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ABSTRACT: This research paper intends to present 

some factors related to students' learning readiness 

on the subjects of the Academic Curriculum at the 

University. A number of pedagogical principles are 

explored according to the philosophy of the 

Framework Special Education Curriculum [FSEC], 

and pedagogical principles. 

The data were collected in the academic years 2021, 

2022, 2023 with scheduled discussions with 

[N=100] students. The sample was taken by the 

Agricultural University of Athens [AUA] and the 

University of Peloponnese based in Kalamata.    

The main discussion tool was the Informal 

Pedagogical Assessment with Key Learning 

Readiness Checklists adapted to students with 

neurodevelopmental disorders. The responses were 

studied with thematic phenomenological 

fundamental analysis.   

In the results, most students were not prepared on 

the subjects. In conclusion, the majority of students 

seem to be unaware of their courses and academic 

obligations in higher education.  

KEYWORDS: Learning readiness, higher 

education, neurodevelopmental disorders. 

 

I. INTRODUCTION 

Inclusive education in the light of human 

rights, related to the educational integration of all 

disadvantaged groups such as students with 

neurodevelopmental disorders [1] [2] in the 

university community. In this reasoning, the 

Framework Special Education Curriculum [FSEC] 

was used. This was compiled after seven long years 

of interdisciplinary study at the Pedagogical 

Institute of Greece [1996] [1] [4].  

The philosophy of inclusive education according to 

[FSEC], is governed by pedagogical principles of 

student-centeredness and teamwork. Special and 

inclusive education in Greece was influenced by the 

Warnock Report in England [1978] [2] as reported 

by Christakis [2000,2013], [2] [3]. This report 

recognised the right of children with disabilities to 

be educated in their neighbourhood schools. Forty 

years later, children with disabilities became 

students at universities and the concept of inclusion 

refers to all neurodevelopmental areas of learning 

readiness. They affect the normalization of people 

with disabilities and their adaptation to the existing 

structures of academic curricula in higher education 

[8]. Because, educational inclusion at all levels of 

education does not mean a rigid, poorly resourced 

framework, in the light of integration policy [7] [8], 

but is a continuous and difficult process that aims to 

increase the participation of all students. While, at 

the same time, it is involved in identifying, 

challenging and changing the assumptions and 

practices of all forms of exclusion. 

The method investigated the initial hypothesis 

regarding learning readiness on the subjects of the 

Academic Curriculum.  The project focuses on 

hypotheses around basic learning readiness skills in 

students with disabilities and certified specific 

learning disabilities in four neurodevelopmental 

areas [a] of oral language, [b] psychomotricity, [c] 

cognitive abilities and [d] emotional organization.  

For this reason, the Basic Skills Checklists 

[B.S.C.Ls.] of learning readiness were adapted and 

focused on above neurodevelopmental areas. These 

were the main tool on the basis of which learning 

readiness was discussed in individual special 

education sessions. The answers were recorded in an 

online questionnaire and studied with the thematic 

phenomenological fundamental analysis. In 

particular, the adequacy of the skills used by 

students in the individual method of study of 

courses according to the academic curriculum who 

they attend in the following neurodevelopmental 

areas of learning readiness is investigated.   

[a]. The adequacy of oral skills with 

emphasis on verbal comprehension of theoretically 

lectures with physical presence.  

[b] The adequacy of abilities in 

psychomotricity with emphasis on practical 

understanding in laboratory courses with physical 

presence.  
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[c] The adequacy of cognitive skills in 

verbal and practical comprehension with physical 

presence in lecture lessons and workshops.  

[d] The adequacy of emotional skills in 

dealing with teaching professors and students in the 

university community. 

The Basic Skills Checklists [B.S.C.Ls.] of 

learning readiness were used in the educational 

program of special education interventions and 

training in metacognitive skills with emphasis on the 

individual study method. This way helped students 

to understand a range of specific learning disabilities 

as a result of disability attributed to 

neurodevelopmental disorders [DSM, 5, 2013]. The 

inherent limitations of the education system in the 

integration process of higher education related to the 

unstable emotional motivation of students for 

courses which are also demonstrated.  Finally, 

classical and modern teaching design techniques 

[10] [11] were used in the stabilizing controllers 

according to the linear continuum of the special 

educational interventions [12] that students have 

received since kindergarten [13]. 

