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Abstract:The present study investigates the
connection between working circumstances and job
satisfaction among Indian secondary school teachers.
Examining how many facets of the profession like
workload, administrative support, interpersonal
relationships, and infrastructure affect teachers' job
satisfaction is the aim. 240 secondary school
instructors from both public and private institutions
were chosen through stratified random selection and
a descriptive survey methodology. A standardized Job
Satisfaction Scale and the Positions on Working
Conditions Questionnaire were used to collect data.
The theory is that post-primary school teachers' job
satisfaction is significantly influenced by their
workplace. The results indicated that job satisfaction
and working conditions had a strong positive link
(r=0.72, p<0.01). Better facilities, a more
manageable workload, and supportive management
all increased teacher satisfaction.  The physical
environment, the pay scale, and the opportunities for
career advancement have been identified as the
primary determinants based on the debate. According
to the study's findings, teachers' job satisfaction can
be considerably raised by implementing legislative
changes that improve working circumstances,
infrastructure conducive to teaching and reduced
administrative work which in turn will enhance
educational quality and student achievement at
secondary level schooling.

Keywords: Job Satisfaction, Working
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1.Introduction

Teacher organizational commitment is a
critical determinant of educational quality and
institutional efficiency. Contented teachers are more
likely to be loyal, have greater attendance and make
teaching contributions that ultimately lead to students
who learn better. The teaching community in India is

overburdened,; its teachers have many difficulties like
poor infrastructure, excessive workload, lack of
opportunities for career advancement and inadequate
compensation This collectively affects teachers'
psychological health and job satisfaction. The
environment is the physical, social, and
organizational context in which educators work.
These issues would encompass the physical premises
in a classroom setting, resource access, class size,
management support, peer collaboration and
learning. Studies over time have shown that good
working conditions are related in a positive manner to
teachers' job satisfaction at multiple educational
levels (Toropova, Myrberg& Johansson, 2021).

The second education sector in India is
serviced by around 95 lakh teachers in government
and private institutions in the country, based on the
Unified District Information System for Education
Plus (UDISE+) report for 2021-2022. From urban
schools with ample resources to rural ones with
limited resources, these educators operate in quite
diverse environments. Building effective strategies to
improve educational quality and retain teachers
requires an understanding of how these various
factors influence teacher satisfaction. Herzberg's
(1959) The theoretical framework for job satisfaction
was based on the Two-Factor Theory of Motivation,
which makes a distinction between hygiene elements
and motivators. According to the paradigm, hygiene
factors were primarily preventive in nature because,
when sufficiently supplied, they reduced discontent.
Achievement, recognition, and the work itself acted
as "motivators" in the sense that their presence
increased satisfaction. The three hygiene factors that
have traditionally been studied, pay, working
conditions, and job security were related positively to
employee experience but in themselves did not create
positive satisfaction; only absence of dissatisfaction.
Motivators, however, added both directly and
substantially to higher levels of satisfaction. This
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theory also provides an insight to look at teacher
satisfaction in Indian scenario. Indeed, more recent
research indicates that teachers' job satisfaction in
India varies depending on whether the school is run
by the government or a private company, as well as
geographic location and resource availability.
Teachers working in government schools commonly
cite lack of infrastructure and administrative
formality as the reasons behind disinterest, whereas
private school teachers complain about job insecurity
and remuneration (Kumari & Singh, 2024).
Identifying issues in this area needs a deep
understanding related to work condition and level of
satisfaction.

