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Abstract

This study investigated the effectiveness of Task-
Based Language Teaching (TBLT) in improving
Arabic language skills among senior Islamic
secondary school students in Niger State, Nigeria.
TBLT has been widely recognized as a learner-
centered instructional approach that promotes
language acquisition through authentic, task-driven
activities (Ellis, 2009). The study aimed to examine
students’ perceptions of TBLT, its impact on their
Arabic language achievement, and the challenges
associated with its implementation. A survey
research design was adopted, involving 150 students
selected from senior Islamic secondary schools
using stratified random sampling. Data were
collected through a structured questionnaire
addressing students’ perceptions, the effect of TBLT
on Arabic language skills, and implementation
challenges. Achievement scores were obtained from
standardized Arabic language assessments. Data
were analyzed using descriptive statistics (means,
standard deviations, and percentages) and inferential
statistics, including independent samples t-tests and
Pearson correlation analysis. Results indicated that
students held favorable perceptions of TBLT, with
high mean scores and consensus reflected by low
standard deviations. However, the Pearson
correlation analysis revealed a weak, non-significant
negative relationship between students’ perceptions
of TBLT and their Arabic achievement scores,
n(148) = —.09, p = .281. Furthermore, findings
highlighted notable challenges in implementing
TBLT, including resource constraints and limited
teacher training. Gender differences in perceptions
were statistically insignificant, #148) = 0.894, p =
373, with a small effect size (Cohen’s d = 0.14).
The study recommends enhanced teacher training on
TBLT methodologies, provision of adequate
instructional materials, and sustained integration of
task-based strategies in Arabic language curricula to

maximize its effectiveness. Future research should
explore longitudinal designs to examine the long-
term impact of TBLT on Arabic language
proficiency.

I. INTRODUCTION

The demand for strong Arabic language
skills has grown considerably due to the global rise
in the cultural, religious, and educational
significance of Arabic, particularly in Muslim-
majority areas like Niger State, Nigeria (Yunus et
al., 2018). Reflecting a broader trend toward
communication-centered language teaching, Task-
Based Language Teaching (TBLT) has gained
attention as an effective approach to language
teaching (Ellis, 2017). Unlike traditional methods
that focus on grammar, TBLT prioritizes interaction
and real-life tasks, allowing learners to develop
language skills in a more natural, contextual way
(Nunan, 2004).

In Senior Islamic Secondary Schools in
Niger State, mastering Arabic is essential for
students preparing for religious, academic, and
cultural roles. Studies by Ahmad and Salah (2020)
show that many students struggle to achieve
proficiency due to outdated teaching methods that
limit active language use. TBLT provides a
promising alternative by encouraging contextual
language practice, which could strengthen students'
listening, speaking, reading, and writing skills in
Arabic (Long, 2015).

Despite its potential, the use of TBLT in
Arabic language programs in Niger State remains
limited. Research on TBLT's impact on Arabic
language learning, especially within African
contexts, is scarce, this presents an opportunity to
explore its effectiveness among this demographic.
This study aims to assess how TBLT can improve
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Arabic language skills among students in higher
education institutions in Niger State.

STATEMENT OF THE PROBLEM

Despite the vital role Arabic language proficiency
plays in religious and cultural contexts, Arabic
language learning in Niger State often relies on
traditional, teacher-centered methodologies that may
limit students’ communicative competence. Scholars
like Khalil and Omar (2019) argue that this
approach may be ineffective in helping students
develop functional language skills. Given the
limitations of conventional methods, there is a
critical need to explore more student-centered
approaches, like TBLT, to enhance learning
outcomes (Willis & Willis, 2007). This study thus
seeks to determine whether TBLT can bridge the
gap in Arabic language education in Niger State.

This study thus seeks to determine whether TBLT
can bridge the gap in Arabic language education in
Niger State. Specifically, it addresses whether task-
based methods lead to improvements in students'
listening, speaking, reading, and writing skills in
Arabic, compared to traditional approaches.