A key question was how the protocols help the 

students with neurodevelopmental disorders [10] as 

dyslexia [11], ADHD [12], Autism [11] understand 

and cope with their difficulties. In other words, the 

linear continuum of interventions of formal and 

compulsory education regarding the practices 

applied by schools in supporting modern man is 

questioned.  

 

 
 

II. THE MEANING OF DE-AGING AND DECLASSIFICATION OF PEOPLE WITH 

NEURODEVELOPMENTAL DISORDERS. 
 

The de-aging of students with 

neurodevelopmental disorders has as ultimate goal, 

according to FCSE, the anthropocentric integration 

into the academic and social environment, in a 

climate of equality, freedom, security and respect 

for their personality. In the anthropocentric 

philosophy of this text, two main theoretical axes 

emerge, which refer to the decategorization and de-

ageing of people with peculiarities. Christakis 

prioritized learning readiness activities for the 

development of the ability to communicate with oral 

speech or other alternative forms of communication, 
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the development of psychomotor skills, the 

cultivation of mental capabilities and the 

organization of the emotional world. Thus, the 

acquisition of readiness in basic school and 

academic skills is given meaning beyond the strict 

medical-centric categorizations of special 

educational needs and disabilities described in the 

individual files for disability benefits.  

The declassification of special educational 

needs within integrated higher education takes into 

account the characteristics of dyslexia, attention 

deficit, autism by giving more time to students when 

they apply for it in the student welfare office. 

However, decategorization means that it does not 

separate students with neurodevelopmental 

disorders from other students in terms of academic 

obligations they have in coursework.  Besides, in 

order to acquire certain scientific competence and 

reach the individual goal, certification of their 

knowledge is required by obtaining the coveted 

degree.  

The data were collected in the academic 

years 2021, 2022, 2023 with scheduled discussions 

with students [N=100]. From them, [n=50] were in 

the first year in the university, some others [n=20] 

were long terming called ‘’centenarian’’ students 

who owed more than half of the courses, and the  

[n=30] students with certified neurodevelopmental 

disorders [9] and specific learning difficulties such 

as dyslexia, attention deficit disorders with or 

without hyperactivity disorder [ADHD] [17], [18] 

and autism spectrum disorders [ASD] [19]. The 

sample was taken by the Agricultural University of 

Athens [AUA] [20] [21] and the University of 

Peloponnese [UOP],  [20] [21] faculty of humanities 

and cultural studies [F.H.C.S] based in Kalamata.    

The de-ageing of people with 

neurodevelopmental disorders emphasizes the 

importance of mastering mechanisms for reading, 

writing and reading comprehension, as well as 

understanding basic mathematical concepts and 

operations throughout life, and is not limited to 

certain classes in primary and secondary education. 

De-ageing is defined by openness to educational 

approaches, emphasizing that it promotes university 

transition and social inclusion [25]. At FSEC, social 

skills and environmental adaptation focus on the 

physical, social and cultural environment and 

acceptance by it in order for individuals to reach the 

highest possible level of autonomy [25]. With 

creative activities, experiences of joy and aesthetic 

pleasure are prioritized in the utilization of the free 

time of people with special needs. Of particular 

importance for the de-aging of people with 

neurodevelopmental disorders is pre-professional 

readiness and professional orientation for the 

organization of students' personality, the awareness 

of their strengths and weaknesses. developing pre-

professional skills. 

Of particular interest for de-ageing is the 

transition from special secondary schools to 

university. Thus, many students reach the first year, 

apart from the day lyceums, from the night lyceums, 

from the Unified Special Vocational Lower and 

Upper Secondary Schools (U.S.V.L.U.S.Ss.) [28], 

from the Special Vocational Education and Training 

Laboratories (S.V.E.T.LS.). 

 

 

 
PROTOCOLS OF INDIVIDUAL COUNSELLING SESSIONS OF SPECIAL EDUCATION 

AND TRAINING [SET] 



 

  

International Journal of Humanities Social Science and Management (IJHSSM) 

Volume 4, Issue 1, Jan.-Feb., 2024, pp: 610-617                             www.ijhssm.org                 

                                      

 

 

 

| Impact Factor value 7.52 |                       ISO 9001: 2008 Certified Journal                            Page 613 

 
 

II. EDUCATIONAL INTERVENTIONS 

AND METACOGNITIVE SKILLS  
 

Metacognitive skills are "taught" in the 

field of special education to give meaning to a series 

of simple issues that students seem to ignore. From 

initial conversations with students, most say they 

don't study extracurricular books. Literature is an 

almost unknown word in their daily lives, few say 

they read science fiction books, emphatically adding 

that they get tired and stop at the first pages, or 

memorize the back cover.  Cinema is another 

metacognitive concept forgotten, since most 

students prefer to download movies to their laptop 

and watch them "on their own".  

