulates it.
This affirms the commitment to fully delivering
Qur’anic knowledge.

Overall, these hadiths provide a strong
ethical and practical foundation for the teaching of
the Qur’an within an Islamic context. Muhammad
Ibn Sahntin emphasizes the importance of the role
of teachers and their right to receive appropriate
compensation, while highlighting the high value
of this work in society.

This chapter underscores the importance of
studying and teaching the Qur’an, as well as the
virtues that will be attained by those involved in
these activities. The Qur’an is the primary source
of Islamic teachings that not only guides
individual behavior but also shapes character and
grants a noble status in the sight of Allah
Subhanahu Wata’ala. All eight hadiths in this
chapter support the importance of a close bond
between teacher and student with the Qur’an,
whether through teaching, learning, or practicing
it in daily life.

.Justice in Treatment of Students (¢ Jaall §+lx Lo

Olenall)

This chapter discusses the importance of
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treating all students fairly, regardless of their
backgrounds. Teachers are reminded not to show
favoritism, as this can lead to division and
injustice within the educational environment.

In the first hadith of the second chapter, or
the ninth hadith in the book Adab al-Mu’allimin,
quoted by Muhammad Ibn Sahnan, it states:

Lsd> :JLs Al Sl o deme @3:\;»
el ot pol Lo 1 JB gpenll mualy] o dend
Wl o ol e e il oo ool on
il ) cedies e il Jio il Jyay JB 2 J5
pvo.wla__'plsaf‘o’\a.\.muaw&s)&:éﬁusy
(ERABD as mpily ke ae pandd Lgwll

(sled) ae Wlall agu i

“Muhammad ibn Abd al-Karim al-Barqi
narrated to me, saying: Ahmad ibn Ibrahim al-
‘Umari narrated to me: Adam ibn Bahram ibn
Iyas narrated to us: from al-Rabi’: from Subaih:
from Anas ibn Malik, who said: The Messenger of
Allah sallallahu ‘alaihi wasallam said, ‘Any
teacher (mu’addib) who is responsible for the
(education) of three children from this nation, yet
does not teach them equally—poor and rich
alike—will be raised on the Day of Judgment
among the traitors.””

From this hadith, it can be understood how
crucial justice is in education. A teacher is
required to treat all students equally, without
distinguishing their social background. This
principle of justice is an integral part of Islamic
educational ethics. Injustice in the treatment of
students can lead to a lack of self-confidence and
feelings of inferiority in some students. This
highlights how serious this issue is in the context
of Islamic teachings, as it will lead to suffering in
the hereafter.

In the following statement, al-Hasan, as
quoted by Muhammad Ibn Sahniin in the second
chapter, says:

o cdad e ol e duad (e couge (e
@ld 52 e @lall alogd 13 ): JUB ]!
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“From Misa: from Fudail ibn ‘Iyad: from
Layth: from al-Hasan, he said: ‘When the
teacher's wage has been agreed upon, but he is not
just among the students, he will be recorded as
one of the oppressors (zalimin).””

From Muhammad Ibn Sahntn's explanation,
it is clear that a teacher must be just in giving
attention and treatment to all students. Justice in
this aspect is considered part of professional
integrity. Fairness in all aspects of work,
including administration and treatment of
students, is essential to avoid being judged as an
oppressor.

3.The Prohibition of Erasing Remembrance
(Dhikr) of Allah and What Should Be Done ( -y

IS (e Jads O ks Log JLad ] JS3 (30 5920 8,55 L)

This chapter discusses the importance of
maintaining the remembrance of Allah and the
prohibition against erasing it from the heart and
mind. In this teaching, erasing dhikr or forgetting
Allah is considered disliked and spiritually
harmful. The chapter also provides guidance on
how one should preserve dhikr, ensuring that
remembrance and awareness of Allah remain
alive in every aspect of life.

The first hadith quoted by Muhammad Ibn
Sahnin in this chapter is:

o Wlass g cpempllaie o dexa (A
OF @S> O o OF @) (R ) OF cdsas
coes 13) 0B clls o ol e Ol o daw
ool e (bl oy e i) LSl Ao
Agle slaly Lo e all AL cn>

“Muhammad ibn ‘Abd al-Rahman narrated

to me: from ‘Abdullah ibn Mas’ud: from Zaid ibn
Rabi’: from Bisyr ibn Hakim: from Sa’id ibn
Hartn: from Anas ibn Malik, who said, ‘If a

young child erases the inscription of tanzilun min
rabb al- ‘alamin (Qur’anic verse) from their slates
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using their feet, the teacher has thrown away his
Islam behind his back, and no longer cares about
what condition he will meet Allah in.””

From this explanation, it is understood how
important it is to show respect to the verses of the
Qur’an. Erasing them in an inappropriate manner
is considered highly disrespectful and degrading.
This also indicates that a teacher must ensure that
the sacred teachings of the Qur’an are treated with
honor and care.

The next statement, as cited by Muhammad
Ibn Sahniin from Anas ibn Malik, reads:

o Y e e sl o el ul s
JUB Spge Jlad 4l (o2 e 5 Olote 5 yec9 S
per S Gl e ISy la] 4 Cosll o 1l
4 Opmesd ilpd dignard Dalb Tole angy
ool G Bya 0gam of ipwl JB e>ls]]

“Anas was asked, ‘How were the teachers
during the times of the Imams: Abt Bakr, ‘Umar,
‘Uthman, and ‘Ali, may Allah be pleased with
them?’ He replied, ‘In those days, a teacher had a
wash basin. Each day, the students took turns
bringing pure water, which they poured into the
basin. They would use this water to erase their
writing boards.” Anas continued, ‘Then they
would dig a hole in the ground, pour the water
into it, and let it be absorbed.””

From this narration, it is evident that
cleanliness and orderliness were maintained in the
educational process of the past. The use of clean
water and proper waste management reflects
attention to cleanliness. This traditional method
shows an effective way to maintain hygiene in
educational tools.

Muhammad Ibn Sahniin also cites the
following:

zoagdy oy bYW 8 Thaaly o AT s
65 Lo e il Loy Jeilly ey <l
JB Sl o S § oluall (S, Loy
ool Vg el mgmmay Mol S (e O Lo Ll

Ol e ) Les IS A2 (zma O

"I asked, ‘Do you think it is permissible to
wet it with saliva?’—meaning to erase it. He
replied, ‘It is not a problem. However, it should
not be erased with the feet. It may be wiped with a
cloth or something similar.” I then asked, “What
do you think about the issues that children write in
their notebooks?” He replied, ‘If it is part of the
remembrance of Allah (dhikr), it should not be
erased with the feet. It is acceptable to erase
anything else that is not from the Qur’an.””

From this explanation, we understand the
guidance on the appropriate ways to erase writing,
especially writing that involves zikrullah or
Qur’anic verses. Sacred writings like *zikrullah*
should not be erased in an improper manner,
whereas other writings may be erased more
casually.

The next statement cited by Muhammad Ibn
Sahniin in this chapter reads:

O (8 Dgiain o sz (8 uge e LSy
st @ G Of Beapll o iy il cualyl
ool ¥ sl s Tda B9 :JB sl dzady Jal

Aaaly aay cdlaaly of

“He narrated to us: from Miisa ibn Juwaibir
ibn Manstir, who said: Ibrahim al-Nakha’T used to
say, ‘It is part of *muru’ah* (honorable character)
to see ink stains on a man's clothes and lips.” He
said, ‘This indicates that it is not an issue to wet it
with saliva, meaning to lick it.””

From this explanation, it is understood that
ink stains were seen as a sign of someone engaged
in writing, and it was considered honorable. It
also suggests that cleaning ink with saliva was not
viewed negatively in this context.

4. Ethics and Etiquette in Teaching ( Ly w1 s> L

Do ey U3 e 39)

This chapter discusses the ethics and
etiquette that must be upheld by a teacher. These
ethics include the manner of speaking, behaving,
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and interacting with students. Some of the
etiquettes mentioned involve giving constructive
criticism, respecting students, and maintaining
integrity as a teacher.

In the first hadith quoted by Muhammad Ibn
Sahniin in the fourth chapter:

O e oo geellie e Wusy o]
Ll caS 0l caema o i o5 el
Lo ol iJlad (S dul sslxd Blasd) daw wic
 Sitasy dily Ll JB clall oo JBB el
Josey JUB:JB elee Gl (e 20)Se (Giu> ol
salae ol Jha) elug aule il o <l
dopdalily el Rew il el
(sl

"He said: He conveyed to us from ‘Abd al-
Rahman: from ‘Ubaid ibn Ishaq: from Saif ibn
Muhammad, he said: I was sitting beside Sa’ad al-
Khaffaf, and his son came crying. He asked, 'My
son, why are you crying?' He replied, 'The teacher
hit me.' He then said, 'If that is the case, by Allah,
I will tell you a hadith today. ‘Tkrimah conveyed
to me from Ibn ‘Abbas that the Prophet sallallahu
‘alaihi wasallam said: 'The worst of my ummah
are the teachers of your children. They are the
least compassionate towards orphans and the
harshest towards the poor."

From the above hadith, it can be understood
that criticism is warranted towards teachers who
act harshly towards students and prioritize anger
over compassion. The Prophet sallallahu ‘alaihi
wasallam considered those who do not show care
and concern for their students and the poor to be
among the worst of his ummah. This hadith
emphasizes the importance of Kkindness and
compassion in educating students. A teacher must
educate with attention and empathy, not with
violence.

Muhammad Ibn Sahniin explains in the
fourth chapter:

de e of pl¥y el e s

G M 03L o Y1 Do oL Sems Y cpeaslio

calll e measag Jasl @31 13) el e AST
Belyd e Loly eBrde olL 3ol Yy aladly
LM ol jeloey M a1

"Muhammad said: That is because the
teacher hits them when he is angry, and not for
their benefit. However, there is no problem in
hitting them for their benefit. Do not give
punishment, i.e., more than three strikes, unless
the father permits more than that if the child
harms someone. The teacher may discipline them
for playing and idling, but the punishment should
not exceed ten times. As for teaching the Qur’an,
the punishment should not exceed three times."

From the above explanation, it can be
understood that physical punishment can be either
positive or negative. In other words, hitting out of
personal anger is considered inappropriate, while
punishment for educational purposes is allowed
but with limitations and permission from the
student's parent. Punishment for educational
purposes should not exceed three times, especially
in teaching the Qur'an, and ten times for other
matters. This shows that there are rules to ensure
punishment is not excessive.

Muhammad Ibn Sahniin explains in the
fourth chapter:

OLall A @ o AST 9 5,de wBy @) s
e Lle syde o cJlas § oAk olall s
Al Jywy JB udy :Jedy Kl caew clLiSy
oo AS1 Sunl pad eles ale 1 o

2 3 Y] blgwl 8yde
"l asked, 'Why did you set the limit at ten
strikes for non-Qur'anic instruction, and three for
Qur'anic instruction?' He replied, 'Because ten is
the maximum limit of discipline. I heard Malik
say: The Prophet sallallahu ‘alaihi wasallam said:
"Do not hit anyone with more than ten lashes,
except in hudad." i.e., punishments for adultery,
drinking alcohol, etc."
From this explanation, it is understood that
ten strikes are the maximum allowable
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punishment in the context of education and
discipline, except for more serious offenses like
those related to hudiad. This emphasizes the
principle of justice and limitation in the
application of punishment. This principle aims to
prevent the misuse of authority and ensure that
punishment is applied fairly and proportionally.

Muhammad Ibn Sahniin explains in the
fourth chapter:

Sy e e (o wgday Ldusy theme JBB
o @il s S Gl o Wlae o pld e
poudly €l crags dpd does ¥ i sy dule ol

> 3] Llgul b $3d iy 0ol 151

"Muhammad said: Ya’qib ibn Humaid
conveyed to us: from Wak1’: from Hisham ibn
Abi ‘Abdillah ibn Abi Bakar: from the Prophet
sallallahu ‘alaihi wasallam, he said: 'It is not
permissible for a man who believes in Allah and
the Last Day to strike more than ten lashes, except
in the case of hudud."

From this narration, it can be understood
that the limit for physical punishment is not to
exceed ten lashes except in the context of hudad.
This is an important limit to maintain fairness and
prevent excessiveness in applying punishment.