OBJECTIVES OF THE STUDY

The primary objective of this study is to evaluate the
effectiveness of Task-Based Language teaching in
enhancing Arabic language proficiency among
students in Senior Islamic Secondary Schools in
Niger State. Specific objectives include:

1. To explore students’ perceptions of the
effectiveness of Task-Based Language
Teaching (TBLT) in improving Arabic
language skills (reading, writing, speaking,
and listening).

2. To identify challenges and limitations
faced in implementing TBLT in Arabic
language classrooms

3. To assess the relationship between TBLT
practices and students’ self-reported
improvement in Arabic language skills.

4. To investigate the influence of gender on
students’ perceptions of TBLT
effectiveness.

RESEARCH QUESTIONS
1. How do senior Islamic secondary school
students in Niger State perceive the
effectiveness of TBLT in improving their
Arabic language skills?

2. What challenges do students report in
learning Arabic through TBLT?

3. What is the relationship between the use of
TBLT and students’  self-reported
improvement in reading, writing, speaking,
and listening skills?

4. Do gender and prior exposure to Arabic
significantly influence students’
perceptions of TBLT effectiveness?

II. RESEARCH HYPOTHESES
Null Hypotheses (Ho):

1. Hoi: There is no significant relationship
between TBLT use and students’ self-
reported improvement in Arabic language
skills.

2. Ho2: Gender has no significant influence on
students’ perceptions of TBLT
effectiveness in improving Arabic language
skills.

Alternative Hypotheses (Hi):

1. Hu: There is a significant positive
relationship between TBLT wuse and
students’ self-reported improvement in
Arabic language skills.

2. Hi:  Gender significantly influences
students’ perceptions of TBLT
effectiveness.

SIGNIFICANCE OF THE STUDY

This research contributes to the body of knowledge
on effective language teaching methodologies,
especially in the context of Arabic language
education in Nigeria. By focusing on TBLT, the
study provides insight into how task-oriented
language instruction can enhance students’ mastery
of Arabic, which is crucial for academic,
professional, and religious purposes. Additionally,
findings may guide curriculum developers and
educators in implementing effective language
teaching  practices to  improve  students'
communicative competence (Richards, 2006).

III. LITERATURE REVIEW

The significance of using modern and
effective teaching methods in a language classroom
cannot be overemphasized. Such methods,
especially those tailored towards improving the use
of the four language skills of listening, speaking,
reading and writing are proven to give the best
results in learning and acquisition of a target
language. This literature review examines some
studies on the challenges of teaching and learning
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Arabic language in secondary schools in Nigeria,
the importance of the four language skills and the
effects of the application of modern approaches in a
language classroom.

The goal of integrating language strategies
into Arabic instruction is to help students acquire
the Arabic language skills they need, particularly
those related to al-istima’ (listening), alkalam
(speaking), al-Qira’ah (reading) and al-kitabah
(writing), to do this, learning strategies are used.
(Asmawati et al 2020).

In stressing the importance of the four
language skills, Lorena, 2015 asserts that the four
necessities of language or commonly known as the
four skills — Reading, Writing, Listening, and
Speaking play a vital role in any language quest...
the four skills are pinnacles of language which will
take you to greater heights. They are separate yet
bound together with an inseparable bond, they give
learners scaffolded support, opportunities to create
contexts in which to use the language for exchanges
of real information, evidence of their own ability
(proof of learning) and most important, confidence.

Most of Nigerian secondary schools and
particularly schools in Niger state where Arabic
language is offered as a subject, rely mostly on non
effective methods of teaching and learning the
language, Musa,(2008) affirms that the teachers of
Arabic have tended to teach the subject theoretically
concentrating on its structural features and
neglecting the pragmatic functioning of the
language as a means of interaction. To buttress this
point, Adam & Abdulwahab, (2012) affirm that we
find in teaching Arabic at secondary school level,
there is over-concentration on the grammar
translation method which stresses language learning
with little or no concentration for the subsequent use
of the language. Priority is thus given to ability to
read and translate grammatical rules and
comprehension passages while the skill of listening
and speaking are ignored.