The protocols of individual counselling 

sessions of Special Education and Training [SET] 

[26] in the university based in the anthropocentric 

model [26] and the holistic approach [28] [29]. 

Also, the Special Education management [30] [31] 

for the Special Educational Needs [S.E.Ns] used the 

psychodynamic understanding and development of 

interactive relationships. So, the heteroobservations 

from students’ answers were recorded the protocols 

of individual counselling sessions of Special 

Education and Training [SET]. In these reflected 

self-observations by the students themselves, as the 

same become and by electronic questionnaires 

completed with the mobile phone. Based on the 

thematic phenomenological fundamental analysis, 

the basic learning readiness skills developed in the 

individual study method in the four 

neurodevelopmental areas [a] of oral speech, [b] 

psychomotricity, [c] mental abilities and [d] 

emotional organization were studied.  

 

 

 

 

III. HETEROBSERVATIONS FROM 

NEURODEVELOPMENTAL AREAS 

OF LEARNING READINESS. 
 

The heteroobservations in the neurodevelopmental 

areas of learning readiness were included in the 

educational program of metacognitive skills with 

emphasis on individual study in higher education. 

From these interventions, it was found that there is 

a high identification of the oral narratives of 

students who declare their learning readiness with 

their answers to online questionnaires. These were 

calculating individual study times at home, at 

university, in the library, managing weekly course 

attendance times, procrastinating in deciding to 

study [34], as well as preparing for the prescribed 

course examination according to the timetables 

according in the university departments enrolled. 

This can be assessed by looking at how well the 

work on our cases has been achieved [33], [34] .  
[a] The learning readiness of the spoken word 

[36], in the Individual educational support 

used the Basic Skills to Checklist the oral 

Students

Number 

of 

students

Men  Women  verbal 
psycho

motor 
mental 

emotion

al

minimum 

admission 

basis 

preparation 

for 

university

Disabilities/ 

Special 

Educationala 

Needs

First year students  [UOP, Faculty 

of Humanities and Cultural 

Studies- F.H.C.S

25 10 15 15 10 20 10 5 20 2

First year students  [AUA] 25 20 5 10 15 10 10 5 20 5

Long terming -- "centenarian" 

students [UOP, FHCS].
10 7 3 10 7 6 5 2 10 5

Long terming -- "centenarian" 

students [AUA].
10 8 2 10 8 8 5 4 10 5

Dyslexia, ADHD, ASD [UOP, 

Faculty of Humanities and 

Cultural Studies- F.H.C.S]

15 10 5 8 6 10 8 2 14 2

Dyslexia, ADHD, ASD [AUA] 15 10 5 6 6 10 8 4 12 5

100 65 35 59 52 64 46 22 86 24

LEARNING READINESS AND ITS RELATIONSHIP WITH TERTIARY EDUCATION

He/she is ready
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lectures with the Informal pedagogical 

assessment, on the topics: 

1.1. Hearing. 

1.2. Participation in the dialogue. 

1.3. Expression clear and precise. 

The heteroobservations from of oral skills 

recorded the method of studying theoretically 

courses at the university using educational 

materials, e-class lessons and other supporting 

media.  

[b] The learning readiness of the 

Psychomotricity [32], in the Individual 

educational support used the Basic Skills to 

Checklist the practicals of student who is using 

in the laboratory of lessons with the Informal 

pedagogical assessment, on the topics: 

2.1. Fine and rough movements. 

2.2. Orientation in space. 

2.3. The rhythm and the time. 

2.4. Lateralization. 

The heteroobservations from of 

Psychomotricity skills recorded the method of 

studying laboratory into courses at the 

university using educational laboratory 

materials, e-class lessons and other supporting 

laboratory media. 