Muhammad Ibn Sahniin explains in the
fourth chapter:

oe el pe gl Wasy e JB
Gl peapllane Gl e b o oeopllae
(JB ey dide dll o il Jpsy o) g3y 1]
£ L 044495 4._@.‘..: .)‘)Lo.ﬂ )y iy Q_S“A"N ;T’JT
Las ) Byde amdl e 3 edaadl ooy Aaliall
por 4 iy adall ] die ol Led Byde
ALl

"Rabah conveyed to us: from Thabit: from
‘Abdurrahman ibn Ziyad: from Abii
‘Abdirrahman al-Habaliy: It was conveyed to me
that the Prophet sallallahu ‘alaihi wasallam said:
'Punishment for a child is three lashes, and

anything more will be recompensed on the Day of
Judgment. For a Muslim, the punishment outside

of huddd is ten to fifteen lashes, and anything
beyond twenty will be punished on the Day of
Judgment.™

From this, it can be understood that
punishment for children should be limited to three
lashes, and for adults outside the context of
hudid, it should be limited to ten to fifteen lashes.
More than this should be avoided, as it will be
held accountable on the Day of Judgment.

Muhammad Ibn Sahntin further explains:

AST suie Jo0 oy YT )1 Sy s JL
P 4 pasesd clld (e ol Lad Byde (g
Mo ogiddl dele clolSs 13) ¥ 5 3 Y] Aeliall
o) O 13 elldy Syde e AST dopns o) by
olus dele il o il 031 a8, 00as Lae Caaj
Lage il gy yoe onl OF Goo9 csladdl ol

Al el iy

"Muhammad said: Likewise, | believe no
one should hit his servant more than ten times.
Anything beyond that will be recompensed on the
Day of Judgment, except in the case of hudad. If
the faults of the servant accumulate, there is no
harm in hitting more than ten times, i.e., when the
servant does not refrain from previous
wrongdoings. The Prophet sallallahu ‘alaihi
wasallam allowed discipline for women, and it is
narrated that Ibn ‘Umar may Allah be pleased
with him struck his wife."

From this, it can be understood that the
maximum limit of punishment for a servant is ten
lashes. If the wrongdoing is repeated, it may
exceed ten lashes. The application of punishment
should adhere to justice and the established rules.

In the hadith quoted by Muhammad Ibn
Sahniin in the fourth chapter, it says:

sy Ja | oty el dile <l o ol JU3g

Bl O (0 s

"The Prophet sallallahu ‘alaihi wasallam

said, 'A man disciplining his child for a
wrongdoing is better than giving charity.™

This  highlights that educating and
disciplining one's children correctly is more
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important than giving charity, underscoring the
significance of proper upbringing in religion.

B e oY o) eladl dal asy JB ud
O r e ezl oY el Lesng )

ey
"Some scholars have said, 'Discipline should
be proportional to the sin, and sometimes
discipline exceeds the limit, such as by Sa'id ibn
al-Musayyab and others.™
This chapter discusses the principles of
etiquette and punishment in education, outlining
what is allowed and what is prohibited in the
application of punishment. The hadiths provide
guidelines on limits and justice in disciplining
children, emphasizing the importance of
compassion and fairness in education.

5. The Obligation of Completing Teaching ( 4«L> L

elacll 23§ camy Loy pziell)

This chapter discusses the obligation of a
teacher to ensure that their students can complete
their lessons, especially in finishing the recitation
of the Qur'an. The teacher must make sure that the
teaching is done thoroughly and not halfway.

In this chapter, the obligation to complete
(khatam) lessons and what should be given to the
teacher in this context are discussed. Muhammad
Ibn Sahniin explains:

J9leg L(F)lé \.51 Js daasl s S ML@
Gl Y Js il Laxs e anllud cntlt))

PSUREIIL
"l asked him, 'When is completing (the
lesson) obligatory?' He replied, 'When it is near
completion and has surpassed two-thirds." I asked
him about completing (the lesson) when it had
only reached half, and he replied, 'In my view,
that is not obligatory.™
From this explanation, it can be understood
that completing the lesson is considered
obligatory when it is near completion and has
surpassed two-thirds of the material. Completing
the lesson at the halfway point is not deemed
obligatory according to this view.

Muhammad Ibn Sahniin further explains:

Ny 4 QL.E.“ AL dais ‘a)’.Ll Yy (Ggimaw JL8
REIRT \3.:.3.&_1:» QT Y! ) Yg ia.l.’{}b - -

"Sahniin said, 'For lessons other than the
Qur'an, it is not obligatory to complete the whole,
nor half, nor a third, nor a quarter, unless they
voluntarily choose to do so."

From this explanation, it can be understood
that for lessons other than the Qur'an, there is no
obligation to complete the whole, half, a third, or
a quarter. This obligation only applies if someone
voluntarily chooses to do so.

Muhammad Ibn Sahniin further explains:

de Ll ol Osimud Spasg idexe J8

sy Jo| s 58 e U5 Laily oy

"Muhammad said, 'l was present when
Sahntin set (a fee) for completing someone's
lesson, and that was based on the individual’s
ability, whether they were affluent or poor.™

From this explanation, it can be understood
that setting a fee for completing a lesson must be
adjusted to the individual's financial capability.
The fee or compensation for completing the
lesson is determined according to the person’s
ability.

Muhammad Ibn Sahniin further explains:

ol Olaall 3] @ Zaw @laall 31 b iy
el Jio wldl Joe (o 213 Jlike L8 Sogo=ig
V) elld (o AST 0d 030 oF 4 ez Wy cduang
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"He was asked, ‘Do you think the teacher
has the liberty to grant permission (i.e., a holiday)
to the children for a day or something similar?' He
replied, 'That has always been customary among
the people, such as granting a day off or part of a
day. However, he may not permit them to be
absent for more than that without the permission
of all their parents, as he is hired by them."

From this explanation, it can be understood
that the teacher should not grant students
permission for more than a day or part of a day off
without the consent of all parents. This is because
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the teacher is employed professionally and must
adhere to agreements made with the parents.
Muhammad Ibn Sahntin further explains:

4 03l lus slacl of wlaell guall gual Ly
pxall sl 3 o3W Ll Y Jlad Sells e
VIl Jem Mo I3 a2 @ Loly colus™) 39 cog=i
SST sls cdaie Lo gy (B LY 03l
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Al pyae

"l asked, 'What about something gifted by
the student to the teacher, or the student gives
something to the teacher; may the teacher grant
permission based on that?" He replied, 'No,
permission at the time of completing (the lesson)
is only for a day or something similar, also on
festive days. Beyond that, permission may not be
granted unless the parents agree.' He said, This is
why most teachers' testimony is invalid because
they fail to fulfill what is required of them, except
for those whom Allah protects.™

From this explanation, it can be understood
that gifts from students to the teacher do not affect
the teacher's right to grant extra permission.
Permission can only be granted in the context of
completing (khatam) the lesson or on festive days,
and for permission beyond that, the parents'
consent is required. Failure to comply with this
can result in the invalidation of some teachers'
testimony.

Muhammad Ibn Sahniin further explains:

e S pslas 52l @lay @lall oS 13) 1ia < JU8
dacl Led Lya e e o o iy aiw S ol
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"He said to me: This applies if the teacher
teaches for a fixed wage every month or every
year. However, if he teaches without stipulating a

wage, if he is given something, he accepts it, and
if he is not given anything, he asks for nothing. In

that case, he may do as he wishes. If the guardians
of the children know that the teacher is neglecting
his duty, they may give him (a wage), or if they
wish, they may not."”

From this explanation, it can be understood
that there is a distinction between a teacher who
teaches for a fixed wage and one who does not
stipulate a wage. If the teacher receives a fixed
wage, certain obligations and rights are governed
by that agreement. However, if no wage is
stipulated, the teacher is free to act according to
his discretion, and the students' guardians have the
right to compensate him based on his
performance.

This chapter outlines the obligations and
rights related to completing lessons and the
regulations concerning teachers giving permission
to their students. Emphasis is placed on the
importance of agreements between teachers and
parents, as well as fairness in setting wages and
teachers' rights. The hadiths mentioned establish
the boundaries and principles that should be
followed in the educational context to ensure
compliance and justice.

.Distribution of Gifts on Eid ( adas sbaall § <> L

azall)

This chapter discusses the etiquette of giving
gifts or rewards to students on specific occasions,
such as Eid. Teachers are encouraged to offer gifts
as a form of recognition for the students'
achievements.

The chapter delves into the ruling on giving
gifts during Eid and the teacher's role concerning
such gifts. Muhammad Ibn Sahniin explains:

Lo <8,el Vg Y U8 SLr oy cendl Agland sls
Of plaedd Jomy ¥y :JU L seshon of Y] (2
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"l asked, 'ls the giving of gifts on Eid
(permissible) enforced?' He replied, 'No, except if
the students do it voluntarily." He continued, It is
not lawful for the teacher to burden the students
with anything beyond his wages, such as gifts, or
anything else. Nor is he allowed to ask for it. If he
receives a gift because of the burden he imposed,
it is haram (forbidden). However, if they offer
him a gift without being asked, then it is
permissible, provided the request from the teacher
was within reasonable limits. If the students do
not comply, the teacher should not harm them
because of it. However, if he threatens them for a
gift, it is not allowed. If he refrains from
punishing them when they offer him a gift, this
too is not permissible because leniency in this
case encourages giving gifts, and that is
considered makruh (disliked).™

From the above explanation, it can be
understood that receiving gifts on Eid is not a
mandatory right of the teacher. The giving of gifts
should be voluntary by the students, without any
coercion or pressure from the teacher. A teacher
should not burden students with requests for gifts
or extras beyond the agreed-upon wage. If the
teacher requests gifts, this act is considered
unlawful (haram). If such requests are made in a
reasonable manner, they may be permissible.
However, if the request turns into a threat or
pressure on the students, this is haram and
makruh. If the teacher refrains from punishing
students because they offer gifts without any prior
requests, this could set a precedent for unwanted
gift-giving, and it is thus deemed makruh.

This chapter emphasizes that gifts on Eid
should be given voluntarily without any coercion
from the teacher. The teacher is prohibited from
burdening students with requests for gifts, and any
form of request or threat related to gifts is
considered haram. Teachers should maintain
integrity and fairness in their relationship with
students, avoiding making gifts a condition or

pressure point in the educational process.

7.How Long Should Students Be Given a

Holiday? (46 olmall (i of i L)

Muhammad Ibn Sahniin explains the
duration of holidays during Eid:
JB ol @ od 0L o @y @SB ) s
all B @ 030 oF el Vg lusly Lagy Jlaall
das o 03 OF ool Yy ol A =¥y
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"l asked him, 'In your opinion, how long
should students be allowed to take a holiday
during Eid?' He replied, 'For Eid al-Fitr, one day
is enough, but it is not a problem to allow them
three days. For Eid al-Adha, three days are
enough, but it is permissible to give them up to
five days.™

From this explanation, it can be understood
that one day of holiday for Eid al-Fitr is ideal, but
allowing up to three days is permissible. For Eid
al-Adha, a three-day holiday is considered ideal,
but granting up to five days is also allowed.

Muhammad Ibn Sahniin on Sending
Students to Find Their Friends

JB Span b @ mpany Olaall Juomdl ieds
sl of @asll 4b 3L oof Y] 4 ey U3 51 ¥
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&
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"l asked, 'Can a student be sent to find his
friend?' He replied, 'l do not see it as permissible
unless their parents or guardians give their
consent, or the destination is nearby so that it does
not burden the student. The teacher himself
should monitor the students' attendance and
inform their parents if they do not show up,'
referring to cases of absenteeism."
From this, it is understood that sending a
student to find a friend is not allowed unless there
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is consent from the parents or guardians, or the
destination is close and does not cause
inconvenience.  Teachers should  supervise
attendance and notify parents if a student is
absent.

Muhammad Ibn Sahniin on the Duties and
Supervision of Teachers

Oltall o sl e ¥ ol elasll Coly o L8
0sSe of W e iy o Jame Yy cupnll
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He said, "I prefer that the teacher does not
delegate the task of disciplining to any of the
students. Nor should the teacher appoint one of
the students as a tutor for their peers, unless the
student has completed and mastered the Qur'an
and no longer requires additional instruction. In
such a case, there is no harm in it, and the teacher
should assist him, as it benefits the student in
advancing his learning. Or, if the parents permit,
the teacher may assign this responsibility.
However, the teacher should either handle the task
himself or hire someone qualified to assist if
necessary."

From this, it can be understood that teachers
are advised not to assign students the task of
disciplining or acting as a supervisor, except when
a student has reached a high level of
understanding, such as having completed the
Qur'an. If the student is proficient, the teacher
may give them additional responsibilities with
parental consent. However, the teacher should
remain directly involved or hire someone
qualified if needed.