Other challenges of teaching and learning
Arabic language in secondary schools are stiff
competition from other languages offered as
subjects in schools as well as the interference of
indigenous languages in Arabic language. Oladosu,
(2012) posited that the stiff competition which
Arabic faces with English and French as first and
second official languages respectively and with
Hausa, Igbo, Yoruba and other indigenous
languages as Nigerian mother tongues offered as
school subjects, places Arabic within a matrix of
daunting challenges. With a particular reference to
Niger state, indigenous languages such as Nupe,
Gbagyi and Kambari constitute part of the

challenges due to their interference in the Arabic
language students efforts to communicate in the
Arabic language.

These are some of the challenges that
constitute the problem of this research work which
the researchers intend to tackle through the
application of one of the modern techniques in
teaching and learning a language.

Understanding Task-Based Language Teaching
(TBLT)

One of the modern trends and approaches
in teaching and learning a language that is the focus
of this study is the Task-Based Language Teaching
(TBLT) where language is learned through its use in
authentic, real world situations. Students engage in
communicative tasks, they actively participate in the
learning process. They discover language rules and
nuances organically while striving to achieve their
objectives. This fosters a deeper understanding of
the language and encourages active language
production. (Sanako, 2023).

Since the 1980s, Task-Based Language
Teaching (TBLT) has gained popularity in second
language learning by focusing on meaningful
communication through real-life tasks, rather than
traditional grammar or vocabulary drills (Ellis,
2017). As Nunan (2004) explains, TBLT uses
authentic tasks as the basis for language learning,
allowing students to focus on making sense of
language instead of just memorizing rules. Based on
principles of Communicative Language Teaching
(CLT), TBLT puts tasks at the center of teaching
and assessment, helping students build practical
language skills through active use (Long, 2015).

Ellis (2003) highlights how TBLT differs
from traditional methods by stressing meaningful
language use in real contexts, especially effective
for improving speaking and listening skills. TBLT
has shown positive effects across many languages,
leading to improvements in fluency, accuracy, and
communicative competence (Richards, 2006).
However, its use in Arabic language education,
especially in non-Arabic-speaking countries, is still
relatively new and under-researched.

Developing Language Skills with TBLT

TBLT supports growth across all four key
language skills—listening, speaking, reading, and
writing—by involving students in tasks that require
real language use. In listening, TBLT encourages
students to grasp meaning within context, which
studies like Shabani and Ghasemi’s (2014) have
shown to be effective for enhancing listening
comprehension among English learners. For
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speaking, often the hardest skill for learners, TBLT
allows students to practice expressing ideas in
relevant contexts, leading to improved speaking
abilities (Willis & Willis, 2007).

For reading and writing, researchers such
as Carless (2007) argue that TBLT promotes critical
thinking and interpretation as students engage with
real texts, enhancing vocabulary, understanding, and
expression. This is particularly valuable for
languages like Arabic, where grammar and syntax
may be quite different from a learner’s native
language (Ahmad & Salah, 2020). Although
TBLT’s benefits are well-documented, there is
limited research on its specific impact on Arabic
language learning outside Arabic-speaking regions,
indicating an area for further study.

TBLT in Arabic Language Education

TBLT is still relatively uncommon in
Arabic language education, especially in African
regions. Ahmad and Salah (2020) note that Arabic
instruction in many African institutions often relies
on traditional, teacher-centered methods focused on
rote memorization and grammar translation, which
may not effectively build communicative skills. In
contrast, TBLT encourages students to interact with
Arabic meaningfully, potentially supporting stronger
language skills.

Research on TBLT’s use in Arabic-
speaking countries, like Saudi Arabia and the UAE,
has shown encouraging outcomes. For example, Al-
Seghayer (2017) found that using TBLT in Saudi
classrooms improved students' speaking and
listening skills. Similarly, Yunus et al. (2018)
reported that TBLT boosted reading comprehension
and vocabulary for students learning Arabic in
Malaysia. These findings suggest that TBLT could
enhance Arabic learning outcomes, though most
studies focus on Arabic-speaking or Arabic-
proficient regions. Its effectiveness in non-native
Arabic-speaking settings, such as Niger State,
remains largely unexplored.