[c] The learning readiness of the Mental 

abilities [36] [37], in the Individual 

educational support used the Basic Skills to 

Checklist the theoretically and practical’s of 

student who is using in the lectures and the 

laboratory of lessons with the Informal 

pedagogical assessment, on the topics: 

3.1. Visual memory. 

3.2. Auditory memory. 

3.3. Working memory. 

3.4. Attention concentration [39]. 

3.5. Logical thinking. 

3.6. Reasoning - logical series. 

The heteroobservations from of Mental 

abilities skills recorded the method of studying 

laboratory into courses at the university using 

educational laboratory materials, e-class 

lessons and other supporting laboratory media. 

[d] The learning readiness of the Emotional 

Organization skills in the Individual 

educational support of student used the Basic 

Skills to Checklist the socialization in the 

university community. Specifically, it is 

recording the interaction ships of student with 

the professors and the other colleagues using 

the Informal pedagogical assessment, on the 

topics: 

4.1. Self-esteem. 

4.2. Interest in learning. 

4.3. Cooperation with others. 

The heteroobservations from of the Emotional 

skills recorded the individual method of study 

into the courses at the university using the 

communication abilities with the others into 

the e-class lessons and the other supporting 

educational media.  

 

IV. CONCLUSIONS  
The learning readiness for the students 

with neurodevelopmental  [40] disorders in higher 

education companied with deviant behaviour: and 

Delinquency in the university classroom. This is 

another crisis management strategies of students in 

the university environment 

Also, the cultural understanding of 

inclusion [41] in diverse settings as the faculties in 

the universities support the services and 

collaborations into university campus. 

Looking back at this project, which were 

recorded in online questionnaire learning readiness 

and studied with the thematic phenomenological 

fundamental analysis, we notice the points.    

In the results, the first conclusional point 

showed that the most students of university were 

not prepared on the academically courses. But, the 

most of them, 86% had took two- or three-years 

private preparation lessons for the entry in the 

university. They stated that they chose the faculty 

after discussions with the tutors of the tutorial for 

the courses of minimum admission base.  

In the second conclusional point showed 

that the most students of university 64% were not 

prepared on the learning readiness into mental 

abilities.  They stated that they have memory 

difficulties when they study, with emphasis the 

auditory memory skills and the working memory 

skills. But, the biggest difficulty the students into 

university was the attention concentration, with 

them to calculate that the individual time of study 

arrive fifteen as thirty minutes without interrupts, 

remaining in their position.  

In the third conclusional point showed that 

the 59% students of university   were not prepared 

on the learning readiness into oral skills. They 

stated that they have listening difficulties and they 

cannot write by main the notices from the oral 

lectures of professors in the classrooms.  
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  In the fourth conclusional point showed 

that the 52% students of university   were not 

prepared on the learning readiness into 

Psychomotricity skills. They stated that have 

difficulties in orientation in space and they cannot 

find instruments for experiments in the laboratory 

rooms. A lot of them confuse the motricity of the 

lateralization.  

In the fourth conclusional point showed 

that the 52% students of university   were not 

prepared on the learning readiness into 

Psychomotricity skills. They stated that have 

difficulties in orientation in space and they cannot 

find instruments for experiments in the laboratory 

rooms. A lot of them confuse the movies of the 

lateralization.  

 In the fifth conclusional point showed 

that the 46% students of university   were not 

prepared on the learning readiness into emotional 

skills. They stated that have difficulties in 

cooperation with others in the laboratory rooms. A 

lot of them have low self-esteem and some others 

does not have any interest in learning.  

In conclusion, learning readiness is taken 

for granted phenomenologically, but the majority 

of students seem to ignore their courses and 

academic obligations in higher education. The 

competitive economy forced the university to 

unilaterally slide into the knowledge-based model 

and the students transition from the upper 

secondary to higher education without they do not 

prepare enough.   The students who attend the 

individual counselling sessions of Special 

Education behave a lot of times without 

spontaneity. Someone ''ll told us that they were 

almost forgotten or downgraded in the name of 

individualism of neurological situations [2022] [7].   

In the results, most students were not 

prepared on the subjects and they stated that they 

chose the school in the universities with the tutors 

of the tutorial and the courses of minimum 

admission base. In the end, and according the 

report of the International Disability Alliance, 

about the Inclusive  [42] the learning readiness 

could study in research with biggest numbers of 

students in the university emphasize the 

neurodevelopment disorders support the equitable, 

quality in higher Education  for all. 
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