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ABSTRACT: This article investigates the 

significance of supervision as a protective and 

empowering resource for early childhood educators 

in kindergarten settings. Based on a quantitative 

cross-sectional survey (N = 98), the study examines 

the relationship between supervision availability and 

key indicators of psychological well-being, 

including exhaustion, sleep quality, job satisfaction, 

and perceived appreciation. Results demonstrate that 

regular supervision is associated with significantly 

lower burnout risk and higher emotional resilience. 

Despite its demonstrable benefits, supervision 

remains underutilized in the field, primarily due to 

structural and cultural barriers. Drawing on the Job 

Demands–Resources model and Conservation of 

Resources theory, the study discusses supervision as 

an institutional mechanism for sustainable 

professional development and workplace health 

promotion. Practical implications for policy, 

organizational practice, and further research are 

outlined. 
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I. INTRODUCTION 
In recent decades, the increasing 

prevalence of work-related mental health challenges 

in the educational and caregiving sectors has 

garnered growing academic and policy attention 

(Bamberg et al., 2006; Eurofound, 2017). Among 

the professional groups most affected are early 

childhood educators working in kindergarten 

settings, who are exposed to complex and 

multifactorial stressors. These include high levels of 

noise, time pressure, understaffing, emotionally 

demanding interactions with children and parents, 

and bureaucratic burdens such as documentation 

requirements (Fröhlich-Gildhoff et al., 2011; 

Schaarschmidt & Fischer, 2008; Tietze & 

Viernickel, 2016). The cumulative strain of these 

factors has been linked to elevated risks of burnout, 

psychosomatic symptoms, and professional attrition 

(Maslach & Leiter, 2016; Siegrist, 2004; Bauer et 

al., 2006). 

Mental health in the workplace is no longer 

regarded as merely an individual concern but rather 

as a systemic issue requiring organizational 

responses (World Health Organization [WHO], 

2013). The promotion of psychological well-being 

among childcare professionals is therefore both a 

moral imperative and an operational necessity, as 

the quality of early childhood education is 

inextricably linked to the well-being of the 

educators themselves (OECD, 2019). Within this 

context, supervision has been increasingly discussed 

as a pivotal instrument for professional support, 

reflective practice, and mental health promotion in 

social-pedagogical fields (Dewe & Otto, 2012; 

Holloway, 1995; Müller, 2020). 

Supervision, in its many forms (individual, 

group, team, or case-based), serves to create 

structured spaces for reflection, emotional 

processing, and professional development. As such, 

it functions as a psychosocial resource that can 

counteract occupational stress and support coping 

capacities (Richert & Maschetzke, 2013; Thiersch, 

2012; Marlowe et al., 2016). Prior research has 

suggested that regular and professionally facilitated 

supervision can enhance communication within 

teams, mediate conflict, reduce feelings of isolation, 

and improve self-efficacy (Scheuermann, 2013; 

Fröhlich-Gildhoff & Rönnau-Böse, 2014). Despite 

this, empirical evidence on the concrete effects of 

supervision on mental health indicators in early 

education contexts remains scarce and fragmented. 

The present study seeks to address this 

empirical gap by examining the role of supervision 

as a protective factor for psychological well-being 

among educators in kindergarten institutions. 

Drawing on quantitative data from 98 early 

childhood professionals across 15 kindergartens, 

this article investigates  
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(1) the availability and frequency of supervision,  

(2) its statistical associations with indicators of 

psychological strain and well-being, and  

(3) the differences in burnout risk across levels of 

supervisory intensity.  

 

Furthermore, the study incorporates 

qualitative insights into practitioners' expectations 

and perceived barriers regarding supervision, 

offering a comprehensive picture of its systemic 

significance. By situating the empirical findings 

within established theoretical frameworks such as 

the Job Demands-Resources (JD-R) model (Bakker 

& Demerouti, 2007), the Conservation of Resources 

theory (Hobfoll, 2001), and burnout research 

(Maslach et al., 2001), this article contributes to a 

deeper understanding of supervision as a health-

promoting institutional practice. Ultimately, the aim 

is to derive practical implications for policy makers, 

daycare management, and supervisory professionals 

who seek to foster resilience and sustainability 

within the educational workforce. 