This chapter discusses the duration of
students' holidays during Eid, the conditions for
sending students to look for their friends, and the
responsibilities and duties of teachers toward
students. The focus is placed on appropriate

holidays, close supervision of student attendance,
and caution when delegating responsibilities to
maintain the integrity of the educational process.

8.Teacher's Obligation to Pay Attention to
Students (luwall o5t e slall Gle oo L)

This chapter reminds teachers of the
importance of their responsibility to continuously
monitor their students' development, both
academically and morally. Teachers are expected
to consistently guide and support students in their
learning process.

In this chapter, the duties of a teacher to
closely monitor and supervise their students are
discussed. Teachers should not become too
engrossed in personal matters to the extent that
they neglect their students. Even if the teacher is
engaged in other activities, they must still pay
attention to the students directly. Muhammad lIbn
Sahniin explained:
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_“It is not permissible for a teacher to be
distracted from the students except during times
when their attention is not required. However, it is
acceptable for the teacher to engage in
conversation while still watching over and
supervising them.”

Muhammad Ibn Sahniin also explained
about teachers' wages and responsibilities, and the
issue of ceremonies or celebrations held upon

completing a course, such as throwing fruits to the
crowd.
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_“T asked, “What about the celebrations or

the act of throwing fruit at people during a

ceremony for course completion, is it
permissible?” He replied, ‘It is not permissible
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because it constitutes confiscation, and the
Prophet (peace be upon him) forbade eating what
is confiscated.””

Muhammad Ibn Sahniin emphasized that a
teacher must fully commit to teaching during class
hours,  demonstrating  responsibility  and
professionalism.
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_“He said, ‘A teacher must exert effort and
devote their time entirely to the students. It is not
permissible for the teacher to leave their work to
perform funeral prayers unless it is for someone
they are obliged to attend to, because the teacher
is a professional worker and must not abandon
their duties to follow a funeral or visit the sick.””

The teacher should also dedicate time to
teaching the students how to write and encourage
them to compare their work as a way of
improving their skills. However, punishments
should not exceed three strikes, and hitting the
head or face is not allowed. The teacher should
not withhold food or drink from the students if it
is sent to them.
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_“It is appropriate for the teacher to allocate
time to teach writing and to allow students to
compare their work, as this helps them grow.
They may also discipline each other, but no more
than three times. The teacher should not hit the
head or face of the students and must not withhold
food or drink sent to them.”
Muhammad Ibn Sahniin also addressed the
permissibility of allowing students to write letters

or teaching them mathematics, poetry, and Arabic
grammar.
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_“Tasked, ‘Do you think it is permissible for
a teacher to copy a book of jurisprudence for
themselves?” He replied, ‘If it is during their free
time when not engaged with students, it is
acceptable for them to copy for themselves or
others, for example, when the students are
allowed to leave. But if the students are still
around, it is not permissible. How can they
neglect what they are required to attend to and
turn to something they are not required to? Don’t
you see that it is not permissible to delegate
teaching to one student for another? How then can
the teacher be preoccupied with something
else?””

The chapter also highlights the teacher's
responsibility to teach the correct recitation of the
Qur'an, including proper grammar and reading
with beautiful pronunciation and appropriate
pauses.

929 Ll 3eyall o ele Lo pqeday O dajlis
oS @) 13] opald @alsl ) el Wy (adls Tyae
(B8 e 252)s (3A15) 5 (hads) Jre bdarua
(@5 e 31,5) 5 (6209) o (Hadd) Lesay ST
Al Jowsy wliol 45 1,8l Sy i 4cal Ly

oy dle <l o

_“It is incumbent upon the teacher to teach
good Qur’anic recitation, specifically the
recitation of Nafi’. However, it is permissible to
teach other acceptable recitations as long as they
do not seem awkward, such as ‘yabshuruka’
instead of ‘yubashiruka,” and similar variations.
All recitations used by the Companions of the
Prophet (peace be upon him) may be taught.”
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Finally, the teacher is reminded to show
proper attention and care toward students in all
aspects of their education, including Qur'an
memorization, writing, and manners.

Teach also) all the Qira’at (recitations) of
the Companions of the Messenger of Allah
Shallallahu ‘alaihi wasallam."
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Translation: "A teacher should strive to earn
his own sustenance and that is not the
responsibility of his students. He must pay for the
rental of the shop, and that is not the
responsibility of the students. He must also
supervise them, either by teaching or listening to
their recitations (sorogan). He must set a specific
time for listening to their recitation of the Qur’an,
such as Thursday and Wednesday evenings, and
give them permission (to rest) on Friday. This has
been the tradition of teachers from ancient times,
and no one has ever criticized them for it."
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"It is permissible to teach them
speech/rhetoric, if they wish, but | do not agree
with teaching them to chant the Qur’an in melodic
tones, for Imam Malik said: 'It is not permissible
to read the Qur’an with melodic tunes.' I also do
not agree with teaching them rhythmic recitations,
as that leads to singing, which is disliked. The

| Impact Factor value 7.52 |

teacher should prohibit this strictly. Ibn Sahnan
said: 'Malik was asked about these gatherings
where people come together to recite (the
Qur’an), and he replied: ‘It is an innovation
(bid’ah)." I believe the authority (wali) should
prevent them from this and discipline them
properly.”
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"He should teach them proper manners

(adab), as it is his duty to Allah to offer counsel,
protect, and care for them."
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"He should designate the lesson time from
mid-morning until the students go home. It is
permissible for the teacher to let the students
dictate to one another, as that is beneficial for
them, and he should supervise their dictation. The
teacher is not allowed to move them from one
surah to another until they have memorized it with
its proper grammar (i’rab) and writing, unless
their parents allow it. If they do not have parents,
but have guardians or caretakers, and if the
teacher’s payment comes from sources other than
the child’s wealth, the guardian may ease the task
for the teacher, as the parent would. However, if
the payment comes from the child's wealth, the
guardian cannot grant permission for the child to
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move on from one surah to the next without fully
memorizing it, just as | have explained to you.
The same applies if the parents pay the teacher
from the child’s wealth. The teacher said: 'l
believe that the child’s wealth should be used for
the teacher’s sustenance just like it is used for the
child’s clothing and daily expenses."
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I asked, "What if a child starts learning from

a teacher when he is close to completing (the
Qur’an)? Should the teacher be compensated for
completing the Qur’an, even though the previous
teacher has not claimed compensation?” He
replied, “If the child starts learning at a point that
doesn’t require the first teacher to be entitled to
claim completion (khatam), like if he has
completed more than a third of Surah Yunus,
Hud, or the like, then the compensation for
completing the Qur’an belongs to the current
teacher, because if the previous teacher had
resumed, he would not be entitled to anything.
However, if the child started learning from the
current teacher at a point where, had the first
teacher continued, the child would have been
declared to have completed the Qur’an, then the
current teacher has no claim to compensation. It is
as if the previous teacher had left the remainder
for the child or the father to complete, unless the
first teacher voluntarily relinquishes the right. |

think it’s better to give some compensation out of
goodwill, though this is not based on giyas (legal

| Impact Factor value 7.52 |

analogy).”
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I asked, “What do you think if the parent
withdraws the child and says: ‘He will not finish
(the Qur’an) with you, even though he is close to
finishing, and the payment was based on a
monthly fee?””” He replied, “I will still declare that
he has completed (the Qur’an) with me, and after

that, I don’t care whether the parent withdraws
him or not.”
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I asked, “What should a teacher say if a
parent claims, ‘My child doesn’t understand the
Qur'an’? Is the teacher still entitled to
compensation for completion?” He replied, “If the
child can read the Qur’an from the mushaf, knows
the letters, and reads with correct i’rab (grammar),
then the teacher is entitled to compensation, even
if the child cannot memorize it by heart, because
it’s rare for a child to memorize the Qur’an fully
on the first try.” I asked further, “What if the child
makes mistakes in reading the mushaf?” He

replied, “If the mistakes are minor and overall, the
child understands, then it’s acceptable.”
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Sahniin said: “A teacher should not send
children to run personal errands. The teacher
should instruct them to pray when they reach
seven years of age and punish them if they do not
pray when they are ten. Malik also said this, and it
was narrated to us by ‘Abdulrahman who said,
Malik said: ‘They should be disciplined for not
praying at ten, and their sleeping arrangements
should be separated.’ I asked, ‘Between boys and
girls?’ He replied, ‘Yes.””
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Sahniin said: “It is obligatory for the teacher

to teach them wudhu’ and prayer, for that is their
religion. He should teach the number of bowings
(ruku’), prostrations (sujood), recitations in
prayer, takbir (saying ‘Allahu Akbar’), sitting
positions, takbiratul ihram (the opening takbir),
salam (ending the prayer), and everything
required in prayer such as tashahhud (testification
of faith) and the qunit in the Fajr prayer. This is
part of the sunnah of the prayer and its rightful
practice, which the Prophet [1 consistently
observed until Allah took him, and which the
rightly guided caliphs, Abti Bakr, ‘Umar,
‘Uthman, and ‘Ali, also observed. None of them is
known to have abandoned the qunut in Fajr out of

dislike, and those who followed them, may Allah
be pleased with all of them, did the same.”
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It means, “Let him always pay attention to
the students by teaching them prayers, so that they
love Allah; and introduce them to His greatness
and majesty, so that they glorify Allah because of
it. If the community is afflicted by drought and
the Imam (that is, the leader of the country)
requests rain with the people, then the teacher is
encouraged to go out with some of the students
who know how to pray so that they can sincerely
supplicate to Allah with prayers, hoping to Him.
Because it has reached me that the people of
Prophet Yunus, peace be upon him, when they
saw the punishment of Allah with their own eyes,
they went out with their children, then humbly
prayed to Allah with (their intercession)."
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It means, “Let him teach them the sunnah
prayers, such as the two rak’ahs (before) Fajr,
Witir, the two Eid prayers, Istisga, and Khusuf; so
that he teaches them the religion that they will use
to serve Allah, and the Sunnah of their Prophet.
He said, 'A teacher is not allowed to teach the

Qur'an or reading and writing to the children of
Christians.™
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It means, “He said: Malik said, 'It is not a
problem for the teacher to write in a notebook
without ablution, nor is it a problem for a boy who
has not reached puberty to read from a board
without ablution while he is learning. Likewise,
the teacher. A child should not touch the Quran
except in a state of ablution. The teacher should
command them to do so until they understand it.'
He said, 'Let them learn the funeral prayers and
how to pray for it, for that is part of their religion.
Let him treat them equally in education, whether
noble or common, otherwise, he would be a
traitor."™
Malik was asked about teaching young
children in the mosque, he said, “I do not see that
permissible  because they cannot protect
themselves from impurity, and the mosque was
not established for teaching.”
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It means, “Malik said, 'T also believe that it

is not permissible to sleep in the mosque or eat in
it, except in cases of necessity, and where it
cannot be avoided, such as for a stranger, a

traveler, and a person in need who cannot find
another place."
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It means, “Muhammad said: Muhammad Ibn
Sahniin told me from ‘Abdullah bin Nafi’, he said:
I heard Malik say, T do not believe anyone should
read the Qur'an while walking on the road unless

he is a teacher. | also do not believe that someone
should read it in the bathroom."
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It means, “Malik said, 'If a teacher passes by
an ayah of prostration, and it is read to him by a
child, he is not obliged to prostrate, because the
child is not an imam, except if he is already
baligh, then it is permissible for the teacher to
prostrate. If he does not prostrate, it is fine
because it is not obligatory. Likewise, if he reads
it himself, he can prostrate if he wishes, or leave it
if he wishes. Don't you see that ‘Umar read it
once on the pulpit, then came down and
prostrated? The next time he read it, he did not
prostrate and said, ‘Indeed, prostration (of
recitation) is not obligatory upon us.™
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It means, “Malik said, 'Similarly, if a
woman reads the verse of prostration (to a man),
the man should not prostrate with her, because the
woman is not an imam.' The Messenger of Allah,
peace be upon him, said to someone who read the

Qur'an before him, "You are the imam. So, if you
prostrated, | would have prostrated with you.™
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It means, “Muhammad lbn Sahniin said, 'I
dislike if a teacher teaches girls and mixes them
with boys, because that corrupts them." Sahnun
was asked whether a teacher should take the
children's word against each other in cases of
harm? He answered, 'l do not see this from a legal
standpoint, rather it is the teacher's duty to
educate them if they harm each other. This is, in
my opinion, if the signs of harm are evident from
the majority of them, or there is a confession,
unless they are children known for honesty, then
their word can be accepted and punishment can be
given based on that. However, the teacher should
not exceed in discipline as | have informed you,
and should command them to stop harming
others, and return what one of them has taken
from another. This should not be seen from a legal
perspective. | have also heard this from several of
our companions. Their testimony is acceptable in
cases of murder and injury, so how about in this
case?' Wallahu a’lam.”

