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ABSTRACT 
This study aimed to determine the significant 

relationship and influence of the level of cultural 

awareness and the level of culturally responsive 

teaching practices among teachers.   This 

research employed descriptive-correlation.  

 The respondents were teachers who were 

selected through simple random sampling. The 

instrument used for data gathering was a validated 

survey questionnaire; and the gathered data were 

analyzed with the use of weighted mean as 

descriptive statistics; and Pearson r Correlation and 

Multiple Regression were used to test the significant 

relationship and influence respectively. 

 The findings of the study showed that 

teachers are highly aware on culturally diverse 

families; cross-cultural communication; and creating 

multicultural environment. Teachers highly 

practiced the culturally responsive teaching in terms 

of establishing inclusiveness; developing positive 

attitude; enhancing learning; and engendering 

competence.  

 The awareness of teachers in terms of 

culturally diverse families and creating multicultural 

environment are significantly correlated to teachers’ 

practices in terms of establishing inclusiveness; 

development of positive attitude; enhancing 

learning; and engendering competence. Their 

awareness on cross cultural communication is also 

linked to establishing inclusiveness; and 

development of positive attitude. Furthermore, 

teachers’ cultural awareness in terms of culturally 

diverse families, cross cultural communication, and 

creating multicultural environment significantly 

influenced the teachers’ culturally responsive 

teaching practices in terms of establishing 

inclusiveness.  

 Awareness on culturally diverse families, 

and creating multicultural environment have 

significant influence on the teachers’ culturally 

responsive teaching practices in terms of developing 

positive attitude and enhancing learning.  

 However, the cultural awareness of 

teachers did not significantly influence their 

culturally responsive teaching practices in terms of 

engendering competence.  

 

I. INTRODUCTION 
Teachers are handling culturally diverse 

learners. Teachers need to know about diversity to 

suit their teaching practices to the communities’ 

cultural practices, beliefs, and values of the learners 

and their family, and to support all learners to 

participate fully while maintaining their cultural 

identities. Most importantly, teachers need to meet 

the diverse needs of their learners. One of the ways 

to address diversity in the class is through culturally 

responsive teaching which can potentially improve 

the engagement and academic success of learners 

with varied cultural backgrounds (Chen & Yang, 

2017; Gay, 2018; Villegas & Lucas, 2002). 

 Culturally responsive teaching is defined 

by Gay (2018) as the use of  cultural knowledge, 

prior experiences, and learning styles of ethnically 

diverse students to make learning more relevant to 

and effective for them. In the Philippines, 

community-based education implementers highlight 

the need for the Department of Education (DepEd) 

to respond to the specific learning context of 

indigenous communities, consistent with their 

education vision and aspirations. Republic Act No. 

10533 or Enhanced Basic Education Act of 2013 

which calls for a culture-responsive and 

contextualized curriculum (Department of 

Education, 2016). 



 

  

International Journal of Humanities Social Science and Management (IJHSSM) 

Volume 3, Issue 4, Jul.-Aug., 2023, pp: 652-668                             www.ijhssm.org                 

                                      

 

 

 

| Impact Factor value 7.52 |                                 ISO 9001: 2008 Certified Journal                                   Page 653 

 Culturally responsive teaching builds on 

cultural awareness as it is the first step to building a 

culturally responsive approach to teaching (Floyd, 

2021). To become culturally responsive in the class, 

it is also vital that teachers are also culturally aware. 

Cultural awareness refers to being aware of issues 

related to race, culture, ethnicity, diversity, 

inequality, and privilege in an educational setting 

(Banks, 2018). If the teachers are culturally aware, 

they will also be able to apply teaching strategies 

providing diverse experiences for learners to 

increase performance and engagement in the class.  

 This study investigated the cultural 

awareness and the culture responsive practices of 

elementary school teachers who are teaching 

learners with diverse cultural backgrounds. The 

current literature reviewed were mostly focused on 

cultural awareness level without correlating it to 

culture responsiveness pedagogies (Collins, 2009; 

Baltes, Hernandez, & Collins, 2015); how cultural 

awareness can be enhanced (DeHart, 2022; Baltes, 

Hernandez, & Collins, 2015) and how culture 

responsive teaching can be facilitated in the class 

(O’Leary, Shapiro, Toma, Sayson, Levis-Fitzgerald, 

Johnson, & Sork, 2020).  Hence, this study fills in 

the gap and evaluate the cultural awareness and 

culturally responsive practices of the elementary 

school teachers.  