I.  Literature Review

The theoretical premise underlying work
satisfaction in teachers may be attributed to
Herzberg's Motivation -Hygiene Theory, which
makes a differentiation between hygiene factors and
motivation factors (Herzberg, 1959). In accordance
with this model, hygiene factors including salary,
work environment, job security and administrative
systems do not themselves motivate individuals to
be satisfied or dissatisfied but prevent
dissatisfaction if sufficiently present. In contrast,
job satisfaction and intrinsic motivation are
proactively developed by such motivators as
recognition, accomplishment, autonomy and
opportunities for advancement within the
profession. This theory has been widely used to
comprehend teacher satisfaction in educational
settings (Singh & Bhattacharjee, 2020). Studies
show that working environment is the indispensable
element affecting teacher job satisfaction in
different education context. Using TIMSS 2015
data, Toropova, Myrberg, and Johansson (2021)
conducted a thorough study to investigate the
connection between Swedish teachers' job
satisfaction and working conditions in schools.
Teacher workload, collegial cooperation, and
attitudes toward student punishment were found to
be the strongest markers of job satisfaction for
eighthgrade math teachers using structural equation
modeling.  Poor working conditions have been
connected to lower-quality instruction, higher
turnover rates, and reduced teacher satisfaction.

The linkage between infrastructure and
satisfaction of the teachers is well established in
Indian society. Kumari and Singh (2024): The work
environment, According to a comprehensive review
of the research, teachers' job satisfaction is
significantly impacted by their load level, pay
pattern, and opportunities for professional growth in
both the public and private sectors. Their findings
showed that different school types had distinct

management experiences, in which public school
teachers stratified more often emphasizing security
of employment and private schools teachers were
critical about contract job and lack of benefits.
Dutta and Sahney (2016) used data from a sample
of 1,539 teachers in 306 secondary schools in New
Delhi and Kolkata to show that teacher work
satisfaction is directly impacted by the social and
affective ambiance of classrooms and that attitude
is strongly connected with student accomplishment.
Skaalvik and Skaalvik (2017) investigated the
connection between secondary school teachers'
motivation, resources, and job demands in Norway.
They discovered that three key job demands that
shape teachers' happiness and well-being are time
pressure, student-level motivation, and value
congruence. According to this study, In order to
reduce burnout and enhance job happiness,
supervisory assistance and teacher autonomy are
crucial employment resources.Similarly, Skaalvik
and Skaalvik (2014) discovered that teacher self-
efficacy and perceived autonomy independently
predicted engagement, job satisfaction, and
emotional exhaustion in a sample of 2,569
Norwegian teachers, highlighting the significance
of organizational factors and mental health for
teacher satisfaction.

Research from several countries has also
revealed complex relationships between job
satisfaction and working circumstances. A study that
looked at TALIS 2018 data from 24 European
countries found that professional development
opportunities and a collaborative school culture were
the most significant employment resources associated
with teacher satisfaction, and a safe school
climate (Van den Borre, Spruyt&  Van-
Droogenbroeck, 2021). Distress and obstacles to
career advancement, but were crucial work
necessities that negatively impacted job happiness.
The study confirmed that when faced with an
overwhelming workload and issues with classroom
discipline, new teachers could easily experience
stress. There are a few research studies on Indian
secondary school teachers among them, there are a
few known elements that affect job satisfaction. Roy
and Halder (2018) discovered a strong correlation
between the type of service offered by both contract
and permanent instructors and work
satisfaction.Sindhwani (2019) investigated the effects
of gender, school type, and credentials on job
satisfaction and found a connection between
institutional environment and teacher attributes. By
examining occupational stress and mental health
concerns among secondary school teachers in
Odisha, Behera's (2014) institutional research
investigated the connection between working
conditions and psychological well-being.
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Several studies in the literature have agreed
that salary and benefit are powerful predictors of
teacher satisfaction, but others factors were reported
to moderate this relationship. According to research,
the most significant school aspect influencing
teachers' job satisfaction is their pay (Chen, 2017).
However, research has also demonstrated that the
degree to which teachers' expectations and
compensation align is a more powerful indicator of
teacher satisfaction than money alone (Thompson et
al., 1999). Teachers who feel they are compensated
adequately for their labor and responsibility are also
more likely to be relatively satisfied with their
salaries (Wang, Li, Luo & Zhang, 2020). The
availability of professional development
opportunities is a significant aspect of working
circumstances that influences teachers' job
satisfaction. Studies show that educators who had
access to continuous training, skill-development
programs, and career opportunities expressed greater
job satisfaction (Choi & Mao, 2021). India's New the
National Education Policy 2020 emphasizes the
importance of teachers' continuous professional
development and how it impacts their health and the
caliber of their instruction. According to research,
teachers' motivation and job satisfaction may suffer
as a result of inadequate training (UNESCO, 2022).