.Hiring Teachers and When It Is Obligatory (.
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This chapter discusses the wages of
teachers. Teachers are also entitled to receive
compensation for their dedication and significant
responsibilities. Muhammad Ibn Sahniin, in the
ninth chapter, quotes a saying:
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Muhammad said: Shajarah ibn ‘Isa wrote to
Sahntin asking about a teacher who is contracted
to teach some children, and then one of them falls
ill or his parent wants to take him on a journey or
for another purpose. He replied, “If he is
contracted for a specific term, then the parents
must provide wages, whether they travel or stay.
However, the wages here are determined
according to the condition of each child, as some
are capable and others are not. Some children can
afford to learn, while others do not have the
means to pay their teacher. In this case, it must be
assessed on a case-by-case basis.”

The researcher’s analysis of Muhammad Ibn
Sahnlin's explanation offers a clearer and more
accurate understanding of wage adjustments in
teacher contracts according to Islamic law. By
considering  individual ~ circumstances  and
financial capabilities, this principle reflects justice
and flexibility in figh practices.

Muhammad Ibn Sahniin, in the ninth
chapter, further explains:
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He said: Muhammad Ibn Sahntin said: “The

obligation to pay wages on the remaining period
of the contract no longer burdens the parents of
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the child, and this obligation ceases. Likewise, if
the father dies, the obligation to pay for the
remaining contract is nullified. The remaining
period of the contract is then borne by the child’s
assets.” Muhammad said, “This is analogous to
breastfeeding (rada’). If a man hires someone to
breastfeed his child, then the father or child dies,
‘Abd al-Rahman narrated from Malik that the
rental contract is nullified. The wages due for the
remaining period of the contract will be borne by
the child’s property if he has assets, and this will
be inherited from the deceased (i.e., his father). If
the infant dies, then the father takes the remaining
wages. Asyhab narrated from Malik that this gift
has been validly executed for the child. If the
father dies, it becomes the child’s right, and if the
child dies, the remaining wages will be inherited
as if they were the child's property. The wages of
a teacher are similar to this. Muhammad said,
“This is my opinion, and this is the giyas (legal
analogy).”

Based on the above explanation, it can be
understood that the responsibility for paying
wages in educational contracts can change in the
event of the death of a parent or child. By using
the analogy of breastfeeding, this explanation
connects similar figh principles to clarify the rules
regarding contractual obligations and inheritance
rights. The use of giyas indicates an effort to
apply figh principles to situations requiring
interpretation based on individual cases. This
reflects flexibility and justice in Islamic law.

Muhammad Ibn Sahniin, in the ninth
chapter, further explains:
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Sahniin said: Some scholars from Hijaz,
including Ibn Dinar and others, were asked about
hiring a teacher for a group and assigning each
one their respective wage. They replied, “It is
permissible if the parents agree, as this is a
necessity and indispensable for the people.” It
seems this is the most appropriate. He said, “This
action is akin to a person hiring two slaves from
two different owners, each owner having one
slave. However, this is considered similar to a
sale, whereas ‘Abd ar-Rahman does not permit
such a rental contract, as he does not allow it in a
sales transaction. Allah knows best.”

Based on the above explanation, it can be
understood that Muhammad Ibn Sahntin and the
scholars of Hijaz generally agree that the wage
contract for education, with mutual consent, is
acceptable in Islamic law. Agreement and consent
are key in the contract, while the differing
opinions with ‘Abd ar-Rahman about similar
contracts in the context of buying and selling
indicate differences in legal interpretation. This
explanation underscores the importance of
agreement in contracts and how Islamic law
accommodates practical needs of society, despite
variations in legal interpretation.

Jas Lisye olall Jazm lall oo clile Jiug
G oS 13 s 3 S a8 s3las § dlie S 0]

Malik was asked about a teacher who
appoints a tutor for his students, and he replied,

“If he is comparable to him in knowledge, then it
is permissible if it benefits the students.”

10. Permission in the Use of the Mushaf and
Figh Books ( Ly 4aall Sy camemll 5)la) @ ¢l> Lo

L)

This chapter discusses the etiquette of using
the Mushaf (al-Qur’an) and figh books in
teaching. Teachers must maintain the purity and
authenticity of these texts and ensure that their
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usage aligns with the established etiquette and
rules.

Muhammad Ibn Sahnin in the tenth chapter
explains:
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Muhammad Ibn Sahniin said: I asked Ibn al-
Qasim, “Do you think it is permissible to rent the
Mushaf of the Qur’an for the purpose of reading?”
He replied, “There is no problem with that, for
Malik said: ‘There is no problem in selling it.””

Ibn Wahb narrated from Ibn Luhai’ah, and
Yahya ibn Ayytub narrated from ‘Umarah ibn
‘Arafah from Rabi’ah: “There is no problem in
buying and selling the Mushaf. What is sold is
only the ink, the paper, and the labor (of
copying).”

Ibn Wahb narrated from ‘Abdul Jabbar ibn
‘Umar that 1bn Mushih used to write Mushafs in
that time and sell them. | believe he meant during
the time of ‘Uthman ibn ‘Affan, and no one
opposed him. | have not seen anyone in Madinah
opposing it. He said, “They all consider it
permissible.”

He said: “I do not think it is permissible to
rent out figh books because Malik disliked
(kariha) selling them. Because it contains
differing opinions among scholars: some permit
what others consider invalid.”

I said, “You have permitted the rental of a
free person, although he is not permissible to be
sold, then how can you not permit the rental of
figh books?” He replied, “Because the rental of a

RELR free person is known: his service is owned.
However, in figh books, there is only reading, and
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reading cannot be owned.”

Muhammad said: “There is no problem in
renting and selling them if it is known who rents
and buys them.”

There is no problem if someone contracts a
teacher to teach his children the Qur’an for a fee
until a specified time, or each month. Likewise,
half or a quarter of the Qur’an, or any part they
specify.

He said: “If a teacher is contracted to teach
certain boys, it is permissible for the teacher to
teach others along with them if that does not
distract him from teaching those for whom he was
hired.”

He said: “If a teacher is contracted for a
specified number of boys for a year, then the
guardians of those boys are obliged to pay the cost
of the teacher’s place. If it is said to the teacher:
‘Teach this servant, and you have half of it,” then
that is not permissible.”

He said: “If the teacher disciplines a student
under his authority and errs, causing the student to
become blind in one eye, or he acts in such a way
that leads to his death, then the teacher must bear
the expiation in the case of killing, and the diya
(blood money) falls on the tribe if he exceeded the
limits. If he did not exceed the limits and acted
within what is permissible for him, then he does
not owe diya, but he is responsible to the tribe for
what reaches a third, and what does not reach a
third is from his wealth.”

He said: “There is no problem if a person
hires someone to teach his child writing and
spelling. The Prophet, peace be upon him, himself
used to ransom a person who would teach
writing.”

He said: “I do not think it permissible to sell
poetry books, grammar, and the like, nor is it
permissible to hire someone to teach those. Malik
said: ‘I do not see the hiring of someone who
teaches figh and fara’id (laws of inheritance).” He
said, “Muhammad Ibn Sahniin also holds this
view.”

Lo gl plall oy 1319 cOgiman Sy (JU5
Jie e Gody dlin o 13] dpny oF 4 e

elall e o6 @ oM die lal of wiled el
oo oY sl oly cobe ) HLSI e (od
po ABLatl e L3 uBg cooY ae Al § Bl
s oo guall (ayed ¥l ole Lo 3Ll
Juall 4 ol 4l @dad L 3ol 06 old coled
G2 Lo ol @1 O Ol esldg¥l 4y 4liBy 150l
ahal z 41 ¥ (oY) dzg e V) Jaall 4 sl
deley ABLatl JiB Ll gammiwl 9 pudl (s
Ay Lasly Jaall 3 o @lall O 16 (3,lasT 52
de ¥y ol pud L e ¥l 08 one
Ll sy o Ll (ed Ll S il sl
S oo pes HLESI aley Jelall alsle e
elel il g 5,LlaSIN Jelall deg celall lsle e

“He said, ‘Sahnun also holds this view.” If a
teacher strikes a child for reasons that he is
permitted to strike for, and if the child,
comparable to him, is able to withstand such a
strike, but then dies or suffers a calamity (such as
becoming disabled), then there is no obligation on
the teacher, except for a kaffarah (expiation) if the
child dies. If he exceeds the limits in inflicting
punishment, then the diyat (blood money) is to be
borne by his wealth along with the punishment (to
the teacher). It has been said that the diyat is also
to be borne by the ‘aqilah (the relatives who pay
the diyat) along with the kaffarah. If he exceeds
the limits in inflicting punishment, and the child
becomes ill from that and dies, if his action
reaches a certain level that is recognized as
intending to kill, then the guardians swear an oath,
and the teacher is killed by them (i.e., through
legal proceedings). However, if he does not
exceed the level that can be seen as an intention to
kill but merely intended to impose punishment,
yet he himself is ignorant of (the limits of)
inflicting punishment, then the teacher is required
to swear an oath, and the guardians are entitled to
the diyat, while the teacher is obliged to pay it,
and he is also obliged to pay the kaffarah. If the
teacher did not perform the action himself, but
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rather assigned someone else to do it, then the
case is as | have explained to you, and the person
assigned does not bear any obligation. If the
person assigned has reached adulthood, then some
of our companions believe that the diyat is to be
borne by the perpetrator while the teacher bears
the kaffarah. Some of our colleagues believe that
the diyat is to be borne by the teacher, while the
perpetrator bears the kaffarah.” Wallahu a’lam
(And Allah knows best).
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“He said: I heard Sahnun say, ‘I do not think

it is permissible for a teacher to teach the
technique of Aba-Jad (that is, divination using the
weights of letters). | believe this matter should be
brought to the teachers. | heard Hafsh bin Ghiyath
narrate that Aba-Jad refers to the names of devils
that were cast upon the tongues of the Arabs in
the pre-Islamic era, and they wrote them down.’
He said: ‘I heard some scholars claim that Aba-
Jad refers to the names of the children of Sabur,
the king of Persia, who commanded the Arabs
under his rule to write them down. Therefore, | do
not think anyone should write them down, as that
is haram (forbidden). Sahnun bin Sa’id informed
me: from Abdullah ibn Wahb: from Yahya ibn
Ayyub: from Abdullah ibn Thawus: from his
father: from lbn Abbas (may Allah be pleased

with him), who said: ‘There are people who
observe the stars and write down Aba-Jad. They

999

will have no share (in the Hereafter).
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“He said: Malik was asked about a teacher
who struck a child and caused him to lose an eye
or break his arm. He replied, ‘If he struck him
with a stick in a manner permitted for giving
discipline, and he accidentally struck him in such
a way that caused him to break his arm or lose an
eye, then the diyat is to be borne by the ‘aqilah if
he acted within the limits permitted to him. If the
child dies, then the diyat is also to be borne by the
‘aqilah with an oath, and he is also obliged to pay
kaffarah. If he struck him with a tablet or stick
and killed him, then he is subject to qisas
(retaliation), as he was not permitted to strike with

999

a stick or tablet.
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The explanation regarding the content of the
book Adab al-Mu’allimin above is highly relevant
for research focused on the ethical and moral
aspects of Islamic education. This book provides
profound insights into the importance of teaching
the Quran and the virtues of imparting it, as well
as how fair attitudes and correct ethics in
education can influence the  character

development of students. The cited hadiths clarify
that the teaching of the Quran not only holds high
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spiritual value but also contributes to the
formation of good morals and character in
students. In this context, research can utilize the
material from this book as a theoretical foundation
to explore how the ethical and moral principles
outlined in it can be applied in the practice of
Islamic education.

