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ABSTRACT: The pandemic-induced school
closures had a significant impact on pre-primary
education,  compelling  teachers, educators,
administrators, and other stakeholders to adopt
alternative teaching-learning strategies to ensure
continuity in learning during this critical
developmental stage. This study examines the
challenges faced by teachers and parents in fostering
developmental skills, particularly socio-emotional
growth, among pre-primary learners in a virtual
classroom environment. It also explores the
strategies employed by both groups to overcome
these challenges. The study sample consisted of 102
teachers and 101 parents of pre-primary learners
from 129 schools in Navi Mumbai, selected through
purposive sampling under a non-probability
sampling method. Data was collected using an
interview questionnaire. The findings highlight key
challenges, including limited social interaction,
difficulties in emotional expression, and parental
involvement constraints. Additionally, the study
identifies effective strategies such as interactive
activities, structured routines, and teacher-parent
collaboration to enhance socio-emotional learning in
virtual settings. Ultimately, this study aims to
support and empower teachers, parents, educators,
administrators, and academicians in making
informed decisions to enhance teaching practices in
virtual classrooms.
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I. INTRODUCTION

With the outbreak of the pandemic
COVID-19 the only option for educational
institutions was transition of instruction to remote
learning for millions of students including pre-
primary learners. The pre-school years are
considered as the crucial time when the foundation
of learning is being laid for future academic success

and the overall growth of the child. One of the key
areas being the socio-emotional development of
young children which plays a critical role in their
overall well-being and future learning. Traditional
classrooms provide a conducive environment for
emotional expression, peer interaction, and teacher
guidance. However, the shift to virtual learning due
to the COVID-19 pandemic has disrupted this
process, posing significant challenges for both
teachers and parents. Teachers were adapting to
these relatively new mode and technique of teaching
while simultaneously guiding their students' learning
and  development.  Social and  emotional
development was one area where young children
required the most support, particularly since this
unconventional teaching approach limited social
interaction. They were deprived of the opportunity
to socialize and play with friends as they would do
in person. Furthermore, virtual learning added to
these challenges which were disruptive for children
whose home environments were neither physically
suitable nor socially and emotionally supportive for
learning. Some of the key factors being socio-
economic barriers such as the absence of a dedicated
learning space, limited access to technology, and a
lack of educational resources, guidance, and quality
time with adults in the family.

Socio-emotional  development is the
process through which children learn to understand
and manage their emotions, build relationships, and
navigate social interactions. It plays a crucial role in
shaping their self-awareness, empathy,
communication, and resilience. Erik Erikson’s
Psychosocial Development Theory highlights the
importance of early experiences in shaping a child's
sense of trust, autonomy, and initiative, which are
foundational for emotional well-being (Erikson,
1963). Lev Vygotsky’s Sociocultural Theory
emphasizes the role of social interactions and guided
learning in emotional and social development,
suggesting that children learn best through
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collaborative activities and support from more
knowledgeable others (Vygotsky, 1978). John
Bowlby’s Attachment Theory further underscores
the significance of secure relationships with
caregivers in developing emotional security and
social competence (Bowlby, 1969). In early
childhood, socio-emotional development is fostered
through  activities that promote  emotional
expression,  self-regulation,  cooperation, and
empathy. Engaging in interactive play, storytelling,
role-playing, and group activities helps children
learn to share, take turns, and express feelings
appropriately.  Supportive  relationships  with
caregivers and teachers enhance their ability to
manage emotions and build trust. Encouraging open
communication, modelling positive behaviours, and
creating a nurturing environment are essential for
fostering socio-emotional growth in young learners.

Teachers play a vital role in developing
socio-emotional skills by creating a safe, supportive
environment where children feel valued. They
model positive behaviours, teach emotional literacy,
and encourage social interactions through play and
group activities. By helping children manage
emotions, resolve conflicts, and build relationships,
teachers foster empathy, self-regulation, and
cooperation. Engaging families and providing
consistent guidance further strengthens socio-
emotional growth, equipping children with essential
life skills for future success. Similarly, parents play
a crucial role in developing socio-emotional skills
by providing a nurturing and emotionally secure
environment at home. Through warm, responsive
interactions, they help children understand and
express emotions, build self-confidence, and
develop empathy. Modelling positive behaviours,
active listening, and effective communication
teaches children how to manage emotions and
relationships. Encouraging social interactions,
setting routines, and providing guidance in problem-
solving further strengthen their emotional resilience.
By maintaining open communication with teachers
and reinforcing socio-emotional learning at home,
parents play a key role in shaping well-rounded,
emotionally intelligent children.

The current study includes teachers and
parents of pre-primary learners from 129 schools
located in Navi Mumbai. The researcher highlights
the challenges faced most common strategies
implemented by teachers and parents to develop
socio-emotional skills of pre-primary learners in
virtual classrooms. This research aims to contribute
to the ongoing dialogue in early childhood education
by exploring the challenges that teachers and parents
in Navi Mumbai face in supporting the

developmental skills of pre-primary learners in a
virtual classroom setting. By providing valuable
insights, the study seeks to empower educators,
administrators, and policymakers with strategies to
enhance digital learning experiences, professional
development, and curriculum design.