Objectives

1.To examine the influence of physical infrastructure
and facilities on job satisfaction among secondary
school teachers.

2.To investigate the relationship between workload
and administrative burden on teachers' satisfaction
levels.

3.To analyze the impact of salary, benefits, and
compensation on job satisfaction of secondary school
teachers.

4.To assess the role of professional development

opportunities and career advancement in determining
teacher job satisfaction.

II.  Methodology
The current research used descriptive survey
study design to evaluate how secondary school
teachers' job happiness is impacted by their
workplace. Based on replies from a representative
sample of instructors, the researcher was able to get

information about views of working circumstances
and satisfaction level without changing any factors,
hence the design was judged appropriate. Secondary
school instructors from both public and private
schools in both urban and rural locations made up the
study population. A stratified sampling was also
applied for the purposes of achieving a proportional
distribution based on administrator status, school
locations and demographic characteristics. Sample
size was calculated by the formula for finite
populations proposed by Krejcie& Morgan (1970).
240 secondary school teachers were chosen for the
study (120 each from government and private
schools).

A two-part structured questionnaire served

as the primary tool for gathering data. The
questionnaire's first section gathered information on
demographics like gender, age, education level, and
prior teaching experience, type of school and place
from where teacher belongs. The second section
consists of the Teacher Job Satisfaction Scale adopted
from Lester (1987) for which nine dimensions were
used to evaluate overall satisfaction: oversight,
coworkers, working environment,compensation,
accountability, the work itself, promotion, safety, and
acknowledgment. The internal dependability of the
scale was well and the Cronbach's alpha for this
portion corresponds to 0.84.
Perceptions of infrastructure, workload,
administrative support and professional development
opportunities were also assessed using a Working
Conditions Tool developed for this study. Face
validity was assured by expert examination and
construct validity by factor analysis. Data was
collected in the academic year 2021-22. School
officials personally delivered the questionnaires to
teachers who consented to take part in the study. The
teachers were promised the secrecy and anonymity of
their answers. The return rate was 95%, and a total of
228 respondents replied after exclusion criteria were
applied. Data was analyzed using SPSS version 26.
Demographic variables and all scales scores were
examined using the mean, standard deviation, and
percentage as descriptive statistics.  Inferential
statistics, such as Pearson's correlation coefficient,
ttest, ANOVA, and multiple regression analysis, were
used to assess the hypotheses and correlations
between working circumstances and job satisfaction.
For all studies, P-values less than.05 were deemed
statistically significant.

III.  Results
Table 1: Demographic Profile of Secondary School Teachers (N=228)
Variable Category Frequency (N) | Percentage (%)
Gender Male 98 43.0
Female 130 57.0
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Age Below 30 years 52 22.8
30-40 years 89 39.0
41-50 years 58 254
Above 50 years 29 12.7
Experience Less than 5 years 48 21.1
5-10 years 72 31.6
11-20 years 68 29.8
Above 20 years 40 17.5
School Type Government 114 50.0
Private 114 50.0
Location Urban 142 62.3
Rural 86 37.7

Source: Primary Data (Field Survey, 2021-22)

Table 1 shows demographic data on the 228
secondary teachers as used in the study. The sample's
gender distribution of teachers was identical to
UDISE+ 2021-2022, with 57% of teachers being
female and 43% being male. The majority of faculty
members (39%) were between the ages of 30 and 40,

indicating that the group of teachers was primarily
middle-aged. The majority (31.6%) had five to ten
years of teaching experience, followed by eleven to
twenty years (29.8%). The sample was evenly
distributed between private and government schools,
62.3% of the teachers were from urban region.