The educational concept proposed by
Muhammad Ibn Sahnin leans towards a
psychological understanding of children, as
explained in his book Adab al-Mu’allimin above.
Nevertheless, some scholars criticize Muhammad
Ibn Sahniin's thoughts, including:

a. Ibn al-*Arabr:
He stated, as quoted by Ibn Khaldiin in his
book Tarikh Ibn Khaldiin:
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“Indeed, Qadi Abul Bakar ibn al-‘Arabi1 took

a strange approach in education and reiterated
that, prioritizing the teaching of Arabic and poetry
over all other sciences, as is the doctrine of the
people of Andalusia. He said: ‘Because poetry is
the diwan (record) of the Arabs.” He advocates for

presenting it and teaching Arabic as a necessity in
education to preserve the language from

corruption, then transitioning from that to
arithmetic for practice until he sees its laws, and
then moving on to Quranic studies, which
becomes easier for him with this introduction.
Then he said: ‘Oh, the negligence of our people in
taking the child to the Book of Allah first to read
what he does not understand and focusing on
something less important than this.” Then he said:
‘He should study the fundamentals of religion,
then the fundamentals of figh, then dialectics, then
hadith and its sciences,” and he forbade mixing
two sciences in education unless the learner is
capable of it with good understanding and
activity.”

b. ‘Atiyah al-Abrasyt:

According to ‘Atiyah al-Abrasyi, the first
education taught by the teacher to the students is
the Arabic language. As stated in his book al-
Tarbiyah fi al-Islam:
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"When the Arabs mixed with other Muslims,
the Arabic language became corrupted, and
mistakes and errors abounded. This is why Qadi
Abii Bakar ibn al-‘Arabi called for teaching the
youth the Arabic language and prioritizing it over
other subjects, and then transitioning to studying

the Quran because learning it becomes easier after
knowing the Arabic language."

This statement emphasizes the importance
of the Arabic language as an initial foundation in
education, particularly in the context of Islamic
education. The Arabic language is not only a
means of communication but also the key to
correctly understanding religious texts such as the
Quran and Hadith. In the view of Qadt Abu Bakr
ibn al-‘Arabi, as quoted by al-Abrashi, the
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learning of the Arabic language should be
prioritized because errors in language can lead to
deviations in understanding religious teachings.

Furthermore, al-Abrashi highlights the
phenomenon of cultural mixing that has led to a
degradation in the use of the Arabic language,
necessitating efforts for restoration through
education. By teaching the Arabic language first,
it is hoped that students can better understand the
Quran, which is the core of Islamic education.
This perspective also illustrates the integral
relationship between language and religious
understanding within the tradition of Islamic
education, emphasizing that language is the
primary tool for exploring and deeply
understanding religious teachings.

Moreover, the appreciation of scholars for
the book Adab al-Mu’allimin is significant.
Several prominent scholars who align with the
ideas of Muhammad Ibn Sahniin include Ibn
Khaldiin. Ibn Khaldiin argued:
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"Know that teaching the Quran to children is

a symbol of the religious identity held by the
Muslim community and practiced in all their
regions. Teaching the Quran instills strong faith
and beliefs in the hearts through the verses of the
Quran and some texts of hadith. The Quran
becomes the foundation of education that
underpins the skills acquired afterward. As for the
people of the Maghreb (North Africa), their view
is that teaching children focuses solely on the
Quran. They teach the writing of the Quran and
the issues related to it, as well as the differences
of opinion among the scholars of the Quran,
without mixing it with anything else in their
teaching sessions, whether it be hadith, figh,
poetry, or Arabic language, until the children
become proficient in it or stop along the way.
Meanwhile, the people of Andalusia believe that
teaching the Quran and writing is important, and
this is what they prioritize in education. However,
since the Quran is the foundation and main source
of religion and other sciences, they consider it as
the basis for education. Therefore, they do not
limit themselves to the Quran alone, but also mix
in the teaching of poetry, writing, and the laws of
the Arabic language, paying attention to the
quality of handwriting. Their focus is not limited
to the Quran, but their attention to handwriting is
greater than any other aspect, until the children
reach their teenage years. As a result, they
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become skilled in various fields such as teaching
and poetry and become more knowledgeable in
the Arabic language. However, they fall short in
other sciences because they do not study the
Quran and hadith extensively, which are the main
sources and foundations of knowledge. Thus, they
become proficient in writing and literature,
whether brilliant or lacking, depending on the
second level of education after childhood."

Ibn Khaldin in the written excerpt above
discusses the differences in educational methods
between the inhabitants of the Maghrib and
Andalusia in teaching children. The inhabitants of
the Maghrib place great emphasis on exclusively
teaching the Qur'an, without mixing it with other
subjects such as hadith, figh, or Arabic language.
This approach aims to instill strong faith and
beliefs from an early age. In contrast, the
inhabitants of Andalusia have a broader approach,
combining the teaching of the Qur'an with other
subjects such as poetry, language, and writing.
This results in more diverse skills but also leads to
deficiencies in mastering the Qur'an and hadith,
which are considered the primary sources of
knowledge.

Ibn Khaldiin shows that these different
approaches vyield different results in mastering
knowledge. The focus on the Qur'an alone in the
Maghrib leads to a stronger grasp of religion,
while the more diverse approach in Andalusia
results in proficiency in literature and language,
but with a possibly less profound understanding of
religion. This provides important insights into
how different educational methods can affect the
intellectual and spiritual development of children.

Ibn Khaldiin states that teaching the Qur'an
to children is an important part of religious
symbols, serving as a symbol of belief and
practice in Islam. Scholars and religious
authorities have always regarded teaching the
Qur'an as an integral part of children's education
in every generation. This teaching plays a crucial
role because the Qur'an instills faith and beliefs in
children's hearts through its holy verses and
hadith texts, making it the main foundation for all

knowledge and skills they will learn later on.
Based on Ibn Khaldin's views, it can be
concluded that the Qur'an is the foundation of
education, particularly for children. The goal of
children's education, according to Ibn Khaldtn's
concept, although not explicitly stated, is to form
strong beliefs or faith within the child. Education
based on the Qur'an aims to cultivate noble
foundations in religion, educate the soul, and
build good morals and ethics, encouraging
children to engage in good and beneficial deeds.
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"Indeed, the purpose of this is to instill the
beliefs of faith in the child, as well as to instill the
foundations of noble morals through the path of
religion that purifies the soul, upholds ethics, and
awakens goodness."

In Ibn Khaldun's view, children's education
focuses on two main aspects: instilling a strong
belief in faith and forming noble morals. This
education emphasizes not only mastering religious
knowledge but also developing good character.
Good beliefs and morals are seen as essential
foundations that must be instilled from an early
age, as they will significantly influence a child's
development into adulthood.

This view is supported by other educational
figures such as al-Qabisi, Ibn Sina, and al-
Ghazali, who emphasize the importance of moral
education and ethics, as well as teaching religious
values as integral parts of children's education.
They argue that the main goal of education is to
shape individuals who are faithful and possess
noble morals, which will ultimately create a good
and just society.

In conclusion, according to Ibn Khaldin,
children's education should emphasize the goals
of religious knowledge and the formation of good
morals, as this will greatly influence the child's
long-term development. Education focused on
faith and morals is expected to cultivate a
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generation that is faithful, virtuous, and capable of
making positive contributions to society.

The theory of Imam Aba Nasr al-Sarraj al-
Tast, along with its maqamat and ahwal, in this
research develops the ethical theory of Imam al-
Ghazali concerning moral education, as discussed
in previous research by Lalu Agus Murzaki titled
“The Values of Morality in the Book of Adab al-
Mu’allimin.” It states that traits or character are
inherent qualities of the soul, from which actions
arise easily and smoothly without the need for
thought and consideration. In contrast, according
to the theory of Imam Aba Nasr al-Sarraj al-Tdsi,
maqgamat requires mujahadah (spiritual struggle)
and is acquired through an iktisabi process. This
means that maqamat is equivalent to values that
cannot be realized without effort, and are inherent
and permanent. Meanwhile, ahwal are qualities
bestowed by Allah that occur suddenly, residing
in a pure heart, and cannot be sustained for long
periods.

Based on the above explanation, the
researcher concludes that the concept of teacher
competency based on the Sufi perspective of
Muhammad Ibn Sahniin emphasizes personal
competencies, such as discipline, compassion,
responsibility, full dedication, and exemplary
conduct. Social competency is also highlighted.

The thoughts of Muhammad Ibn Sahntin have a
strong foundation with Sufi-based teacher
competencies, including wara' (piety), zuhud
(asceticism), patience, rida (contentment),
muraqabah (vigilance), qurbah (closeness to God),
and mahabbah (love). The results of this research
correspond to the following table:

Table 1: The Concept of Teacher Competency Based on the Sufi Perspective of Muhammad Ibn
Sahniin in the Book of Adab al-Mu’allimin.

Teacher Competency from the
Perspective of Law No. 14 of

Teacher Competency
from the Perspective of
2005 Muhammad Ibn Sahniin

Explanation of Teacher Sufi Values
Competency from the
Perspective of Muhammad

Ibn Sahniin

A. Personality Competence (The 1. Discipline
ability to have a stable

personality, noble character,

wisdom, and authority, as well

as to serve as a role model for

students)

a. The teacher begins Magam sabar and
lessons on time; hal mahabbah
b. The teacher does not
engage in  activities
unrelated to teaching
during class hours;
c. No days off are given
except on Fridays and
religious holidays.

2. Compassion

a. The teacher teaches Magam sabar and
with compassion and hal mahabbah
fairness, without
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discriminating
students;
The teacher does not
administer punishments
by excessive physical
means, except for
educational disciplinary
measures;

The teacher does not
instruct  students to
perform personal tasks

against

unrelated  to  their
learning.

3. Responsibility a. The teacher delivers the maqam sabar and
learning material  hal maragabah
thoroughly and to
completion;

b. The teacher does not
appoint a tutor to

replace them in teaching
unless the tutor has
equivalent educational
qualifications.

4. Full Dedication

The teacher provides
full  guidance  and
support to the students;
The teacher teaches
practical —aspects of
worship after delivering
the theory.

magam sabar and
hal maragabah

5. Exemplary Behavior

tad

The teacher does not
ask for gifts or payment
from the students;

The teacher instills and
reflects the values of the
Qur’an to the students;

Magam Wara’,
Zuhud and Rida

c. The teacher should
always engage in
remembrance (dhikr) of
Allah Subhanahu
Wata'ala.

B. Social Competence (The The teacher maintains a. The teacher maintains mahabbah
teacher's ability to communicate good communication communication with the

and interact effectively and with all levels of students;

efficiently with students, fellow society. b. The teacher maintains

teachers, parents/guardians of communication with fellow

students, and the surrounding teachers;

community) c. The teacher maintains

communication with the
broader community.
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URGENCY OF SUFISTIC TEACHER
COMPETENCE FROM THE PERSPECTIVE
OF MUHAMMAD IBN SAHNUN'S
THOUGHT IN IMPROVING TEACHER
CHARACTER

In this discussion, the researcher presents
the urgency of teacher competence based on
Sufism from the perspective of Muhammad Ibn
Sahniin's thought.

A. Urgency of Sufistic Teacher Competence
in the Perspective of Muhammad Ibn
Sahniin's Thought

Before delving into the core discussion
regarding the urgency of Sufistic teacher
competence from the perspective of Muhammad
Ibn Sahniin's thought, it is essential to understand
how the concept of magamat plays a role in
shaping the character of a teacher within the
chapters of the book *Adab al-Mu’allimin*, based
on the seven maqamat in Sufism from the
perspective of Imam Abu Nasr al-Sarraj al-Tas.
The magamat, as stages of spiritual development
in Sufism, not only guide a teacher in living a life
full of awareness and integrity but also provide a
strong moral foundation in imparting knowledge
to their students. With this foundation, the
researcher analyzes each of the ten chapters of the
book Adab al-Mu’allimin through the lens of
maqgamat and ahwal, reflecting the urgency of
Sufistic teacher competence based on the thought
of Muhammad Ibn Sahniin that should be
possessed by a teacher.

1. The Noble Teaching of the Qur’an ( 4§ :l> L

| Impact Factor value 7.52 |
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The importance of teaching the Qur’an in
the perspective of Muhammad Ibn Sahniin's
thought embodies fundamental Sufistic values in
basic education institutions. Teachers must teach
the Qur’an with sincere intentions and maintain
the purity of their hearts. Pure and sincere
teaching is a reflection of the magqam of wara’
which keeps oneself from bad intentions or riya'
(showing off).

In the Sufistic perspective, the magam of
wara’ is a crucial stage in an individual's spiritual
journey, including that of a teacher. Wara’
literally means to distance oneself from doubtful
matters or those that may lead to sin, and to
maintain the purity of heart and intention. In the
context of teaching the Qur’an, the magam of
wara’ requires teachers to convey knowledge with
sincere and pure intentions, solely for seeking the
pleasure of Allah, not for praise, status, or other
worldly gains, and to act toward students in
accordance with the teachings of the Qur’an.

Sufi scholars emphasize that pure and
sincere teaching is a direct reflection of the
magam of wara’. Muhammad Ibn Sahniin stresses
the importance of sincere intentions in every
action, especially in religious education.
According to him, a teacher immersed in the
Qur’an must always be vigilant against the traps
of riya’ (showing off) and sum’ah (seeking
popularity), ensuring that every word they utter
while teaching the Qur’an is to uphold the word of
Allah, not to gain human praise.