 

II. Theoretical Framework 
The conceptual foundation of this study is 

grounded in interdisciplinary theories of 

occupational health psychology, social pedagogy, 

and organizational development. Supervision as a 

psychosocial intervention is situated at the 

intersection of individual resilience, institutional 

structure, and professional role reflection. In what 

follows, three interrelated conceptual areas are 

outlined:    

 

(1) psychological health and work-related stress, (2) 

the specific demands of early childhood educators, 

and (3) the conceptualization of supervision as a 

resource-oriented professional tool. 

 

2.1 Psychological Health and Work-Related 

Strain 

The World Health Organization (WHO, 

2005) defines mental health as "a state of well-being 

in which the individual realizes his or her own 

abilities, can cope with the normal stresses of life, 

can work productively and fruitfully, and is able to 

contribute to his or her community." Within 

occupational settings, mental health is increasingly 

framed as a dynamic equilibrium between 

environmental demands and individual coping 

resources (Bamberg et al., 2006). 

The Job Demands–Resources (JD-R) 

Model (Bakker & Demerouti, 2007) serves as a 

widely accepted theoretical lens for understanding 

this equilibrium. According to the JD-R model, 

psychological strain emerges when job demands 

such as emotional exhaustion, cognitive overload, 

and time pressure exceed available resources such as 

autonomy, supervisory support, or team cohesion. 

Persistent strain under these conditions increases the 

likelihood of burnout, a syndrome characterized by 

emotional exhaustion, depersonalization, and 

reduced personal accomplishment (Maslach & 

Jackson, 1986; Maslach & Leiter, 2016). 

Complementarily, Conservation of 

Resources (COR) theory (Hobfoll, 1989, 2001) 

posits that individuals strive to acquire and maintain 

resources that are valued for survival and well-

being. Psychological distress occurs when resources 

are threatened, lost, or insufficient to meet ongoing 

demands. Supervision, from a COR perspective, 

may function as a replenishment mechanism—

allowing for the restoration or enhancement of 

emotional, cognitive, and social resources (Richert 

& Maschetzke, 2013). 

 

2.2 Work-Related Stressors Among Early 

Childhood Educators 

The occupational environment of early 

childhood education is marked by a unique 

constellation of demands that extend beyond routine 

pedagogical functions. Research indicates that 

kindergarten staff frequently report high levels of 

environmental noise, chronically high child-to-staff 

ratios, and intense emotional labor in the 

management of children's behavioral issues and 

parental interactions (Fröhlich-Gildhoff et al., 2011; 

Schaarschmidt & Fischer, 2008; Strehmel, 2016). 

A representative German study by Tietze 

and Viernickel (2016) found that over 60% of 

kindergarten educators describe their working 

conditions as psychologically strenuous. Central 

stressors include time pressure due to administrative 

duties (e.g., documentation), staff shortages, 

challenging team dynamics, and increasing 

performance expectations under neoliberal 

governance regimes (Urban, 2009; Nentwig-

Gesemann, 2007). The cumulative exposure to such 

multifactorial stressors is associated with elevated 

risks of burnout, psychosomatic complaints, and 

premature exits from the profession (Bauer et al., 

2006; Maslach & Leiter, 2016; Siegrist, 2004). 

Moreover, studies have shown that many educators 

lack institutional mechanisms for reflection and 

emotional processing, which exacerbates stress 

levels and undermines job satisfaction 

(Scheuermann, 2013; Fröhlich-Gildhoff & Rönnau-

Böse, 2014). In such contexts, supervision emerges 

not only as a helpful but arguably necessary 
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intervention to maintain educators’ health and 

occupational engagement. 

 

2.3 Supervision as a Resource-Oriented 

Professional Intervention 

Supervision has a long-standing tradition in 

the helping professions and is typically defined as a 

structured, intentional, and professional process that 

facilitates reflection on work-related issues 

(Holloway, 1995; Dewe & Otto, 2012). It can be 

categorized into various forms, including individual 

supervision, team supervision, and case supervision, 

each with its own methodological focus and 

organizational relevance (Thiersch, 2012; Müller, 

2020). 