Ultimately, it strives to support early
childhood education stakeholders in fostering social
and emotional growth in young learners, thereby
improving teaching practices and the overall virtual
learning experience in Navi Mumbai and beyond.

Il. OBJECTIVES:

1. To study, the challenges faced by teachers
in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners.

2. To study, the challenges faced by parents in
a  virtual classroom  environment
concerning the development of socio-
emotional skills of pre-primary learners.

3. To identify strategies adopted by teachers
in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners.

4. To identify strategies adopted by parents in
a  virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners.

I11. RESEARCH QUESTIONS:

1.  What were the challenges faced by teachers
in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners?

2. What were the challenges faced by parents
in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners?

3. What were the strategies adopted by
teachers in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners?

4. What were the strategies adopted by
parents in a virtual classroom environment
concerning the development of socio-
emotional skills of pre-primary learners?

IV. METHODOLOGY OF THE STUDY
Population:The population consisted of teachers
and parents of pre-primary learners.

Sample:The sample comprised 102 pre-primary
teachers from schools in the Navi Mumbai area. The
inclusion criteria for selecting teachers were:

1. Engaged in online education
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2. A minimum of one year of experience as a
pre-primary teacher
3. Voluntary participation
The sample also comprised 101 parents of pre-
primary learners from schools in the Navi Mumbai
area. The inclusion criteria for selecting parents
were:
1. Having a pre-primary child who attended
virtual classrooms
2. Voluntary participation
Sampling technique:The sample was selected using
purposive sampling under the non-probability
sampling method.

TOOLS

1.Tool A - Structured interview schedule for
teachers of pre-primary schools:

A structured interview was prepared to understand
the in-depth perspectives of teachers who conducted
online classes during the pandemic of pre-primary
school children. This questionnaire was prepared to
understand the challenges faced by them with
respect to development of socio-emotional skills in
pre-primary learners in virtual classroom settings.
This tool was prepared by the researcher which
included 25 open and close ended questions. The
interview was within a formal written instrument in
which face to face & telephonic format was
followed.

2.Tool B — Structured interview schedule for
Parents of pre-primary school children:

A structured interview was prepared to understand
the in-depth attitudes and point of view of parents
who helped their pre-primary children attend online
classes during the pandemic. This questionnaire was
prepared to understand the challenges faced by them
with respect to development of socio-emotional
skills in pre-primary learners in virtual classroom
settings. The tool prepared by the researcher
included 25 open and close ended questions. The
interview was within a formal written instrument in
which face to face & telephonic format was
followed.

V. FINDINGS OF THE STUDY

1.Challenges faced by teachers in a virtual
classroom  environment  concerning  the
development of socio-emotional skills of pre-
primary learners

Despite their efforts to scaffold the socio-emotional
development of pre-primary learners using

developmentally appropriate strategies such as
discussions, visual aids, and storytelling, many
teachers faced significant barriers in implementing
the curriculum effectively. A key challenge was the
inability to conduct dedicated socio-emotional
development activities, as online sessions primarily
focused on teaching math and language concepts.
Teachers who attempted such activities encountered
obstacles like poor internet connectivity, lack of
training for online facilitation, and insufficient
resources such as laptops, mobile phones, and
stationery. Additionally, some teachers noted the
absence of in-person social interaction and limited
socio-emotional support from parents at home. A
major difficulty was establishing meaningful
connections and effective communication with
children in a virtual setting, making it challenging to
foster positive social interactions and relationships.
As a result, many children struggled to cope with
stress, express their emotions, and manage anxiety.
They also missed the opportunity to engage in
learning, play, and collaborative activities with their
peers, further impacting their socio-emotional well-
being.

2.Challenges faced by parents in a virtual
classroom environment  concerning the
development of socio-emotional skills of pre-
primary learners

Parents were of the opinion that virtual classrooms
lacked the social interactions essential for
developing socio-emotional skills. They felt that
values such as sharing, kindness, conflict resolution,
and turn-taking could only be effectively learned
through group communication. The absence of peer
interaction and playtime with friends and teachers
led to feelings of anxiety among children. Parents
also observed that virtual interactions were
insufficient for building deep relationships, making
children irritable. Additionally, they struggled to
assist their children with assigned activities and
noticed difficulties in emotional expression and self-
regulation as they were not be equipped to handle
emotional concerns effectively. Since socio-
emotional skill development requires parental
involvement, many found it challenging to provide
adequate support due to their own work
commitments. Parents were also concerned about
excessive screen time causing fatigue and
distraction in young learners. Furthermore, technical
issues, such as poor internet connectivity, frequently
disrupted online sessions, further impacting
children's engagement and learning experience.
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3.Strategies adopted by teachers in a virtual
classroom  environment  concerning  the
development of socio-emotional skills of pre-
primary learners