Furthermore, Imam al-Ghazali in his work
lhya 'Ulim al-Din explains that a teacher who
truly reaches the maqam of wara’ will safeguard
their heart from worldly desires and focus on the
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ultimate goal, which is to draw closer to Allah. In
al-Ghazali's view, a teacher must always correct
their intention before starting their teaching,
ensuring that their motivation is for the good of
their students and not for personal gain.

Al-Qushayri in Risalah Qushayriyah also
emphasizes that the magam of wara’ not only
protects against clearly prohibited actions but also
from things that may obscure sincere intentions.
In the context of teaching, this means that a
teacher must be wvery careful in conveying
knowledge, ensuring that every teaching is
delivered with full responsibility and a pure
intention free from worldly elements [49, p. 67].
Therefore, from a Sufistic perspective, a teacher
who has achieved the maqam of wara’ will always
maintain their intentions in teaching the Qur’an,
ensuring that the teaching is purely for the benefit
of the students and for the honor of the religion.
This is a high form of devotion, where the teacher
functions not only as a conveyer of knowledge but
also as a spiritual exemplar reflecting moral
excellence and sincerity of heart, in accordance
with the principles of wara’ that are highly
esteemed in Sufism.

2. Justice in Treatment of Students ( Juall § ¢l> L
Olaall Gu):

Justice in the treatment of all students
embodies Sufi values that illustrate the magam of
patience (sabr) and love (mahabbah). A teacher
must be patient in facing the diverse backgrounds
of students and be content with their
circumstances, ensuring fair treatment without
discrimination. A teacher should understand and
acknowledge that each student has different
characteristics, allowing the teacher to place and
treat students proportionally in education and
teaching services.

In a different sense, it is important for a
teacher to avoid discriminatory attitudes towards
students. If this occurs, it can harm both parties,
both the teacher and the students. The
disadvantage for students is that they may feel
ostracized and marginalized by their peers who

| Impact Factor value 7.52 |

have advantages in material aspects, as they may
be children of wealthy individuals or esteemed
families. On the other hand, the disadvantage for
the teacher is that they will be disliked and
shunned by the marginalized students. The
negative impact experienced by the teacher will
not only be in this world but also in the hereafter.
In the afterlife, teachers who discriminate against
students will be resurrected alongside traitors, as
acts of discrimination are considered treachery.
This means that a traitor in the educational realm
refers to teachers who discriminate between one
student and another based on differences in social
status, race, gender, and so forth. Therefore, the
principle of equal rights in obtaining education is
vital for a teacher in achieving educational goals.

In Sufi analysis based on the theory of Imam
Abi Nasr al-Sarraj al-Tasi, particularly regarding
the magam of patience, a teacher bears a deeper
responsibility than merely imparting knowledge.
The maqam of patience illustrates the necessity
for a teacher to remain calm and steadfast in
facing the various challenges that may arise from
students’ multicultural backgrounds. This includes
patience in overcoming difficulties in the teaching
process, patience regarding the differing learning
abilities of students, and patience in upholding
discipline wisely and compassionately.

In this context, Imam Abu Nasr al-Sarraj al-
TisT emphasizes the importance of this magam in
keeping a teacher's heart pure and sincere while
carrying out their duties. Patience becomes key in
creating a harmonious and blessed learning
environment, where each student can develop
optimally, both intellectually and spiritually.
Therefore, the integration of the magam of
patience and love in teaching practice not only
makes the teacher a teacher but also a moral and
spiritual role model for their students [49, p. 74].

3. Prohibition of Erasing Remembrance of
Allah and What Should Be DoNe ( ssxs 5,5 Lo sl

el o dady 0f Gy Loy Jla3 <l (S5 e

The importance of maintaining
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remembrance of Allah carries Sufi values related
to ahwal qurbah (states of closeness) and
mahabbah (love). Keeping up with remembrance
is a manifestation of closeness and love for Allah
in every action, reminding the teacher to always
remain in spiritual awareness.

In a Sufi context, analysis based on the
theories of Imam Aba Nasr al-Sarrdj al-Tasi and
other figures such as Imam al-Ghazali reveals the
significance of ahwal qurbah and mahabbah in a
teacher's life [50, p. 76]. Repentance, in Sufi
thought, is a profound form of regret for
negligence or sin, followed by a strong resolve not
to repeat the mistake. For a teacher, maintaining
remembrance (awareness of Allah) is one
manifestation of this maqam of repentance. When
a teacher constantly engages in remembrance,
they continuously renew their spiritual awareness,
seeking forgiveness for any potential negligence
and striving to remain in a state that is pleasing to
Allah.

Furthermore, tawakkal (trust in Allah) in the
context of teaching is a full conviction in Allah in
every action and decision made by a teacher.
Imam Aba Nasr al-Sarraj al-TisT emphasizes that
tawakkal does not mean being passive or
surrendering to fate but is an inner state of
tranquility and confidence that all efforts and
sacrifices are within Allah's control. A teacher
who practices the maqam of tawakkal will always
attribute the success of their teaching process to
Allah's will while still striving to do their best in
their duties.

The combination of ahwal qurbah and
mahabbah in a teacher’s life ensures that the
teaching process is not only focused on the
transfer of knowledge but also on the formation of
spiritual character for both the teacher and the
students. By constantly remembering Allah,
adorning themselves with ahwal qurbah and
mahabbah, a teacher becomes a role model in
demonstrating how to live with awareness of
Allah's presence, which in turn can inspire
students to follow the same path.

| Impact Factor value 7.52 |

4. Sanctions and Punishments in Teaching ( L

Semdleg eI e 3o Loy ¥l G5l

Sanctions and punishments in teaching
embody Sufi values that reflect magam sabar (the
station of patience) and ahwal mahabbah.
Teachers must possess love and compassion in
their interactions during the teaching process
while remaining patient in the face of challenges
and avoiding mistakes.

In Sufi analysis based on the theories of
Imam Abu Nasr al-Sarraj al-Tasi, magam sabar
and ahwal mahabbah are two essential pillars in a
teacher's life that must be applied in interactions
and teaching. Magam sabar, which means to avoid
anger and control emotions that could lead to
chaos and sin, demands that a teacher have high
moral integrity in every action and decision made.
A teacher who embodies ahwal mahabbah always
strives to maintain etiquette in all interactions,
whether with students or colleagues. This includes
speaking with courtesy, avoiding actions or words
that might hurt feelings, and maintaining purity of
intention in teaching.

Meanwhile, maqam sabar teaches the
importance of steadfastness and the ability to face
all forms of challenges calmly and without
complaint. In the educational world, teachers
often encounter various challenges, from
classroom management to differences in students'
abilities and limitations in facilities and resources.
Patience becomes key for teachers to remain
consistent in providing quality education even in
difficult circumstances. Imam al-Ghazali also
emphasizes the importance of patience as part of
spiritual resilience, where a teacher must be able
to restrain themselves from anger or frustration
when facing undesirable situations and continue
to strive to provide the best for their students.

From another Sufi perspective, as taught by
al-Junaid al-Baghdadi, patience is not only the
ability to refrain from negative reactions but also
an active acceptance of Allah's decrees. In this
regard, a teacher not only endures difficulties but
also accepts them as part of a test that will
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strengthen the soul and enhance closeness to
Allah. Through patience, a teacher exemplifies a
true role model for their students, teaching them
how to face life with calmness and complete trust
in Allah's will.

The competencies of magam sabar and
ahwal mahabbah are essential for a teacher
because they work together to shape a teacher's
character that is not only competent in knowledge
but also strong in moral and spiritual values.
Ahwal mahabbah ensures that teachers educate
with love and without violence, while patience
ensures that teachers remain steadfast and
enthusiastic in their duties, even when faced with
various obstacles from negative student behavior.
By applying these two Sufi-based competencies, a
teacher is not only emulated by students and other
teachers for their patience but also becomes a
spiritual role model, which is crucial in the
formation of students' character.

5. Obligations in Completing Teaching ( 4 <> L

aall I3 3 iy Log @asll):

The obligation to complete teaching
contains Sufi values related to the magam of
patience (sabr) and the ahwal of muraqabah,
where teachers must have the patience to ensure
that every student completes all lessons
thoroughly and with full commitment.

In the context of education, the obligation to
complete teaching is a responsibility shared by
both the teacher and the students with full
commitment. The teacher not only acts as a
transmitter of knowledge but also as a companion
who must ensure that each student completes the

play a key role. In making every effort to teach
and support students, the teacher must feel that the
students are a trust from Allah for which they will
be held accountable in the hereafter, regardless of
the final outcomes. The teacher needs to
understand that their duty is to educate with
patience and responsibility until the entire
curriculum is completed, while the final results, in
terms of students' understanding and success, are
determined by Allah.

On the other hand, students must also
develop the maqam of patience during the
learning process. Patience is needed to face
difficulties in understanding the material and
completing assignments, while the ahwal of
muraqabah are necessary to strive to educate
students to the fullest. Students must believe that
every effort made with sincerity and seriousness
will yield good results, both in this world and the
hereafter. Thus, the teaching and learning process
becomes more meaningful, as it is accompanied
by patience and the ahwal of muraqabah towards
Allah, ultimately bringing blessings in the
knowledge acquired.

6. Distribution of Gifts on Holidays ( 4 :> L
deall Aany cLasll):

The etiquette of giving gifts embodies Sufi
values that illustrate the magamat of wara’, zuhud,
and rida, where the teacher adorns themselves
with these qualities by not asking for gifts in any
form from their students. As expressed by
Muhammad Ibn Sahntin, who said:

) _ iyl Bsd Oluall GG laddd doey Yy 118
lessons well and thoroughly. This process requires . ,
great patience, especially when facing various ol wells t-? N—‘L“‘-‘ Vg 2l kg aa e Lus
challenges such as differences in ability, timing
mismatches, and other constraints that may arise.
In this regard, the magam of patience becomes a
crucial foundation for the teacher. Patience is . Bgyall
necessary to continue encouraging and motivating
students, even if the results may not be
immediately visible.

Furthermore, the ahwal of muragabah also

oo 4l I OF 3] cpl> 5¢d el (e 4] loaal
dry e de UL 0G5 ol ¥ Wluw a2

“He said, ‘It is not permissible for a teacher
to burden the students with anything beyond their
salary, such as gifts or anything else. He should
not ask them for it. If he is given a gift because of
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this burden, it is forbidden, except if they give
him a gift without being asked; unless his request
is made in a reasonable manner.’”

The theme of the etiquette of giving gifts
underscores the ethics and manners that must be
observed when giving gifts, especially in the
educational context. Giving a gift is not merely a
physical act but also reflects good intentions and
students' appreciation for the teacher's
achievements. Gifts given by students should be
done with full awareness of etiquette, meaning
they should be given in a polite, sincere manner
and in accordance with ethical principles. This
includes choosing appropriate gifts, respectful
delivery methods, and genuine feelings in giving.

From a Sufi perspective, this theme is
closely related to the magamat of wara’, zuhud,
and rida. The maqamat of wara’ and zuhud
illustrate a sense of sufficiency and acceptance of
what has been provided as sustenance by Allah. A
teacher is not permitted to ask students for gifts
aside from their salary, whether for personal
needs or for others, especially on significant
occasions such as Teachers’ Day or Santri Day.
This would degrade the dignity of the teacher and
diminish the knowledge entrusted by Allah.
Meanwhile, the maqam of wara’ also plays a role
in this process. The maqam of wara’ teaches the
teacher to surrender to Allah regarding their share
from Him while continuously striving to seek
other lawful means without involving students,
due to the risk of doubt (syubhat). Overall, the
theme of the etiquette of giving gifts is grounded
in the Sufi values of magamat of wara’, zuhud,
and rida.

7. How Long Should Students Be Given Leave
(48 Olamall iy O Auiy L)

Teachers must serve as role models for their
students. The diligence of the teacher serves as a
good example for the students. This is reflected in
the behavior of the Messenger of Allah
(Rastlullah) in all aspects, including his speech,
actions, decisions, and inherent qualities. The
indicators of the success of the Messenger of

Allah are described by Allah in Surah Al-Imran,
verse 159, which states:

T s a8 50 A 20 4l 5 aass s

SakiLly e lasls Js Ge lyiasiy A
A e B30 Suse 130 5 3 pdislas il

“So by mercy from Allah, you were lenient
with them. And if you had been rude in speech
and harsh in heart, they would have disbanded
from about you. So pardon them and ask
forgiveness for them and consult them in the
matter. And when you have decided, then rely
upon Allah. Indeed, Allah loves those who rely
[upon Him].”