This study aims to address this gap by
investigating how TBLT impacts Arabic language
skills among Senior Islamic Secondary School
students in Niger State, Nigeria. By exploring
TBLT’s potential in a non-Arabic-speaking African
setting, this research hopes to contribute valuable
insights to language teaching practices across
diverse learning environments.

The literature suggests that while TBLT
has been widely recognized as an effective approach
to language teaching across various languages and
regions, there is a lack of research focusing on its
application in Arabic language teaching in non-

Arabic-speaking African contexts. The few studies
conducted on TBLT’s effectiveness in Arabic have
largely concentrated on regions with Arabic-
speaking populations or countries with a long-
standing Arabic language presence (Yunus et al.,
2018; Al-Seghayer, 2017). Furthermore, challenges
unique to African institutions, such as resource
limitations and the lack of trained teachers,
complicate the implementation of TBLT, making it
crucial to study its practical impact in settings like
Niger State (Ahmad & Salah, 2020; Khalil & Omar,
2019).

THEORETICAL FRAMEWORK

The theoretical framework for this research
is based on Sociocultural Theory (SCT), particularly
Vygotsky’s concept of the Zone of Proximal
Development (ZPD), combined with Task-Based
Language Teaching (TBLT) principles. SCT
emphasizes that learning occurs through social
interaction and is enhanced by cultural context, with
the ZPD representing tasks learners can complete
with guidance but not yet independently. In this
study, TBLT tasks are structured to promote
meaningful communication in Arabic, encouraging
collaboration and scaffolded support from teachers
or peers. These tasks are designed within students'
ZPD, allowing them to gradually develop language
mastery. Over time, as support is reduced, students
progress toward independent language use. This
SCT-TBLT framework aligns with the goal of
improving Arabic language skills among students in
Niger State by fostering real-world communication
and cultural engagement.

IV. RESEARCH METHODOLOGY

This study adopted a descriptive survey
research design to investigate the effectiveness of
Task-Based Language Teaching (TBLT) in
improving Arabic language skills among senior
Islamic secondary school students in Niger State,
Nigeria. The survey design was considered
appropriate because it enabled the researchers to
collect quantitative data from a relatively large
population and analyze students’ perceptions, self-
reported improvement in Arabic skills, and the
challenges associated with TBLT.

The population of the study consisted of all
senior Islamic secondary school students enrolled in
Arabic language programs in selected Islamic
secondary schools in Niger State. From this
population, a sample of 150 students was selected.
A stratified random sampling technique was
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employed to ensure adequate representation across
gender (male and female), class levels (SS1, SS2,
SS3), and prior exposure to Arabic language.
Schools were selected purposively based on the
presence of Arabic language programs and the use
of communicative or task-based teaching
approaches.

Data were collected using a structured
questionnaire, which was divided into four sections.
Section A collected demographic information such
as gender, age, and prior Arabic exposure. Section B
measured students’ perceptions of TBLT using a 5-
point Likert scale ranging from "Strongly Agree" to
"Strongly Disagree." Section C examined students’
self-reported improvement in Arabic language
skills, including reading, writing, speaking, and
listening. Section D explored the challenges
associated with TBLT and sought students’
suggestions for improvement. The questionnaire
items were adapted from previous validated
instruments used in language teaching studies (Ellis,
2003; Nunan, 2004).

Data collection was carried out after
obtaining permission from school authorities. The
questionnaires were administered in person during
school hours, and the purpose of the study was

explained to the students. Participation was
voluntary, and respondents were assured of
anonymity and  confidentiality. = Completed

questionnaires were retrieved immediately after
completion to ensure a high response rate.

The collected data were analyzed using the
Statistical Package for the Social Sciences (SPSS).
Descriptive statistics, such as mean, standard
deviation, and percentages, were used to summarize
demographic data and students’ perceptions.
Inferential statistics were employed to test the
hypotheses:

Pearson correlation was used to examine
the relationship between TBLT and improvement in
Arabic language skills of the students. Independent

samples t-tests assessed gender differences in
perceptions of TBLT.