 

Statement of the Problem 

 This study aimed to determine the cultural 

awareness and culturally responsive teaching 

practices of elementary school teachers.  

 Specifically, it aimed to answer the 

following research questions: 

1. What is the level of teachers’ cultural 

awareness in terms of culturally diverse families, 

cross-cultural communication, and creating 

multicultural environment?  

2. What is the level of teachers’ culturally 

responsive teaching practices in terms of 

establishing inclusiveness, developing positive 

attitude, enhancing learning, and engendering 

competence? 

3. Is there a significant relationship between 

the teachers’ level of cultural awareness and 

culturally responsive teaching practices? 

4. What domain the elementary school 

teacher’s level of cultural awareness significantly 

influence the level of practices of culturally 

responsive teaching practices?  

 

Significance of the Study 

 This study produced a body of knowledge 

related to cultural awareness and  culture 

responsiveness practices of the elementary school 

teachers. Hence, the knowledge that this research 

produced will benefit the teachers, the school heads, 

the DepEd officials, and the future researchers.  

 Teachers. The teachers are expected to 

perform their best in their profession of helping the 

learners. They are expected to implement 

pedagogies responsive to the types of learners they 

deal with.  Through this study, teachers are expected 

to increase their cultural awareness to be able to be 

more responsive to the culture of their learners and 

consequently improve their instructional techniques.  

 School Heads. The school heads help 

teachers in ensuring that learning takes place among 

learners with diverse needs. Through the results of 

the study,  they will be able to help teachers with 

their ideas on about cultural awareness and culture 

responsive teaching. They can better provide 

technical assistance to teachers.  

 DepEd Officials. The concerned officials 

in the Department of Education (DepEd) will also 

benefit from the results of the study. They will gain 

deeper insights as to how they can help teachers to 

perform their work better for the learners. They may 

also plan for professional development for teachers 

considering the results of the study.  

 Future Researchers. Future researchers 

may also use this study as one of their literature 

sources. The results of the study as well as the 

recommendations of the researcher may also be 

considered when planning for relevant researches 

for teachers.  

 

Conceptual Framework 

It was conceptualized in this study that 

cultural awareness is related to culturally responsive 

teaching.Cultural awareness is the first step to 

building a culturally responsive approach to 

teaching.  

Cultural awareness refers to being aware of 

issues related to race, culture, ethnicity, diversity, 

inequality, and privilege in an educational setting 

(Banks, 2018). Culturally responsive teaching is 

defined by Gay (2018) as the use of cultural 

knowledge, prior experiences, and learning styles of 

ethnically diverse students to make learning more 

relevant to and effective for them. 

If the teachers are culturally aware, they will also be 

able to apply teaching strategies providing diverse 

experiences for learners to increase performance and 

engagement in the class. General cultural awareness 

(Floyd, 2021). 

 Figure 1 shows the schematic diagram 

showing the relationship and influence of the 

variables under study.  
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 The independent variable is the cultural 

awareness such as culturally diverse families, cross-

cultural communication, and creating multicultural 

environment. 

 The dependent variable is the culture 

responsive teaching practices in terms of 

establishing inclusion, developing positive attitude, 

enhancing meaning, and engendering competence. 

 

 
Figure 1. Schematic diagram showing the interplay of independent and  dependent variables of the study. 

 

Hypotheses of the Study 

 The hypotheses of the study were made out 

from the mentioned problem.  

1. There is no significant relationship between 

the cultural awareness and the culture-responsive 

teaching practices of the elementary school teachers.  

2. There is no significant influence of cultural 

awareness on culture responsive teaching practices.  

 

II. METHODOLOGY 
This study utilized quantitative research 

design particularly descriptive correlation. 

Quantitative research is a research design aimed to 

describe, explain and predict, phenomena (Cooper 

& Schindler, 2006) through the use of 

methodologies and techniques. It also quantifies 

relationships between different variables: the 

independent variable and a dependent variable in a 

population (Hopkins, 2000).  