This is very important as a teacher
continuously strives to help maintain attitudes and
behaviors that align with religious teachings. The
Sufistic competencies of the teacher, as proposed
by Muhammad Ibn Sahniin in this chapter,
encompass the magam of patience (sabr) and the
state of love (mahabbah). It is important for the
teacher to be patient in teaching and educating
without frequent requests for leave, as this
significantly impacts the educational development
of the students. Love (mahabbah) also reflects the
importance of a teacher's affection for knowledge,
love for the instructor (mu’allim), the educational
institution, and educational activities, leading to
discipline among students.

8. The Teacher's Obligation to Accompany
Students (oLl s 958 e wlall e o L)

The teacher's responsibility towards students
carries Sufistic values related to the maqam of
patience (sabr) and vigilance (muraqabah), where
the teacher must pay attention to and accompany
students with care and patience.

The theme of the teacher's dedication to
students reflects the crucial role played by the
teacher in the educational process. This dedication
encompasses Vvarious aspects, from delivering
learning materials to providing guidance and
emotional support to the students. Teachers are
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obligated to ensure that students receive quality
education and develop optimally. This involves a
deep concern for the needs of each student and
efforts to create a conducive and supportive
learning environment.

From a Sufistic perspective, this theme is
closely related to the magam of patience (sabr)
and vigilance (muraqabah). Patience (sabr) is an
essential attitude that teachers must possess when
accompanying students. Patience is required to
face various challenges in the educational process,
such as differences in ability, learning difficulties,
or even challenging student behavior. A teacher
must be able to demonstrate high patience,
continually striving to provide guidance, and not
easily giving up when faced with difficulties.

Additionally, vigilance (muragabah) is also
very important in the context of conducting the
educational process optimally and orderly.
Muraqabah teaches teachers to feel as if they are
always being observed by Allah in every aspect of
their teaching, even if it may not always meet
expectations. A teacher who practices vigilance
will always be motivated and enthusiastic in
carrying out their dedication without being
burdened by unrealistic expectations.

Overall, a teacher's dedication to students
reflects a commitment to providing the best
education, driven by attitudes of patience (sabr)
and vigilance (muraqabah). By integrating the
maqam of patience and vigilance into their
approach, teachers can ensure that every student
receives the attention and guidance they need,
creating a productive and harmonious learning
atmosphere, and providing a sustainable positive
impact on the students’ development.

9. Hiring Teachers and When It is Obligatory
(3 Gy plall B3l2] § el L)

The chapter on hiring teachers and when this
obligation arises contains sufistic values that
demonstrate the magam of patience (sabar).
Although teachers have the right to payment after
the teaching process, as stipulated, the amount

should be adjusted to the conditions of each
student, as some are well-off while others are in
need. Similarly, if a student's father passes away,
the obligation to pay for the remaining term of the
contract is canceled. This is reflected in the words
of Muhammad Ibn Sahnin:

Ul Ogimae ) oude (0 Byzed Sy ibazme JU3
dol Gasesd el Olie e 2 liny plall (e

ont ol yaw Jl 4 g of oml w6l Glaall
@a3ll Cueyl add Aeglae diw ymjral 13) :Jlad
o2 L )Y 055 Lasly Isalsl ol 1925 5,L2)1
A3y Juatlly il o o Olall Jb e
e Lge ¥ (e ey deslad § Wkl U quall 0555

i lia a4 elall

Muhammad said: Syajarah bin 'lIsa wrote to
Sahnun asking him about a teacher contracted to
teach some boys, and one of the boys falls ill, or
his father wants to take him on a trip or for other
reasons. He replied, “If he is contracted for a
specific term of years, the parents are obliged to
pay for the contract, whether they travel or
remain. However, the payment in this case is to be
determined according to the conditions of the
boys, as some are easier to teach while others are
more difficult. Some children may have the means
to cover their education, while others may not be
able to provide anything for their teacher. In this
regard, each case needs to be examined.”

He said: Sahnun stated: “The obligation to
pay the teacher's fee falls off from the shoulders
of the child's parents for the remaining term of the
contract, and it is no longer their responsibility.
Likewise, if the father dies, the obligation to pay
for the remaining term of the contract is lifted.
The remaining term of the contract is now the
responsibility of the child's estate.”

Thus, patience means that although a teacher
has the right and opportunity to enjoy payment,
his heart remains focused on spiritual goals and is
not swayed by the desire for worldly pleasures.
This reflects a balance between meeting worldly
needs without losing sight of the ultimate goals of
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the hereafter.

10. Permission in the Use of the Mushaf and
Figh Books ( L 5 4aall cuSy cazmsall 83lx) § el> Lo

Leel2)

The etiquette of using books contains
sufistic values that reflect the maqam of wara'
(piety), where the use of books must be conducted
with caution and purity, safeguarding against
misuse.

The theme of etiquette in using books
reflects the ethics and manners that must be
applied when interacting with books, whether in
the context of education, study, or religious
practice. Books, as sources of knowledge and
guidance in life, must be treated with respect and
care. This includes proper handling, maintaining
the cleanliness and purity of the books, and
utilizing their contents correctly and in
accordance with the principles of the teachings.

From a sufistic perspective, this theme is
closely related to the maqam of wara'. The magam
of wara' describes a state of vigilance and caution
in living life, especially regarding matters related
to religion and worship. This includes avoiding
things that may lead to doubt or that come close to
boundaries that are not in accordance with
religious law (shari‘ah).

By applying good etiquette in using books,
we demonstrate appreciation and respect for these
sources of knowledge. The application of magam
wara' ensures that we always maintain purity and
caution when interacting with books, while the
magam of repentance (taubah) reminds us to
continuously improve ourselves and maintain pure
intentions in the use of knowledge. In this way,
we can preserve the integrity and blessings of the
knowledge acquired and ensure that books are
used in accordance with the true purposes and
principles of the teachings.

The following is a table illustrating the
urgency of sufistic-based teacher competencies
from the perspective of the thought of Muhammad

Ibn Sahniin:

Table 2: The Urgency of Sufistic-Based
Teacher Competencies in the Perspective of
Muhammad Ibn Sahniin's Thought

Chapter of the Explanation Sufistic

Book Adab al- Magam
Mu’allimin

1. Teaching the The importance Maqam al-
Noble Qur’an  of teaching the Wara® - The

Qur’an as the
main foundation
in Islamic
education and
the virtues of
those who study

beginning of the
spiritual journey
that starts with
teaching the
fundamentals of
faith,  namely

and teach it. the Qur’an.

2. Justice in  The importance Maqam al-Sabr
Treating of a teacher and hal
Students maintaining mahabbah -

justice in  Maintaining
treating all  fairness and
students equality in all

regardless  of
their

actions and
decisions, in

backgrounds. accordance with
the magam of
justice in
Sufism.

3. Prohibition of The importance Magam al-
Erasing of a teacher Qurbah and hal
Remembranc  preserving the mahabbah -
e of Allah remembrance of Emphasizing

Allah and the
prohibition

against erasing
it from the heart

the importance
of  continuous
dhikr as part of
the spiritual

and mind. awareness that
remains alive in
the heart.

4. Sanctions and The importance Magam al-Sabr
Punishments of a teacher and hal
in Teaching exercising mahabbah -

patience in  Patience in

educating so as
not to hit the

maintaining the
continuity  of

students. dhikr and
sustaining
spiritual
awareness.

5. Obligation to The importance Magam al-Sabr
Complete of a teacher and hal
Teaching completing the muragabah -

learning Emphasis  on
material ethics and good
thoroughly. behavior, which

are essential
aspects of the
spiritual journey
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of both students
and teachers.

6. Distribution

The importance

Magamat wara’,

development of
their students.

of Gifts on of a teacher not zuhud, rida -
Holidays to burden their The will and
students by determination to
asking for gifts.  complete
spiritual and
academic tasks
thoroughly, just
like a teacher’s
obligation in
educating.
7.How Long The importance Magam al-Sabr
Students of a teacher not and hal
Should  Be overextending mahabbah - A
Given Leave  holidays beyond sense of
Friday and gratitude
holiday breaks.  manifested in
appreciation for
the
achievements
and  kindness
shown by the
students.

8. Teachers' The importance Magam al-Sabr
Obligation to of a teacher's and hal
Pay Attention responsibility to mahabbah -
to Students monitor the  Continuous

academic and supervision and
moral attention,

similar to the
maqam where a
student always
feels  watched
by Allah.

9. Regulating
Leave Time
for Teachers

The importance
of teachers
managing their

Magam al-Sabr
- Satisfaction
and acceptance

break or holiday of time
time so that provisions,
they can return including taking
to teaching with  breaks to
renewed maintain  life
enthusiasm. balance.

10. Permission Etiquette in  Magam al-
in Using the using the Wara’ -
Mushaf and Mushaf and figh  Maintaining
Figh Books  books in  modesty  and

teaching, purity in
preserving the actions.
purity and

authenticity of
these texts.

This table illustrates how the teachings and
ethics outlined in the book Adab al-Mu’allimin

education with the spiritual journey taught by
Imam Abtu Nasr al-Sarraj al-Tasi. Each chapter in
Adab al-Mu’allimin not only focuses on the
practical aspects of teaching and the etiquette of a
teacher but also reflects the stages of a student’s
spiritual journey toward self-perfection. Through
this connection, education is not merely viewed as
the transmission of knowledge but as a process of
character and spirituality development that aligns
with the maqam that each seeker of Sufism must
traverse. Thus, this table demonstrates that
education in Islam is not separate from the
spiritual dimension; rather, it is a holistic journey
that integrates teaching, etiquette, and spiritual
awareness into every aspect of life.

B. Relevance of the Concept of Sufi-Based
Teacher Competence

Efforts to improve the quality of education
in Indonesia have been significantly undertaken,
including curriculum changes, teacher upgrading
training, the In-Service Teacher Professional
Education (PPG) program, and the teacher driving
program, among others. However, despite these
intensive efforts, if the educational framework is
not intended for the purpose of moral and ethical
improvement for worship to Allah, what will
occur is prolonged moral decay that seems never-
ending.

Al-Ghazali, in his book *Siraj al-Talibin*,
as quoted by Shaikh Muhammad Dahlan, states
that knowledge and worship are two inseparable
jewels. It is for these two purposes that the
prophets were sent, and for these same reasons,
the heavens and the earth and all that is within
them were created.

The low quality of educational
implementation continues to give rise to
fundamental issues that reflect the decline of
education, both in terms of process and outcomes.
In this regard, the educational problems have yet
to be resolved. This concerning state of education

can be connected to the concepts of magam and demands a thorough re-examination  of
ahwal in Sufism, linking the principles of Islamic educational ~ administration  in  educational
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institutions and requires serious attention from
various parties to seek appropriate alternative
solutions to these issues.

Muzayyin  Arifin, in the book by
Mohammad Tidjani, highlights the challenges in
Islamic education that need urgent rectification as
follows:

1. Crisis of Values

Almost every day, we encounter news
about phenomena in this country where
sometimes what is clearly wrong is reversed to
appear right, and what is right becomes wrong.
Even someone who is clearly in the wrong is
defended, while a person who is right is
imprisoned for fighting for the truth, whereas the
wrongdoer is free to act and walk about as if they
have no issues. It seems that the values of virtue
have lost their worth, replaced by the slogan
“onward without fear to defend those who pay.”

2. Crisis of Concept Regarding the
Meaning of a Good L.ife
A glamorous lifestyle is now visible
everywhere. It appears that the current way of life
has strayed from what it should be. Students seem
proud of things that are gaudy and different from
others, seeking superficiality over substance.
3. Crisis of Credibility Gap
The residents of this country seem to have
idolized and praised those who should not be
emulated. Religious leaders, teachers, and even
parents seem to have lost their authority in their
eyes. Consequently, some parents of students
must deal with the authorities (police) for
reprimanding their own children for inappropriate
behavior, only to be reported to the police on the
grounds of human rights. The figures they admire
and even take pride in are often celebrities whose
credibility in moral matters is questionable,
receiving moral support instead of facing
consequences.
4. Crisis of Idealism
The most concerning current situation is
when students prioritize materialistic elements
over knowledge. Everything is measured in terms
of money: "If you have money, you are cherished;

if not, you are kicked aside."