V. RESULT ANALYSIS

This section presents the results of the
study, which investigated the effectiveness of Task-
Based Language Teaching (TBLT) in improving
Arabic language skills among senior Islamic
secondary school students in Niger State, Nigeria.
The analysis begins with the demographic
characteristics of the respondents, providing insight
into the composition of the study sample.
Subsequently, the results of the descriptive statistics,
including means, standard deviations, and
percentage distributions, are reported for key
constructs: perceptions of TBLT, its effects on
Arabic language skills, and the challenges
associated with its implementation.

The presentation of results follows the

order of the research objectives. First, the
demographic profile of the respondents is analyzed
to understand the distribution of class levels, age
groups, gender, and prior exposure to TBLT-like
classroom experiences. Second, the analysis focuses
on students’ perceptions of TBLT, examining their
levels of agreement with statements related to its
relevance and pedagogical value. Third, the effect of
TBLT on Arabic language skills is evaluated to
determine how students perceived its impact on their
reading, writing, speaking, and comprehension
abilities. Finally, the section explores challenges
associated with implementing TBLT, highlighting
barriers and practical constraints experienced by
students in TBLT-oriented classrooms.
Together, these analyses provide a comprehensive
overview of the findings, aligning with the study's
objectives and offering a foundation for the
subsequent discussion and interpretation of results

Table 1: Demographic Characteristics of Participants

Category Subgroup Frequency (n) Percentage
(%)
Class SS1 30 20%
SS1I 64 42.67%
SS 1T 56 37.33%
Age 14-20 Years 46 30.67%
21-25 Years 67 44.67%
26-30 Years 37 24.67%
Gender Male 88 58.67%
Female 62 41.33%
Participation in TBLT-like Classroom Yes 124 82.67%
No 26 17.33%
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The demographic analysis (see Table 1)

indicates that most participants were in SS II
(42.67%), followed closely by those in SS III
(37.33%), with a smaller proportion in SS I (20%).
This distribution suggests that the majority of
respondents were in higher secondary levels, likely
possessing more exposure to formal Arabic
instruction and potentially more advanced language
skills.

In terms of age, the largest group of
respondents fell within the 21-25 years age range
(44.67%) followed by 14-20 years (30.67%) and
26-30 years (24.67%). This pattern indicates that
the study sample largely comprised young adults
within the typical age bracket for senior secondary
school students, with some older participants
possibly representing delayed schooling or extended
educational progression.

Gender distribution showed a
predominance of male students (58.67%) over
female students (41.33%), reflecting either
enrollment trends in senior Islamic secondary
schools or gendered access to education in the study
area. This imbalance may influence language
learning dynamics, given potential sociocultural

factors affecting female participation in classroom
discourse.

Additionally, a substantial majority
(82.67%) reported prior participation in TBLT-like
classrooms, suggesting that most respondents had
prior exposure to task-based methods. This
familiarity with TBLT is significant, as it may
enhance their capacity to evaluate its effectiveness
meaningfully. Conversely, the 17.33% who lacked
such exposure could provide valuable contrasting
perspectives on perceived challenges.

Overall, these demographics suggest a
sample that is appropriately diverse in age and class
distribution, with a slight gender imbalance and
considerable prior exposure to TBLT, thereby
supporting the study’s objectives of evaluating its
effectiveness in improving Arabic language skills.

DESCRIPTIVE STATISTIC

Descriptive statistics were used to summarize
participants’ demographic information and their
responses to various items related to perceptions,
effects, and challenges of Task-Based Language
Teaching (TBLT).

Table 2: Perceptions of Task-Based Language Teaching (TBLT)

SN ITEM SD% D% N% A% SA% M S Dev.

1 My Arabic teacher uses real-life
tasks (e.g., role plays, conversations) 2.7 1.3 6.7 40.0 493 4.27 0.99
to teach Arabic.