Supervision serves multiple functions: it 

offers emotional containment, promotes role 

clarification, enhances communication within teams, 

and fosters professional identity development 

(Kadushin & Harkness, 2014; Carroll, 2010). In the 

educational field, supervision supports practitioners 

in managing the emotional labor associated with 

child development and parental expectations, while 

also functioning as a vehicle for institutional 

learning and quality assurance (Richert & 

Maschetzke, 2013; Marlowe et al., 2016). 

The effectiveness of supervision has been 

empirically documented in various human services 

contexts. A meta-analytic review by Wheeler and 

Richards (2007) found that supervision significantly 

improves self-efficacy, job satisfaction, and client 

outcomes. More specifically, in pedagogical 

settings, supervision has been shown to reduce 

burnout symptoms, strengthen team collaboration, 

and enhance the reflective capacities of practitioners 

(Fröhlich-Gildhoff & Rönnau-Böse, 2014; 

Scheuermann, 2013). Nonetheless, its 

implementation remains sporadic, often hindered by 

structural limitations such as lack of funding, time 

constraints, and organizational resistance (Müller, 

2020; Dewe & Otto, 2012). By framing supervision 

as a preventive health intervention, this study aims 

to illuminate its potential as a systematic and 

sustainable strategy for mitigating psychological 

distress in kindergarten professionals. The following 

empirical sections will elaborate on how 

supervision—when regularly and meaningfully 

implemented—can serve as a stabilizing resource in 

a profession marked by high emotional demands and 

structural vulnerabilities. 

 

III. Methodology 
To systematically investigate the 

relationship between supervision and psychological 

well-being among early childhood educators, this 

study employed a quantitative cross-sectional design 

based on a standardized self-report questionnaire. 

The decision for a purely quantitative approach was 

guided by the objective to identify statistically 

robust associations between variables across a larger 

sample. By utilizing 5-point Likert-type scales, the 

survey allowed for a nuanced measurement of 

subjective perceptions regarding work-related stress, 

emotional well-being, and supervision practices 

within kindergarten settings. 

 

3.1 Participants and Sampling 

The target population consisted of 

professionals employed in early childhood education 

institutions. A total of 98 educators from 15 

kindergartens in Germany participated in the survey. 

Recruitment was conducted via internal 

communication channels, including flyers with QR 

codes posted in staff areas, and through email 

distribution lists. Inclusion criteria required 

participants to be actively employed in a 

kindergarten and to possess at least six months of 

job experience. 

 

Tables 1 and 2 provide an overview of the 

sociodemographic characteristics of the sample. As 

shown in Table 1, the majority of respondents 

identified as female (83.7%), which reflects the 

gender distribution typically observed in early 

childhood education professions. The largest age 

group was between 30 and 39 years (31.6%), 

followed by 40 to 49 years (26.5%) and 20 to 29 

years (24.5%). 

 

Variable Category Frequency 

(n) 

Percentage 

(%) 

Gender Female 82 83.7% 

 Male 14 14.3% 

 Diverse 2 2.0% 

Age 20–29 

years 

24 24.5% 

 30–39 

years 

31 31.6% 

 40–49 

years 

26 26.5% 

 50–59 

years 

14 14.3% 

 60+ years 3 3.1% 
Table 1 Gender and Age Distribution (N = 98) 

 

In terms of professional background (see 

Table 2), the most frequent job position was 

assistant educator (53.1%), followed by group 

leaders (31.6%). The distribution of professional 

experience was well balanced, with approximately 



 

   

International Journal of Humanities Social Science and Management (IJHSSM) 

Volume 5, Issue 2, Mar.-Apr., 2025, pp: 472-480                          ISSN: 3048-6874 

www.ijhssm.org 

 

 

 

| Impact Factor value 7.52 |                                   ISO 9001: 2008 Certified ‘Journal                               Page 475 

one-quarter of respondents having less than 5 years 

of experience, and the rest being spread across 

higher experience levels. This variation enhances 

the generalizability of the results and allows for 

subgroup comparisons in subsequent analyses. 