Table 2: Levels of Job Satisfaction Among Secondary School Teachers (N=228)

Level of Satisfaction Score Range Frequency (N) | Percentage (%)
High Satisfaction Above 160 62 27.2
Moderate Satisfaction 120-160 124 54.4
Low Satisfaction Below 120 42 18.4
Total 228 100.0
Mean Score 142.68 SD =24.35
Source: Primary Data (Field Survey, 2021-22)
Information on Table 2 shows how satisfied| Professional 3.18 0873

secondary school teachers are with their jobs. According to Development

analysis, 27.2% of respondents were

extremely satisfied with their teaching career, while
54.4% were just moderately satisfied. It is
particularly concerning that 18.4% of teachers had
low job satisfaction, indicating that relatively many
teachers experienced notable concerns regarding
working conditions. Central tendency regarding
satisfaction the sample population exposed large
variations in satisfaction levels; as indicated by a (M=
142.68, SD = 24.35) mean score, depicting the
heterogeneous position positions of teachers within
the secondary school system.

Table 3: Mean Scores of Working Conditions
Dimensions (N=228)

Interpersonal Relations 368 |0.76 |1
Source: Primary Data (Field Survey, 2021-22);
Scale: 1-5 (1=Very Poor, 5=Excellent)

Table 3 shows the means of six aspects of
working conditions rated on a scale from 1 to 25.
Teachers rated interpersonal relations most favorably
(M=3.68), suggesting that good collegial
relationships were the best thing working for
teachers. Administration support was also rated
favorable = (M=3.42) indicating  perception
favorability towards school leadership. Moderate
ratings were observed in the cases of professional
development  opportunities (M=3.18) and
infrastructure facilities (M=3.24). The workload
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Dimension Mean | SD | Rank
Infrastructure and| 3.24 0.89 | 4
Facilities

Workload Management 2.78 0.94
Administrative Support 3.42 0.82

Salary and Benefits 291 1.02

management was also assessed the lowest (M=2.78)
suggesting that teachers agreed most with excessive
workloads as most problematic aspect of their working
conditions, followed by salary and benefits (M=2.91).

Table 4: Correlation between Working Conditions and Job Satisfaction (N=228)

Working Condition Dimension | Correlation (r) | p-value | Significance
Infrastructure and Facilities 0.58 <0.001 | Significant
Workload Management 0.52 <0.001 | Significant
Administrative Support 0.64 <0.001 | Significant
Salary and Benefits 0.47 <0.001 | Significant
Professional Development 0.56 <0.001 | Significant
Interpersonal Relations 0.61 <0.001 | Significant
Overall Working Conditions 0.72 <0.001 | Significant

Source: Primary Data (Field Survey, 2021-22); Pearson Correlation Analysis

Table 4 displays the Pearson correlation
coefficients between the characteristics of working
environment and job satisfaction. At P<0.001, every
connection was significant. The strongest
association  between job  satisfaction and
administrative support (1=0.64) was followed by
interpersonal relationships (r=0.61) and
infrastructure facilities (r=0.58).

Table 5 demonstrates that instructors in

Workload management (r=0.52) and professional
growth (r=0.56) both showed significant, positive
correlations. Salary and compensation costs
correlated moderately with the HPRCT (r=0.47). The
general working conditions dimension was highly
related to the job satisfaction dimension (r=0.72), It
suggests that favorable working conditions also have
a big impact on teacher satisfaction.