2 TBLT makes Arabic lessons more 4y 57 200 280 453 407  1.09
interesting and enjoyable.

3 I feel more involved in class
activities when tasks are used in 2.7 0.0 6.7 253 653 445 0.93
teaching.

4 TBLT helps me understand Arabic 13 13 67 467 440 428 0.85
grammar better.

5 Task-based activities improve my 13 0.0 120 413 453 413 453

participation and interaction in class

The mean scores revealed positive perceptions of
Task-Based Language Teaching (TBLT) across all
five items: Item 1 (M =4.27, SD = 0.99), Item 2 (M
=4.07, SD = 1.09), Item 3 (M = 4.45, SD = 0.93),
Item 4 (M =4.28, SD =0.85), and Item 5 (M =4.27,
SD = 0.86). These high mean values indicate that
students generally agreed or strongly agreed with
statements supporting TBLT.

Percentage distributions further reinforced this
trend. For Item 1, 49.3% of students strongly agreed

and 40% agreed. Similarly, Item 3 recorded the
highest strong agreement (65.3%). Agreement and
strong agreement consistently accounted for more
than 80% of responses in all items, while neutral,
disagree, and strongly disagree responses remained
minimal (<10%). This pattern suggests a strong
endorsement of TBLT’s effectiveness in improving
Arabic language skills among senior Islamic
secondary school students.
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Table 3: Effect of TBLT on Arabic Language Skills
SN STATEMENTS SD% D% N% A% SA% M S Dev.

1 I am able to write short
essays or letters in
Arabic better after TBLT-
based lessons.

2 Task-based oral exercises
improve my 5.3% 0.0% 53% 333% 56.0% 435 099
pronunciation in Arabic.

3 TBLT enhances my ability
to speak Arabic 4.0% 8.0% 12.0% 26.7% 49.3% 4.09 1.14
confidently during class.

4 Listening tasks help me
understand spoken 4.0% 4.0% 9.3% 26.7% 56.0% 4.27 1.06
Arabic better.

5 16. 1 can follow Arabic
conversations more
easily after participating in
listening tasks.

1.3% 4.0% 4.0% 293% 613% 443 095

4.0% 1.3% 8.0% 46.7% 40.0% 4.17 094

The mean scores for the five items measuring the disagreement (5.3% combined). Similarly, Item 2
effect of Task-Based Language Teaching (TBLT) recorded 56% strongly agreed and 33.3% agreed,
on Arabic language skills were all above 4.0, while Item 3 showed slightly more variation with
indicating positive perceptions among respondents. 49.3% strongly agreed, 26.7% agreed, and 12%
Specifically, Item 1 (M = 4.43, SD = 0.95), Item 2 neutral. Item 4 reflected 56% strongly agreed and
(M = 4.35, SD = 0.99), Item 3 (M = 4.09, SD = 26.7% agreed, while Item 5 displayed a balanced
1.14), Item 4 (M = 4.27, SD = 1.06), and Item 5 (M response with 40% strongly agreed and 46.7%
= 4.17, SD = 0.94) reflect a general trend of agreed. Across all items, neutral and negative
agreement or strong agreement. responses were minimal (<12%), reinforcing the
The percentage distribution of responses supports overall positive perception of TBLT’s impact on
these results. For Item 1, 61.3% strongly agreed and Arabic language skills among the students.

29.3% agreed, with only minor neutrality (4%) and

Table 4: Challenges Associated with TBLT
SN STATEMENTS SD% D% N% A% SA% M S Dev.
1 There is not enough time
to complete tasks during 8.0 2.7 4.0 26.7 587 4.25 1.19
Arabic lessons.
2 Some tasks are too
difficult and discourage 5.3 4.0 2.7 453 427 4.16 1.04
participation.
3 Lack of instructional
materials  limits  the 1.3 2.7 4.0 28.0 64.0 445 0.98
effectiveness of TBLT.
4 Large class sizes make it
difficult for teachers to 4.0 2.7 4.0 240 653 436 1.16
use TBLT effectively.
5 Some students are shy or
reluctant to participate in 4.0 53 6.7 427 427 417 0.99
task-based activities.