 

Variable Category Frequency 

(n) 

Percentage 

(%) 

Work 

Experience 

0–5 years 27 27.6% 

 6–10 

years 

22 22.4% 

 11–15 

years 

19 19.4% 

 16–20 

years 

16 16.3% 

 Over 20 

years 

14 14.3% 

Position Group 

leader 

31 31.6% 

 Assistant 

educator 

52 53.1% 

 Facility 

manager 

10 10.2% 

 Substitute 

staff 

5 5.1% 

Table 2 Work Experience and Occupational Position (N = 

98) 

 

3.2 Research Instrument and Operationalization 

The survey consisted of four sections and 

included a total of 33 closed-ended items. All items 

were measured on 5-point Likert scales, adapted to 

the content domain of the construct. The 

development of the questionnaire was informed by 

existing empirical studies and validated survey tools 

in the field of occupational stress and educational 

supervision (e.g., Maslach & Leiter, 2016; Fröhlich-

Gildhoff & Rönnau-Böse, 2014; Scheuermann, 

2013). 

 Occupational Stressors: Participants were 

asked to rate the extent to which they 

experienced strain from eight specific work-

related stressors: noise, time pressure, staff 

shortages, administrative tasks, parent 

interactions, behavioral difficulties in children, 

team conflicts, and group size. These items 

were scored from 1 (no strain) to 5 (very high 

strain). 

 Psychological Well-being: Eight items captured 

aspects of emotional and psychological 

functioning, such as exhaustion, detachment, 

joy at work, meaningfulness of work, sleep 

quality, perceived overburdening, 

contemplation of career change, and perceived 

appreciation. All responses were given on a 

scale from 1 (does not apply at all) to 5 (fully 

applies). Items reflecting distress (e.g., 

exhaustion, sleep disturbance) were reverse-

coded for composite analyses. 

 Attitudes Toward Supervision: Participants 

evaluated eight statements regarding the 

usefulness, effectiveness, and perceived barriers 

of supervision (e.g., “Supervision improves 

communication in the team”, “Supervision 

helps reduce psychological stress”). Agreement 

was measured on a 5-point scale from 1 

(strongly disagree) to 5 (strongly agree). 

 Availability and Frequency of Supervision: 

Participants indicated whether supervision was 

(1) not available, (2) available only in special 

cases (e.g., conflicts), or (3) offered regularly. 

Those with supervision access were 

additionally asked how often it occurred 

(annually, semi-annually, quarterly, monthly). 

 

To quantify psychological strain more 

broadly, a Burnout Risk Index was calculated as a 

sum score of four critical items: exhaustion, 

overburdening, sleep disturbances, and intention to 

leave the profession. The total score ranged from 4 

(low risk) to 20 (high risk). A cutoff score of >15 

was used to identify individuals with elevated 

burnout risk, in line with established thresholds in 

occupational health research (Maslach & Leiter, 

2016; Schaarschmidt & Fischer, 2008). 

 

3.3 Statistical Analysis 

All data were analyzed using IBM SPSS 

Statistics (Version 29). First, descriptive statistics 

(means, standard deviations, frequencies) were 

calculated to summarize the sample and response 

distributions. To investigate associations between 

supervision and psychological health indicators, 

Pearson product–moment correlations were 

computed. To assess differences in psychological 

well-being and burnout scores across the three 

supervision categories (none, occasional, regular), 

one-way analyses of variance (ANOVA) were 

conducted. Effect sizes were estimated using η². 

Additionally, a multiple linear regression model was 

constructed to identify predictors of burnout risk, 

with supervision frequency, team conflicts, group 

size, documentation burden, and professional 

experience as independent variables. To model the 

probability of elevated burnout risk (binary 

outcome), a logistic regression was applied. Odds 

ratios (OR) and 95% confidence intervals (CI) were 
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reported. Statistical significance was set at p < .05 

for all tests. 
 

IV. Results 

The findings of the present study provide a 

differentiated picture of the psychological burden 

experienced by kindergarten educators, their 

subjective well-being, and the perceived value and 

availability of supervision as a supportive 

professional resource. 

 

4.1 Occupational Stress and Psychological Strain 

Participants reported consistently high 

levels of occupational strain across several core 

dimensions of their professional practice. The most 

prominent stressor was staff shortage, followed by 

noise and group size, indicating that systemic and 

environmental factors were perceived as particularly 

taxing. These findings align with existing research 

that emphasizes the chronic structural underfunding 

and understaffing in early childhood education 

(Tietze & Viernickel, 2016). 