Meanwhile, descriptive-correlation type of 

quantitative research is non-experimental research 

with the purpose of making predictions, and 

explanation of the relationship among variables 

(Seeram, 2019).  

In this study, descriptive correlation was 

appropriately used as it aims to find out if the 

awareness on culture and their culture responsive 

teaching can be significantly correlated.  

The respondents of the study were the 

elementary school teachers from different schools of 

Magpet. The respondents were chosen using 

complete enumeration sampling method (Jackson, et 

al. 1996).The teacher who were teaching in the 

current school for more than two years were rated 

by their school heads as respondents.  

After the approval of the master’s thesis 

outline by the research panel, the researcher asked 

for the approval of the Schools Division 

Superintendent of Cotabato Division for the conduct 

of the study. A communication letter was sent to the 

school head of the respondents’ schools asking 

permission to conduct the study. After the approval 

of the request, the survey questionnaire was 

distributed. The data were collected, tallied and 

statistically treated. 

 This study utilized simple random 

sampling to identify the respondents of the study. 

First, the schools per district were identified. The 

teachers of the identified schools were listed as 

sampling frame. Then from the list, teachers were 

randomly selected to answer the questionnaires. 

However, all school heads of all identified schools 
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were taken as respondents to provide data about 

school head support. 

 The research instrument used in the study 

were self-structured and validated by the panel 

members to ensure the validity of the items and 

ensure that the items could measure what it intends 

to measure.Also, to ensure reliability, pilot testing 

was done and the data had undergone analysis 

through Cronbach’s Alpha. A close ended 

questionnaire was used in the conduct of the study.  

It was composed of two (2) parts: 

 Part 1 comprises the cultural awareness 

covering the culturally diverse families, cross-

cultural communication, and creating multicultural 

environment. The items were are based from the 

literature about cultural awareness compiled and 

discussed by Collins (2009). The items were also 

based on his questionnaire but these were modified 

and contextualized. The items were answerable 

though a Likert-like scale of 1 to 5 with 1 being the 

lowest level of awareness and 5 being the highest.  

Part II of the questionnaire aimed to gather data 

about the teachers’ culturally responsive teaching 

practices in establishing inclusiveness, developing 

positive attitude, enhancing learning, and 

engendering competence. The items were based on 

the questionnaire developed by Brockway (2005) 

but these are modified and contextualized. The 

items were answered by using the   5-point Likert 

scale below.   

 Statistical tools used for the data describing 

the level of cultural awareness and culture 

responsive teaching practices, mean and weighted 

mean. To find out the significant relationships of 

variables, Pearson r Correlation was used since it is 

one of the statistical tools that will generate values 

on relationships of variables under study, Creswell 

(2012). In finding out the significant influence of 

one variable to another, regression analysis was 

utilized (Pearson, 1948).  

 

PRESENTATION, ANALYSIS AND 

INTERPRETATION OF DATA 

Teachers’ Cultural Awareness 

 This study aimed to find out the level of 

cultural awareness of the teachers in terms of 

culturally diverse families, cross-cultural 

communication, and creating multicultural 

environment. The next sections show the results.  

 

Culturally Diverse Families 

 Table 4 shows the level of cultural 

awareness of the teachers in terms of culturally 

diverse families. It has an average mean score of 

4.44, which means that they are highly aware in 

encouraging parents of different cultures to 

participate in school activities and establishing 

harmonious interactions with parents of different 

cultures. They are also highly aware of culturally 

diverse families, that the school provides learning 

environment conducive to culturally diverse 

families, deals with parents with diverse cultures 

with utmost respect, and involves parents with 

diverse cultures in planning school activities. 