The analysis of challenges associated with =1.04), Item 3 (M = 4.45, SD = 0.98), Item 4 (M =
Task-Based Language Teaching (TBLT) revealed 4.36, SD = 1.16), and Item 5 (M =4.17, SD = 0.99).
the following mean scores and standard deviations: The percentage distributions further
Item 1 (M =4.25,SD =1.19), Item 2 (M = 4.16, SD support these findings. For Item 1, 58.7% strongly

agreed, 26.7% agreed, while 4% were neutral, 2.7%
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disagreed, and 8% strongly disagreed. In Item 2,
42.7% strongly agreed, 45.3% agreed, while 2.7%
were neutral, 4% disagreed, and 5.3% strongly
disagreed. For Item 3, the highest strong agreement
was recorded (64%), followed by 28% agreement,
while only 8% indicated lower responses (neutral to
strong disagreement). Item 4 showed similar trends
with 65.3% strongly agreeing, while Item 5 reflected
balanced agreement levels (42.7% strongly agreed

INFERENTIAL STATISTICS

In this study, inferential statistics were applied to
test the research hypotheses regarding the
effectiveness of Task-Based Language Teaching
(TBLT), examine gender differences in perceptions,
and explore correlations between students’
perceptions and their achievement scores. These
analyses provided evidence-based insights beyond

and 42.7% agreed). mere description, allowing for meaningful
interpretation and hypothesis testing.
Independent T-Test
Table 5: Group Statistics
Male Female N Mean Std. Std. Error
Deviation Mean

Students’ Perceptions On 1 84 21.61 3.735 408
TBLT 2 66 21.02 4.369 .538

An independent samples t-test was conducted to compare perceptions of Task-Based Language Teaching
(TBLT) between male and female students. Descriptive statistics showed that male students (n = 84) reported
slightly higher perceptions of TBLT (M = 21.61, SD = 3.74) compared to female students (n = 66) (M = 21.02,

SD =4.37).
Table 6:Independent Samples Test
Levene's Test for
Equality of
Variances t-test for Equality of Means
F Sig. T Df Sig.(2- Mean Std.  95% Confidence
tailed) Differe Error Interval of the
nce  Differe Difference
nce Lower  Upper
Equal .306 581 894 148 373 592 .662 =717  1.901
Students’ variances
Perceptions on assumed
TBLT Equal 877 128. 382 592 675 -.743 1.927
variances not 021
assumed

The Levene’s test indicated that the assumption of equal variances was met, F(1,148) = 0.306, p = .581. The t-
test results revealed no statistically significant difference in perceptions of TBLT between males and females,
t(148) = 0.894, p = .373, with a mean difference of 0.59 (95% CI [-0.72, 1.90]).

Pearson Correlation Test

Table 7: Descriptive Statistics

Mean Std. Deviation N
Students’ Perception Score 21.35 4.023 150
Students’ Achievement 85.70 18.214 150

Score

Descriptive statistics indicated that students had a moderate perception of TBLT (M = 21.35, SD = 4.02) and
relatively high Arabic language achievement scores (M = 85.70, SD = 18.21), based on a sample of 150

students.
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Table 8: Correlation Analysis

Students’
Students’ Perception Achievement
Score Score

Students’ Perception Score Pearson | -.089

Correlation

Sig. (2-tailed) 281

N 150 150
Students’ Achievement Pearson -.089 1
Score Correlation

Sig. (2-tailed) 281

N 150 150

A Pearson correlation analysis was
conducted to examine the relationship between
students’ perceptions of TBLT and their Arabic
language achievement scores. The result revealed a
weak, negative correlation between students’
perception scores and achievement scores, r (148) =
—.09, p = .281. This relationship was not statistically
significant, suggesting that students’ perceptions of
TBLT were not associated with their measured
achievement in Arabic language skills.

VI.  DISCUSSION

These results indicate that students held
favorable perceptions of Task-Based Language
Teaching (TBLT) as an effective pedagogical
approach for improving Arabic language skills. The
consistently high mean scores and the predominance
of “agree” and “strongly agree” responses align with
previous research, which has demonstrated TBLT’s
effectiveness in fostering language acquisition and
communicative competence (Ellis, 2017; Nunan,
2004). Furthermore, the relatively low standard
deviations suggest a strong consensus among
respondents, indicating that perceptions of TBLT
were largely homogeneous within the study sample.