 

Stressor Mean SD 

Staff shortages 4.5 0.7 

Noise 4.2 0.8 

Group size 4.1 0.9 

Time pressure 3.9 0.9 

Behavioral difficulties 3.8 1.0 

Documentation requirements 3.7 1.1 

Parent communication 3.4 1.2 

Team conflicts 3.2 1.3 
Table 3 Perceived Occupational Stressors (Likert scale: 1 

= no strain, 5 = very high strain) 

In terms of psychological well-being, most 

educators described their work as meaningful (M = 

4.2) and indicated that they derive joy from their 

work (M = 3.7). However, clear signs of emotional 

strain were also reported. A large proportion of 

respondents felt exhausted (M = 3.9) and 

overburdened (M = 3.3), while the ability to 

mentally detach from work was rather limited (M = 

2.6). Particularly concerning was the low sense of 

appreciation (M = 2.4), which is known to be a 

protective factor in resilience literature (Maslach & 

Leiter, 2016). 

Indicator Mean SD 

Work feels meaningful 4.2 0.8 

I enjoy my work 3.7 0.9 

I feel exhausted after work 3.9 1.0 

I feel overburdened 3.3 1.2 

I experience sleep disturbances 2.8 1.3 

I think about leaving the profession 2.9 1.4 

I can mentally detach after work 2.6 1.1 

I feel appreciated 2.4 1.1 

Table 4 Psychological Well-being Indicators (Likert 

scale: 1 = does not apply at all, 5 = fully applies) 

These findings underscore a contradictory 

experience: while many educators find intrinsic 

meaning in their work, they simultaneously report 

psychological exhaustion and low external 

recognition. 

 

4.2 Availability and Attitudes Toward 

Supervision 

Despite its recognized relevance, 

supervision was available only to a minority of 

respondents. Among the 98 participants, 64.3% 

indicated that no supervision was offered at their 

institution, 21.4% had access to supervision only on 

special occasions (e.g., conflicts), and just 14.3% 

received regular supervision (i.e., at least quarterly). 

In terms of subjective attitudes, supervision was 

rated as a valuable and supportive tool. Respondents 

particularly agreed that it improves team 

communication (M = 3.9) and reduces psychological 

stress (M = 3.8). Conversely, the belief that 

supervision is a waste of time received low 

endorsement (M = 2.1). These results suggest an 

underutilization of a tool that is largely viewed 

positively. 

 

Statement Mean SD 

Supervision improves team 

communication 

3.9 1.0 

Supervision reduces psychological 

strain 

3.8 1.1 

I wish for more supervision 3.5 1.3 

Supervision helps me cope with 

stress 

3.4 1.2 

I hesitate to talk about personal 

matters in it 

3.1 1.3 

Problems should be solved without 

external support 

2.4 1.1 

Supervision is a waste of time 2.1 1.2 
Table 5 Attitudes Toward Supervision (Likert scale: 1 = 

strongly disagree, 5 = strongly agree) 

The moderate rating of hesitation to speak about 

personal matters indicates potential barriers related 

to trust or stigma, which might be addressed through 

training and supervisory culture development 

(Müller, 2020). 

 

4.3 Correlations Between Supervision and 

Psychological Health 

Pearson correlations revealed statistically significant 

associations between the regularity of supervision 

and key indicators of psychological well-being. 

More frequent supervision was negatively correlated 

with exhaustion (r = –.42, p < .05), overburdening (r 
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= –.45), sleep problems (r = –.33), and thoughts of 

job change (r = –.36). Positive correlations were 

observed with job satisfaction (r = .38) and 

perceived appreciation (r = .40). These findings 

suggest a protective effect of supervision across 

multiple mental health dimensions. To further 

explore these relationships, an ANOVA was 

conducted to compare three groups: those with no 

supervision (n = 63), occasional supervision (n = 

21), and regular supervision (n = 14). Results 

showed statistically significant differences on all 

key outcomes: 

 Exhaustion levels were highest in the group 

without supervision (M = 4.2) and lowest 

among those with regular supervision (M = 

3.1); 

 Feelings of appreciation were lowest in the 

group without supervision (M = 2.1) and 

highest in the regularly supervised group 

(M = 3.3); 

 The ability to detach after work was 

markedly better in the regularly supervised 

group (M = 3.4 vs. 2.3 without 

supervision). 