Table 5: Comparison of Job Satisfaction Based on School Type (N=228)

Variable School Type | N Mean | SD t-value | p-value

Job Satisfaction | Government | 114 | 148.24 | 22.18 | 3.42 0.001
Private 114 | 137.12 | 25.64

Infrastructure Government | 114 | 3.08 0.92 | -2.56 0.011
Private 114 | 3.40 0.84

Job Security Government | 114 | 4.12 0.68 | 6.84 <0.001
Private 114 | 3.24 0.96

Workload Government | 114 | 2.94 0.88 | 2.48 0.014
Private 114 | 2.62 0.98

Source: Primary Data (Field Survey, 2021-22); Independent Samples t-test

government schools have considerably different
working circumstances and job satisfaction than their
counterparts in private schools. Overall, the teachers
of government schools scored significantly higher on
job satisfaction (M=148.24) than private school
teachers (M=137.12), t =3.42, p=0.001.
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Infrastructure facilities were rated higher by private
school teachers (M=3.40 vs. M=3.08) whereas job

amongst government school teachers (M=2.94,
M=2.62). These findings imply that private schools

Table 6: Regression Analysis of Working Conditions Predicting Job Satisfaction (N=228)

Predictor Variable [} SE t-value p-value R? Change
Administrative Support 0.28 0.04 5.82 <0.001 0.18
Interpersonal Relations 0.24 0.05 4.96 <0.001 0.12
Infrastructure 0.19 0.04 4.12 <0.001 0.08
Professional Development | 0.16 0.05 3.48 0.001 0.06
Workload Management 0.14 0.04 3.02 0.003 0.04
Salary and Benefits 0.11 0.05 2.34 0.020 0.02
Model Summary R=0.76 | R2=0.58 | Adjusted R2=0.57 | F =48.62 | p<0.001

Source: Primary Data (Field Survey, 2021-22); Multiple Regression Analysis; Dependent Variable: Job
Satisfaction

security was reported to be much more in government
schools (M=4.12 vs. M= 3.24). There were also more
relative perceptions of manageable workloads

The findings of a multiple regression
analysis looking at the connection between job
satisfaction and the different elements of working
circumstances are displayed in Table 6.  Of the
variation in job satisfaction, 58% could be explained
by the full model (R2 = 0.58), and it was significant
(F = 48.62, P < 0.001). The strongest significant
predictor was administrative support (=0.28), which
was followed by infrastructure (B=0.19) and
interpersonal relationships (=0.24). Professional
development opportunities (f = 0.16) and workload
control (§ = 0.14) also made a unique contribution to
the prediction of satisfaction. The variable of salary
and benefits, despite being highly substantial (=
0.11), had the least to predict. Twese and Bradley’s
(2006, 2012) finding suggest that other organizational
and relational factors contribute more to teacher job
satisfaction than simply being well paid.

IV.  Discussion

This study's results contribute a lot to the
evidence base that working conditions are
asignificant factor influencing secondary school
teachers' job satisfaction. Global research showing
the importance of working conditions for teachers'
professional satisfaction and well-being is also
consistent with the significant positive correlation
(r=0.72) between job satisfaction and the overall
work environment ("title = "Job satisfaction among
Swedish upper secondary school teachers"). These
results are consistent with those of Toropova,
Myrberg, and Johansson (2021), who found
significant associations between teacher job
satisfaction and school working conditions using
Swedish TIMSS data. The fact that administrative
support is the most important factor that predicts job
satisfaction ($=0.28) further demonstrates the

may have better physical facilities while government
schools offer more stability and reasonable sharing of
workload.

significance of a positive work environment that
school administrators provide for teachers.  This
result is in line with the findings of Skaalvik and
Skaalvik's (2017) study, which found that supervisory
support is an essential job resource that keeps
teachers from experiencing burnout and increases
their job satisfaction. Appropriate administrative
assistance among Indian educators, can be
understood as manageable distribution of work for
them, clear setting of expectations and
acknowledgement of their professional contribution
to the field. School leaders, who as supportive
bureaucrats establish conditions of work that lead to
teacher motivation and commitment.