Teachers implemented a variety of activities to
support the socio-emotional development of pre-
primary learners in the virtual classroom. They
adapted traditional methods and leveraged online
resources to engage children effectively.
Storytelling was one of the most commonly used
strategies, with teachers narrating stories or reading
books to introduce social concepts such as kindness,
cooperation, and sharing, as well as emotional
concepts like awareness and regulation. To make
storytelling more engaging, many teachers
incorporated puppets and other teaching aids. They
conducted read aloud sessions and discussed various
children’s books concerning feelings and emotions
etc with learners. Singing rhymes and songs also
helped capture children's attention and encouraged
participation. Some teachers used picture cards to
introduce different emotions and values like sharing
and caring. These cards served as prompts for
discussions, allowing children to describe their
feelings and express emotions such as fear and
anxiety, particularly in the context of the pandemic.
Others introduced calming techniques, such as deep
breathing exercises, which children enjoyed and
found helpful in managing stress. Art and craft
activities were also integrated, where children were
encouraged to draw pictures reflecting their
emotions and discuss them. Drawing and colouring
were used as calming exercises to alleviate anxiety
and fear. Discussions and conversations played a
significant role in helping children articulate their
feelings and daily experiences. Teachers encouraged
them to talk about their routines, emotions, and roles
within their families, fostering self-expression and
emotional awareness. Additionally, activities like
role-playing family members or community helpers,
celebrating festivals, and dancing were conducted to
promote social interactions and cultural awareness.
These activities collectively helped scaffold socio-
emotional skills, ensuring that children continued to
develop emotional resilience and interpersonal
connections in a virtual learning environment. Apart
from this, teachers shared effective strategies,
activities, resources and conducted demonstrations
for parents to facilitate their children’s social and
emotional development.

4.Strategies adopted by parents in a virtual
classroom  environment  concerning  the
development of socio-emotional skills of pre-
primary learners

Parents played a crucial role in supporting the socio-
emotional development of their children in a virtual
learning environment. They encouraged discussions
where children shared their thoughts, feelings, and
daily experiences to promote self-expression and
emotional awareness. Storytelling was also
integrated into home routines, with parents reading
stories and prompting children to retell them in their
own words, enhancing both emotional and
communication skills. To compensate for the lack of
peer interaction, parents facilitated virtual playdates,
family bonding activities, and role-playing games to
help children develop social skills like sharing, turn-
taking, and cooperation. During online festival
celebrations, they encouraged children to dress in
ethnic attire and discuss cultural traditions, fostering
a sense of identity and belonging. Recognizing that
children experienced anxiety due to limited social
engagement, some parents incorporated relaxation
techniques such as deep breathing exercises, yoga,
and mindfulness activities to help manage emotions.
They also reinforced lessons from puppet shows and
storytelling sessions conducted by teachers,
discussing concepts like kindness, empathy, and
emotional regulation in everyday situations.
Additionally, parents engaged children in creative
activities, such as making greeting cards for family
members, drawing emotions, and participating in
interactive songs and rhymes, which helped in
emotional expression and stress relief. By actively
participating in their child’s virtual learning
experience, parents played a vital role in ensuring
that socio-emotional skills were nurtured alongside
academic growth, fostering resilience and emotional
well-being in pre-primary learners.

VI. CONCLUSION:

The virtual classroom environment posed
significant challenges for both teachers and parents
in fostering the socio-emotional development of pre-
primary learners. Teachers faced difficulties in
conducting dedicated socio-emotional activities due
to curriculum constraints, limited resources, and
technological barriers. Establishing meaningful
connections with children was a major hurdle,
impacting their ability to nurture emotional
expression and  interpersonal  relationships.
Similarly, parents struggled to provide adequate
socio-emotional support due to work commitments,
a lack of training, and concerns over excessive
screen time.

Despite these challenges, both teachers and
parents adopted creative strategies to bridge the gap
in socio-emotional learning. Teachers leveraged
storytelling, role-playing, calming techniques, and

| Impact Factor value 7.52 |

ISO 9001: 2008 Certified ‘Journal

Page 1339



¢

www.ijhssm.org

International Journal of Humanities Social Science and Management (IJHSSM)
Volume 5, Issue 2, Mar.-Apr., 2025, pp: 1336-1340

ISSN: 3048-6874

interactive discussions to engage children, while
parents reinforced these efforts through storytelling
at home, virtual playdates, and relaxation exercises.
These collaborative efforts ensured that children
continued to develop essential socio-emotional
skills, albeit in a modified and sometimes limited
manner.

Ultimately, the findings highlight the
importance of a balanced approach that integrates
structured learning with socio-emotional
development, even in virtual settings. Moving
forward, training programs for teachers and parents,
improved digital infrastructure, and the inclusion of
more interactive socio-emotional activities in virtual
curriculums can further support the holistic
development of pre-primary learners.
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