 

Table 4   Level of cultural awareness of the teachers in   terms of culturally diverse families 

 

Indicators  Mean  Description 

1. Teacher encourages parents of different cultures to participate in 

school activities. 
4.45 Highly Aware 

2. Teachers and parents of different cultures establish harmonious 

interactions. 
4.38 Highly Aware 

3. School provides learning environments conducive to culturally 

diverse families. 
4.42 Highly Aware 

4. School deals with parents with diverse cultures with utmost respect. 4.48 Highly Aware 

5. School involves parents with diverse cultures in planning school 

activities.  
4.45 Highly Aware 

Weighted Mean  4.44 Highly Aware 

Level  Range  Description 

5 4.21-5.00 Highly Aware 

4 3.41-4.20 Aware 

3 2.61-3.40 Moderately Aware 

2 1.81-2.60 Less Aware 

1 1.00-1.80 Least Aware 
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Results imply that teachers are aware of the needs 

to establish parent interactions outside of school 

activities where families interact from diverse 

culture. This is one of the most important aspects in 

cultural awareness that teachers must possess. 

 This result supports Floyd 

(2021).Teachers are aware about culturally diverse 

families if they have awareness of the need to 

establish parent-child interactions outside of the 

classroom. It would seem that it would be in the 

child's best interest for us to be working toward the 

same objectives since it is acknowledged that both 

parents and teachers are accountable for educating 

our children (Floyd, 2021). 

 

Cross-Cultural Communication 

The level of cultural awareness of the 

teachers in terms of cross-cultural communication 

is presented in Table 5. As shown, the average 

mean score is 4.42, which means that teachers are 

highly aware of cross-cultural communication.  

Teachers are highly aware that they 

clearly communicate problems from different 

ethnic groups; that they allow learners to use their 

ethnic language during class and in their vacant 

time.  

This implies that teachers respect the 

different ethnic languages used by the learners and 

clearly provides learners a safe space of expressing 

themselves by using their ethnic languages.  

Awareness of the teachers of the language 

of the learners is very important in learning. 

Effective teaching and learning requires a common 

language for the communication, understanding 

and development of accurate concepts (Stinken-

Rosner, 2020). Lee and Luykx (2007) point out the 

need to understand the linguistic background of 

learners.  

 

Table 5     Level of cultural awareness of the teachers in terms of cross cultural communication 

Indicators  Mean   Description 

1. Teacher communicates problems clearly from different ethnic groups.  4.37 
Highly Aware 

 

2. Teacher allows learner of diverse background to use their ethnic 

language. 
4.31 Highly Aware 

3. Teacher allows learners to crack joke in ethnic language during vacant 

time. 
4.46 Highly Aware 

4. Teacher considers idea of learners explained in their ethnic language. 4.52 Highly Aware 

5. Teacher allows different ethnic languages inside the classroom.   4.45 Highly Aware 

Weighted Mean  4.42 Highly Aware 

Level  Range  Description 

5 4.21-5.00 Highly Aware 

4 3.41-4.20 Aware 

3 2.61-3.40 Moderately Aware 

2 1.81-2.60 Less Aware 

1 1.00-1.80 Least Aware 

 

 

Creating Multicultural Environment 

 Table 6 shows the level of cultural 

awareness of the teachers in terms of creating 

multicultural environment. It has an average mean 

score of 4.43, which means that teachers are highly 

aware in terms of creating multicultural 

environment for culturally diverse learners.  

 Teachers are highly aware about teaching 

of ethnic customs and traditions as one of the 

responsibilities of a teacher; providing opportunities 

for children to share cultural differences in food, 

dress, family life, and/or beliefs; and teaching the 

importance of understanding cultural diversity and 

respect for each differences. 

 It can be gleaned that teachers have enough 

knowledge about the importance of being culturally 

aware to create multicultural environment. They 

also provide equal learning opportunities to all 

students and remind the students to respect each 

other’s differences. This awareness is also 
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manifested by teachers on the use of multicultural 

instructional methods and materials in a 

multicultural classroom environment. 

 In consonance, Karacabey, Ozdere, and 

Bozkus (2019), stressed out that it is important for 

qualified teachers who can understand the problems 

of these different groups, who can communicate 

with them correctly, and help them to increase their 

academic success, for teachers have important duties 

in this context. 