Moreover, these findings further reinforce
the notion that TBLT is perceived as beneficial for
enhancing Arabic language proficiency. The
clustering of responses around the mean values
implies that students shared similar views regarding
its utility in language learning, which corroborates
studies emphasizing the learner-centered and
interactive nature of TBLT in facilitating skill
development (Willis & Willis, 2007). Importantly,
the convergence of perceptions suggests that
students recognized TBLT’s capacity to create
meaningful and task-driven learning contexts, which
are central to effective second language instruction.

In addition to perceptions of effectiveness,
the analysis also revealed students’ acknowledgment
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of challenges associated with TBLT
implementation. The higher mean for Item 3
suggests that participants particularly identified
substantial obstacles in this area, while Item 2
reflected slightly lower agreement, demonstrating
minor variations across specific challenge areas.
This aligns with prior research that has identified
practical barriers to TBLT adoption, such as limited
instructional resources, teacher preparedness, and
time constraints (Carless, 2007; Butler, 2011).
Nevertheless, the generally high agreement levels
across items indicate that respondents shared a
consensus regarding the existence of significant
challenges, underscoring the need for institutional
and pedagogical support to optimize TBLT
application.

Furthermore, the independent samples t-
test revealed no statistically significant difference
between male and female students’ perceptions of
TBLT, t(148) = 0.894, p = .373, with a small effect
size (Cohen’s d = 0.14). This suggests that gender
exerted minimal influence on students’ attitudes
toward TBLT, aligning with prior studies that argue
learner-centered approaches engage students equally
regardless of gender (Long, 2015).

Finally, the Pearson correlation analysis
demonstrated a weak and non-significant negative
relationship between students’ perceptions of TBLT
and their Arabic language achievement scores,
r(148) = —.09, p = .281. This lack of a statistically
significant correlation suggests that while students
held positive views of TBLT, these perceptions did
not directly translate into measurable language
achievement outcomes. This finding supports the
argument that other contextual or individual learner
factors, such as prior proficiency levels, study
habits, and classroom conditions, may exert a
greater influence on language achievement than
perceptions alone (Larsen-Freeman & Long, 2014).
Consequently, these results highlight the complexity
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of language learning and underscore the need for
multifaceted instructional strategies that integrate

positive

learner  perceptions with  effective

pedagogical practices.

VIIL.

1.

VIII.

1.

RESEARCH FINDINGS

Students expressed positive perceptions of
TBLT as an effective approach to
improving Arabic language skills, with
high mean scores and strong agreement
levels supporting its value in language
learning.

Findings reinforced TBLT’s
centered and interactive nature,
highlighting its  ability to create
meaningful, task-driven learning contexts
that facilitate skill development.

Students acknowledged significant
challenges in implementing TBLT,
including limited instructional resources,
teacher preparedness, and time constraints,
consistent with prior research.

No significant difference was found
between male and female students’
perceptions of TBLT, t(148) = 0.894, p =
.373, with a small effect size (Cohen’s d =
0.14), suggesting gender had minimal
influence.

A weak, non-significant  negative
correlation ~ was  observed  between
perceptions of TBLT and Arabic language
achievement scores, r(148) = —.09, p =
281, indicating that perceptions alone did
not predict measurable achievement
outcomes.

learner-

RECOMMENDATIONS

Teachers should receive regular training on
effective TBLT strategies to improve their
instructional competence.

Schools  should provide  sufficient
instructional resources, including task-
based materials and technological tools, to
support TBLT implementation.

The Arabic language curriculum should
integrate TBLT principles systematically to
align learning tasks with clear objectives
and assessments.

Policymakers should address
implementation challenges by restructuring
lesson plans to manage time effectively and
reduce classroom pressure.

[].

[2].

[3].

[5].

[10].

Teachers should adopt gender-inclusive
strategies to ensure that both male and
female students are equally engaged in
TBLT activities.

Further research should be conducted to
examine additional factors influencing
Arabic language achievement, such as prior
proficiency, study habits, and learning
environments.
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