These results suggest that regular supervision acts as 

a buffer against psychological exhaustion and 

fosters emotional recovery. 

 

4.4 Burnout Risk and Predictors 

A composite Burnout Risk Score was 

calculated (range: 4–20). The average score for 

participants without supervision was 14.2, compared 

to 9.9 among those with regular supervision. The 

percentage of respondents above the critical 

threshold (>15) was 37.3% in the group without 

supervision, but only 7.1% in the regularly 

supervised group. A multiple linear regression 

confirmed that the frequency of supervision was a 

significant negative predictor of burnout risk (β = –

.39, p < .001). Other significant predictors included 

staff shortages (β = .31), team conflicts (β = .26), 

and group size (β = .23). The overall model 

explained 47% of the variance in burnout risk (R² = 

.47, p < .001). 

 

V. Discussion 
The present study offers compelling 

empirical evidence for the importance of 

supervision as a resource-oriented, health-promoting 

intervention for early childhood educators. By 

examining the associations between supervision and 

a range of psychological health indicators, and by 

integrating supervision frequency into multivariate 

prediction models, this research contributes to a 

growing body of literature that situates supervision 

not merely as a tool for case management, but as a 

preventive mental health strategy embedded 

within organizational structures (Carroll, 2010; 

Dewe & Otto, 2012; Müller, 2020). 

 

5.1 Interpretation of Key Findings 

The findings underscore a dual burden 

experienced by educators: while many participants 

described their work as meaningful and intrinsically 

rewarding—consistent with prior studies 

highlighting the emotionally fulfilling nature of 

early childhood education (Fröhlich-Gildhoff et al., 

2011; Urban, 2009)—a significant proportion 

simultaneously reported high levels of exhaustion, 

overburdening, and low perceived appreciation. This 

contradiction reflects what Maslach and Leiter 

(2016) conceptualize as "burnout despite 

engagement", whereby dedication to the profession 

is undermined by unsustainable structural and 

emotional demands. 

The elevated scores for structural stressors 

such as staff shortages, group size, and noise echo 

findings from occupational health research that 

identifies these conditions as primary risk factors for 

burnout in caregiving professions (Bauer et al., 

2006; Schaarschmidt & Fischer, 2008; Siegrist, 

2004). These stressors not only tax physical and 

emotional reserves, but also erode the sense of 

professional agency, leading to chronic stress 

reactions (Hobfoll, 2001; Bakker & Demerouti, 

2007). 

Within this context, the positive impact of 

regular supervision becomes particularly salient. 

Educators with regular access to supervision 

reported significantly lower levels of exhaustion, 

sleep disturbances, overburdening, and thoughts of 

leaving the profession, while simultaneously 

reporting higher levels of job satisfaction and 

perceived appreciation. These findings strongly 

support previous qualitative and quantitative 

research that has highlighted the protective, 

restorative, and developmental functions of 

supervision (Richert & Maschetzke, 2013; Fröhlich-

Gildhoff & Rönnau-Böse, 2014; Thiersch, 2012). 

Furthermore, the regression analyses confirm that 

supervision is not merely correlated with well-being 

outcomes but serves as a significant negative 

predictor of burnout risk, even when controlling for 

other key variables such as staff shortages, group 

size, and team conflicts. This highlights 

supervision’s role as a resilience-enhancing 

institutional resource, resonating with Hobfoll’s 

(2001) Conservation of Resources (COR) theory, 

which posits that interventions protecting or 
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restoring valued resources can mitigate stress 

trajectories. 