The presence of interpersonal relationship
(B=0.24), as the predictor factor on job satisfaction,
highlights the social aspect to teaching as a
profession. Teachers who are supported within a
collegial and professional community report high
levels of satisfaction. This supports the findings of
Dutta and Sahney's (2016) study, which showed how
social and affective factors in Indian school climate
directly affect teachers' satisfaction and how that
affects student outcomes. Workplace satisfaction is
greatly influenced by professional learning
communities in which teachers share best practices,
talk through student achievement and receive moral
support. The finding that infrastructure and facilities
influence job satisfaction to a moderate extent
(B=0.19) is also supported by evidence suggesting
that physical working conditions are conducive as
hygiene factors in the theoretical Herzberg model. In
order to conduct their professional passions teachers
need good learning complexes, teaching/learning
resources, ICT facilities and effective physical
environments. According to the UDISE+ 2021-22
report of India, significant developments have taken
place in Indian school infrastructure such as growth

in electricitz, comeuter and internet facilities.
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However, there is still a divide between government
and private schools, as as well as in rural and urban
schools, which influences how satisfied teachers are.

The parallels and discrepancies were
fascinating and in line with other studies comparing
teachers in public and private institutions. As shown
in Table 5, although the government school teachers
reported lower infrastructure ratings, there was a
significant higher overall job satisfaction as above
with the main two reasons: more secure and less
workload. This outcome is consistent with Akhtar's
research findings. Public school teachers in South
Asian countries are happier since their employment
are secure, claim Hashmi and Naqvi (2010). Even
while private school teachers have greater resources
than they do, they still have to work longer hours on
contract and their jobs are not secure, which has an
impact on their job satisfaction levels. As Table 6
illustrates, the limited amount that salary and benefits
contribute to predicting job satisfaction ($=0.11)
questions traditional human capital logic about
money as the main motivator of work attitudes. The
present result was consistent with Herzberg’s
hypothesis which indicated that money acts as a
hygiene factor and stops dissatisfaction rather than
directly inducing satisfaction. Even if basic wage
aspirations are fulfilled, teachers may not be satisfied
when other working conditions are insufficient. A
teacher in a supportive environment with good
relationships  and  professional  development
opportunities may be highly satisfied despite modest
pay.

Job satisfaction was also found to be
strongly predicted by professional learning activities
(B=0.16), suggesting that teachers are motivated by
opportunities for growth and progression in their
career. Professional development for teachers is
integral to both teaching quality and teacher retention
(National Education Policy 2020). Schools which
offer continual training, opportunities to develop new
skills and career progression pathways foster a more
satisfied and dedicated teaching frontline. The
evidence that 18.4% (in Table 2) demonstrated low
job satisfaction, indicates a worrisome proportion of
the secondary school teaching group feeling
dissatisfied with the terms and conditions of their
employment. These teachers might be less motivated,
be frequently absent or give lower quality instruction
that will finally negatively impact on students’
learning. Addressing the working conditions of this
dissatisfied group is an important policy concern.

V.  Conclusion
This study demonstrates a strong positive
correlation between secondary teachers' working
conditions and job satisfaction. The findings show

that administrative assistance, interpersonal relations,
infrastructure,  professional  opportunities  for
development workload management and salary
accounted for a combined 58% regarding the
variation in work satisfaction among teachers.
Facilities for infrastructure, interpersonal relations
and administrative support also figured above the
average as influential factors. The paper brings some
interesting contrasts among the instructors at
government and private schools, since the former are
happier due to more job security and less workload.
These results show that improving working
environments, like the school's supportive leadership,
collegial co-working environment, sufficient
facilities of work and professional development
opportunities as perceived by teachers would
substantially contribute to an increase in teacher
satisfaction. Accordingly, the administrators in
schools should give priority to supporting
administrative environment, promoting positive
collegial relations, updating physical infrastructure of
schools, providing meaningful professional
development opportunity, rationalizing workload of
teachers and assuring competitive personnel
compensation. Because these improvements in
working conditions have the potential to boost
teacher job satisfaction, lower turnover, and raise the
quality of secondary education in India.
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