The concept of sufistic-based teacher
competence from the perspective of Muhammad
Ibn Sahntin holds great relevance in contemporary
Islamic education to shape strong character
among teachers and students, with the following
elaborations:

First, sufistic-based teacher competence
according to the perspective of Muhammad Ibn
Sahntin is very relevant to the current state of
contemporary Islamic education, which aims to
build strong character. The value crisis, gap crisis,
crisis of materialistic life concepts, and idealism
crisis can be addressed by teachers and
policymakers by internalizing sufistic values in
the realm of educational policy, namely teacher
competence. For example, teachers must possess
personal competence in being patient and ascetic
in facing challenges and differences in the
teaching and learning process. When teachers
apply sufistic values such as wara', zuhud,
patience, and rida, students tend to imitate and
internalize these attitudes, which can lead to the
formation of strong and integrity-filled character.
This will positively impact character formation
among students.

Second, sufistic-based teacher competence
according to the perspective of Muhammad Ibn
Sahntin, with its holistic approach, provides an
effective solution that is highly relevant to the
current conditions of contemporary Islamic
education, which is to integrate moral, emotional,
and spiritual values in education. This helps
students develop not only intellectually but also
spiritually and morally. A holistic educational
approach can meet students' needs
comprehensively, including emotional and
spiritual aspects that are often overlooked in
conventional education. The balance between
academics and character aids in creating
equilibrium between academic achievements and
character development, which is essential for
producing graduates who are not only intelligent
but also possess strong character.

In the context of Islamic education today,
educational institutions face various challenges
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such as value shifts, cultural differences, and
academic pressures. Sufistic-based competence
can provide solutions by offering strong moral
and spiritual guidance.

By elaborating on the relevance of sufistic-
based teacher competence in this chapter, a clear
foundation is established on how sufistic-based
teacher competence, influenced by the thoughts of
Muhammad Ibn Sahniin, can be effectively
applied to shape student character in
contemporary Islamic educational institutions.
The moral decadence that is a concern for society
is believed to be minimized through a sufistic
approach. Herein lies the moment for sufistic
values and perspectives to aptly respond to the
dilemmas and problems of contemporary Islamic
education.

Muhammad Ibn Sahniin was a great scholar
known as one of the pioneers of Islamic
education, particularly in the aspects of teacher
ethics and character. His thoughts in the book
Adab al-Mu'allimin (The Ethics of Teachers)
provide profound insights into how a teacher
should educate, interact, and shape the character
of students.

Educational Concept
Muhammad Ibn Sahniin
Muhammad Ibn Sahntn emphasizes that
education is not only about transferring
knowledge and tafagquh, but also about shaping
character and morality of students (tagarrub).
Teachers have a great responsibility not only to
impart knowledge but also to guide students
toward good behavior and a meaningful life. In
Adab al-Mu'allimin, he stresses the importance of
integrity and purity of intention in educating,
where the ultimate goal of education is to bring
oneself closer to Allah Subhanahu Wata’ala.

According to

Role of Teachers in Shaping Student Character
a. Character of Teachers:
Muhammad Ibn Sahnin emphasizes that
teachers must be the primary role models for
students, just as the Messenger of Allah was a role

| Impact Factor value 7.52 |

model for his companions who learned from him.
According to Muhammad Ibn Sahniin, in addition
to being a role model, a teacher should embody
discipline, responsibility, full dedication, and
compassion. Essentially, every word, action, and
trait of a teacher serves as a lesson for their
students. It can be understood that all
competencies of teachers as described by
Muhammad Ibn Sahniin are always based on the
hadiths of the Messenger of Allah. The character,
words, attitudes, and daily behaviors of teachers
greatly influence the character development of
their students. Teachers must display qualities
such as honesty, patience, sincerity, and humility
in all their actions. They are not only teachers but
also spiritual guides who help students internalize
Islamic values.

b. Ethics-Based Teaching:

In Adab al-Mu'allimin, Muhammad Ibn
Sahniin emphasizes the importance of adab
(ethics) in the educational process. He argues that
adab is more important than knowledge itself
because good ethics will result in beneficial
knowledge. Therefore, teachers should teach adab
before knowledge, instilling in students attitudes
of respect, politeness, and responsibility. The
formation of student character through this adab
encompasses various aspects of life, including
how they speak, interact with others, and face
different situations in life.

Teaching Methods and Strategies According to
Muhammad Ibn Sahnain

a. Gradual Education:

Muhammad Ibn Sahniin proposes a gradual
approach in the educational process, where
teachers should adjust teaching methods to the
understanding and readiness levels of students,
including for lesson submissions. This reflects the
principles of patience and compassion in
education, where teachers do not impose
knowledge but guide students according to their
capacities. This strategy enables students to digest
knowledge well and develop their character
naturally and sustainably.
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b. Comprehensive Education:

Comprehensive education is an important
aspect of Muhammad Ibn Sahniin's thoughts. He
believes that comprehensive education is key to
the success of the educational process. According
to Muhammad Ibn Sahniin, comprehensive
education is the teacher's responsibility to create
an effective and conducive learning environment.
However, comprehensive education should be
grounded in patience, compassion, and justice, not
violence or coercion. This comprehensive
education also serves to strengthen students’
knowledge and morals, acclimating them to live
orderly, value time, and adhere to rules, all of
which contribute to the formation of strong
character.

In this discussion, the urgency of sufistic-
based teacher competence according to
Muhammad lIbn Sahniin shows that a teacher in
Islamic education must possess profound
knowledge as well as moral and spiritual integrity.
Integrating sufistic principles into teaching
practices will enhance the quality of education
and assist in the character formation of both
teachers and students. This sufistic approach
ensures that the educational process is not only
academically effective but also enriches spiritual
and moral aspects, creating a holistic and blessed
learning environment.

Table 3: Relevance of the Sufistic-Based Teacher
Competence Concept

Students Teachers must inclusive, and
op Jaall G cle L) treat all  just educational
(el students fairly, environment
’ regardless of that encourages
their respect and
background or fairness among
social status. students, which
is crucial in
addressing
diversity.

3. Prohibition Spiritual Integrating
Against Erasing  Awareness: spiritual  values
the Maintaining into the
Remembrance the educational
of Allah remembrance curriculum

o0 s9mme 5,5 Lo L) of Allah in helps students

Ly Jld il S5 every teaching maintain

o activity. spiritual

G0 e Ol A awareness.

(el

4. Avoiding  the
Erasure of
Allah's
Remembrance

RERTES RSOV

(4,3

Strengthening
Faith: Teachers
must  remind
students of the
importance of
dhikr and
worshiping
Allah in daily

Fostering a
religious  and
obedient
character in
students,
maintaining  a
balance between
worldly and

life. spiritual
education in
facing the
challenges  of
the times.

5. Ethics and Manners and Building a
Manners in  Morality: cultured
Teaching Teachers must educational
(Ly ¥ 3:l> L Uphold ethics environment,
oli g ssm and mannersin - where  the
omileg) teaching, both relationship
TS in speaking and  between

interacting with
students.

teachers and
students is based
on respect,
politeness, and
integrity.

Chapter in the Concept of Relevance
Book Adab al-  Sufistic-Based
Mu’allimin Teacher
Competence
1. Teaching the Spiritual Piety: = Emphasizing

Noble Qur’an

Teachers must

the importance

6. Obligation to

Excellence in

Encouraging

oLall mlai g ¢l> L) have a strong of teaching the
(55l commitment to  Qur’an as the
teaching  the core of Islamic
Qur’an with a education that
pure heart and inspires students
sincere to love and
intention. practice the
teachings of the
Qur’an.
2. Justice in Fairness and This fosters a
Treatment of Balance: multicultural,

Complete Teaching: teachers'
Teaching Teachers are commitment to
Ly il @ el> L) responsible for students'
13§ s ensuring that academic
(plantd 285§ s their students achievement,
complete ensuring that the
lessons education
effectively and provided is
thoroughly. comprehensive
and in-depth.
7. Distribution of  Appreciation Using  reward
Gifts on Eid and methods as
Lasll § s> L) Motivation: motivational
R Providing tools to enhance
rewards to  student
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students to

achievement,

motivate them relevant to

in their  contemporary

learning. educational
approaches that
emphasize
appreciation and
recognition.

8. Teachers' Duty Attention and Establishing
to Pay Guidance: strong and
Attention to Teachers must supportive
Students (.= L always pay relationships
a3l s plall e attention to the between

development of  teachers and
olenall) students, both students is
academically essential for the
and morally. holistic
development of
students.

9. Teacher's Life Balance: Ensuring the
Compensation Teachers also  welfare of
and When It Is need rest time teachers, which
Obligatory to remain in turn affects

elall 5yla] § el> L) enthusiastic the quality of

s B0 and productive teaching and
in teaching. learning. This is
relevant to the
principle of
work-life
balance in
contemporary
education.
10. Renting  the  Scholarly Emphasizing the

Mushaf al-
Qur’an, Figh
Books, and
Similar
Literature
Blal @ slx L)
<8y EPAY
(Ll Lo g 4aall

Responsibility:
Ensuring  the
responsible and
respectful use
of the Mushaf
and figh books.

importance  of
respecting
sources of
Islamic
knowledge,
protecting  the
integrity of
religious
education in a
contemporary
context  where
information  is
easily accessible
but often
misused.

The table above illustrates how the thoughts
of Muhammad Ibn Sahniin in the book Adab al-
Mu'allimin remain highly relevant in the context
of contemporary Islamic educational institutions.
Each chapter in this book emphasizes important
aspects of sufistic-based teacher competence, such
as discipline, compassion, responsibility, full
dedication, and exemplary behavior in teaching.
These values are not merely theoretical but can be

practically applied in today's contemporary
Islamic educational institutions. For example, the
concept of justice in treating students as part of a
teacher's compassion can serve as a foundation for
developing multicultural education aimed at
achieving an inclusive and fair learning
environment, which is crucial in addressing
diversity and modern challenges in Islamic
schools. ~ Similarly, strengthening  spiritual
awareness through dhikr and proper etiquette in
the use of religious texts helps maintain a balance
between worldly and spiritual education, which is
essential in shaping students' character.

Furthermore, Muhammad Ibn Sahnun's
thoughts provide a relevant framework for
enhancing teacher competence in educating the
younger generation in an increasingly complex
and challenging world. Principles such as
attention to student development, appreciation as
motivation, and balance between professional
responsibility and personal well-being all align
with contemporary educational approaches that
emphasize the importance of holistic education.
By adopting and implementing these concepts,
contemporary Islamic educational institutions can
continue to cultivate strong, ethical, and religious
character in their students, preparing them to be
individuals who can positively contribute to
society.

The results of Muhammad Ibn Sahniin's
theory in this research, which includes personality
competence such as discipline, compassion,
responsibility, full dedication, and exemplary
behavior, have a strong foundation with sufistic-
based teacher competence, including wara’,
zuhud, sabar, rida, muragabah, qurbah, and
mahabbah. This reinforces the theory of
personality competence as stated in the Republic
of Indonesia Law No. 14 of 2005 concerning
Educators and Lecturers, as the emphasis on
sufistic-based values is stronger and deeper.

IV. CONCLUSION
The findings of this research focus on the
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concept and urgency of teacher competencies based
on a Sufi perspective according to the thoughts of
Muhammad Ibn Sahniin in the book Adab al-
Muv’allimin. The following are the conclusions
derived from the two research questions that are the
focus of this study:

1. The Concept of Teacher Competencies Based

on a Sufi Perspective According to the
Thoughts of Muhammad Ibn Sahniin in the
Book Adab al-Mu’allimin:
The concept of teacher competencies based on a
Sufi perspective according to Muhammad Ibn
Sahniin integrates Sufi dimensions in education
related to teacher competencies. The
competencies emphasized in Muhammad Ibn
Sahniin's thought focus on personality traits
such as discipline, responsibility,  full
dedication, compassion, and exemplary
conduct. Similarly, professional competencies
are also highlighted. The ideas of Muhammad
Ibn Sahntin are firmly grounded in Sufi-based
competencies, including wara’ (piety), zuhud
(asceticism), sabr (patience), rida
(contentment), muragabah (self-observation),
qurbah (closeness to God), and mahabbah
(love).

2. The Urgency of Teacher Competencies Based
on a Sufi Perspective According to the
Thoughts of Muhammad Ibn Sahnin in
Enhancing Teacher Character:

Teacher competencies based on a Sufi
perspective according to Muhammad Ibn Sahntin in
the book *Adab al-Muw’allimin* are crucial for
enhancing the character of teachers, which in turn
impacts the character development of students. This
is because it combines spiritual aspects with
professional ones. Muhammad Ibn Sahniin
emphasizes that teachers must possess strong
character. The role of teachers in Islam is
multidimensional, encompassing intellectual, moral,
spiritual, and social responsibilities. They are the
main pillars of education, guiding students not only
to achieve academic success but also to shape them

into morally upright individuals with strong faith,
ready to contribute positively to society.
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