 

5.2 Integration with Theoretical Frameworks 

From the perspective of the Job Demands–

Resources (JD-R) model (Bakker & Demerouti, 

2007), supervision can be conceptualized as a “job 

resource” that both directly enhances employee 

well-being and buffers the effects of excessive job 

demands. It does so by facilitating reflective 

capacity, enabling emotional discharge, and 

strengthening team dynamics (Kadushin & 

Harkness, 2014). Moreover, the low scores on 

perceived appreciation and the high scores on 

exhaustion found in this study illustrate the erosion 

of key motivational drivers, as outlined in the JD-

R’s dual process model—namely, the impairment of 

engagement and the activation of burnout. 

Supervision may also fulfill what 

Antonovsky (1997) describes in his Salutogenic 

Model as a "generalized resistance resource"—a 

mechanism that helps individuals comprehend, 

manage, and find meaning in their work 

experiences. By offering structured, confidential 

spaces for reflection and support, supervision 

enhances the sense of coherence and mitigates the 

unpredictability and chaos often inherent in 

pedagogical work (Fröhlich-Gildhoff et al., 2011). 

 

5.3 Underutilization and Structural Barriers 

Despite the positive attitudes expressed toward 

supervision, the vast majority of respondents 

(64.3%) reported no access to any form of 

supervision. This structural underprovision is 

alarming, especially given the strong evidence for 

its efficacy in reducing psychological distress. The 

reasons for this underutilization—explored in the 

qualitative component of the survey—include time 

constraints, limited financial resources, and 

insufficient support by institutional leadership, 

confirming the findings of previous implementation 

studies (Müller, 2020; Dewe & Otto, 2012; 

Scheuermann, 2013). This discrepancy between 

need and provision can be interpreted through the 

lens of organizational ambivalence: although 

supervision is broadly endorsed in professional 

discourses, it often remains marginalized in resource 

allocation, especially in non-clinical educational 

settings (Thiersch, 2012). Moreover, moderate 

levels of hesitation to disclose personal issues in 

supervision suggest persistent cultural barriers that 

inhibit the full effectiveness of the intervention. 

Trust-building measures, confidentiality guarantees, 

and the professionalization of supervisory 

relationships are thus essential preconditions for 

successful implementation (Carroll, 2010; 

Holloway, 1995). 

 

5.4 Methodological Considerations and 

Limitations 

Despite the robustness of the findings, several 

methodological limitations warrant consideration. 

First, the cross-sectional design prevents causal 

interpretations; while theoretical and statistical 

associations are strong, longitudinal research is 

needed to confirm the directionality of effects. 

Second, the use of self-report questionnaires may 

have introduced biases such as social desirability or 

common method variance, although anonymity and 

statistical controls mitigate these risks to some 

extent. Lastly, the subgroup receiving regular 

supervision was relatively small (n = 14), which 

may limit the generalizability of between-group 

comparisons. Nonetheless, the consistency of effects 

across multiple indicators supports the internal 

validity of the results. 

 

5.5 Practical Implications and Recommendations 

The findings of this study underscore the need to 

institutionalize supervision as a core element of 

professional practice and workplace health 

promotion in early childhood education. At the 

policy level, supervision should be recognized as an 

essential service and funded accordingly within 

educational systems. At the organizational level, 

kindergartens should establish reliable supervisory 

structures, ensuring regular access, qualified 

supervisors, and integration into staff development 

plans. On the cultural level, efforts are needed to 

reduce stigma around the disclosure of 

psychological distress and to foster a reflective, 

trust-based climate in educational teams. Finally, 

from a research perspective, further longitudinal and 

intervention-based studies are recommended to 

examine the causal effects of supervision and its 

interaction with other organizational factors such as 

leadership, team climate, and professional identity. 

In an increasingly strained pedagogical landscape, 

supervision must be understood not as an auxiliary 

function but as a strategic investment in workforce 

sustainability and psychological resilience. 

 

VI. Conclusion 

This study highlights the critical role of 

supervision in supporting the psychological well-

being of educators in early childhood education. 

Regular, structured supervision was consistently 

associated with lower levels of exhaustion, 

overburdening, and burnout risk, and with higher 

job satisfaction and perceived appreciation. Despite 
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these benefits, the majority of educators reported 

lacking access to any form of supervision, pointing 

to a structural gap between professional needs and 

institutional provisions. To ensure sustainable 

working conditions in kindergartens, supervision 

must be systematically implemented as a standard 

element of occupational health strategy and 

professional development. 
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