 

Table 6  Level of cultural awareness of the teachers’ interms of creating multicultural environment 

                     Indicators           Mean        Description 

1. Teaching of ethnic customs and traditions as one of the 

responsibilities of a teacher. 
 4.48 Highly Aware 

2. Providing opportunities for children to share cultural differences in 

food, dress, family life, and/or beliefs. 
4.38 Highly Aware 

3. Providing  area for materials considering different ethnic groups or 

customs. 
4.41 Highly Aware 

4. Fostering a warm and welcoming environment in the class.   4.48 Highly Aware 

5. Teaching the importance of understanding cultural diversity and 

respect for each differences.  
4.40 Highly Aware 

Weighted Mean           4.43   Highly Aware 

Level  Range  Description 

5 4.21-5.00 Highly Aware 

4 3.41-4.20 Aware 

3 2.61-3.40 Moderately Aware 

2 1.81-2.60 Less Aware 

1 1.00-1.80 Least Aware 

 

 

Teachers’ Culturally Responsive Teaching 

Practices 

 Another research problem that this study 

sought to answer is the level of culturally 

responsive teaching practices in terms of 

establishing inclusiveness, developing positive 

attitude, enhancing learning, and engendering 

competence. 

 

Establishing Inclusiveness  

 Table 7 shows the level of teachers’ 

culturally responsive teaching practices in terms of 

establishing inclusiveness. It is shown that all of 

the indicators stated are highly practiced, with an 

average score of 4.42.  

Moreover, teachers highly practiced the assurance 

of encouraging students to participate equitably and 

actively, the provision of opportunities to students 

to learn from each other and the application of 

fairness and collective responsibility for everyone. 

It can be implied that teachers establish 

inclusive teaching practices to cater all students, 

even if they are culturally diverse. Teachers are 

very particular in being culturally inclusive to give 

everyone the learning opportunities despite their 

cultural diversity. In a class size of 40 or more, 

teachers are also handling 40 different personalities 

who come from varied linguistic orientations, 

values and beliefs.  

Today's diverse student population 

requires teachers to offer equal access to and 

quality education for all students by utilizing 

learner-centered teaching strategies. This will allow 

all students to participate in their learning to the 

greatest extent possible.  Diverse perspectives are 

produced by methods that take complexity and 

diversity into account. In other words, learner-

centered approaches encourage learning to expand, 

and widen (Otukile-Mongwaketse, 2018). 

 

Table 7 Level of teachers’ culturally responsive teachingpractices in terms of establishing inclusiveness 

Indicators  Mean  Description 

1. Providing learners, the opportunity to learn from each 

other. 
4.45 Highly Practiced 

2. Applying fairness and collective responsibility for 

everyone. 
4.41 Highly Practiced 
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3. Ensuring that all students can equitably and actively 

participate and interact. 
4.49 Highly Practiced 

4. Interacting respectfully to all learners. 4.38 Highly Practiced 

5. Allowing learners to share ideas and perspectives with 

peers. 
4.38 Highly Practiced 

Weighted Mean       4.42   Highly Practiced 

Level  Range  Description 

5 4.21-5.00 Highly Practiced 

4 3.41-4.20 Practiced 

3 2.61-3.40 Moderately Practiced 

2 1.81-2.60 Least Practiced 

1 1.00-1.80 Not Practiced 

 

 

Developing Positive Attitude 

 Presented in Table 8 is the level of 

teachers’ culturally responsive teaching practices in 

terms of developing positive attitudes. The result 

revealed that developing positive attitude has an 

average score of 4.40 indicating that this is highly 

practiced by the teachers.  

This means that teachers are addressing the 

learners’ experiences, concerns, and interests and 

encouraging them to understand, develop, and 

express points of view. Teachers also highly 

practice flexible learning and allowing learners to 

choose with whom, where, and how to learn. They 

highly consider prior knowledge and learning 

experiences of all learners. 

 

Table 8 Level of teachers’ culturally responsive teachingpractices in terms of developing positive attitudes 

Indicators Mean    Description 

1. Addressing the learners’ experiences, concerns, and 

interests.  
4.35 Highly Practiced 

2. Considering prior knowledge and learning experiences of 

learners.  
4.30 Highly Practiced 

3. Encouraging   learners’ to understand, develop, and express 

points of view. 
4.48 Highly Practiced 

4. Emerging flexible learning.  4.34 Highly Practiced 

5. Allowing   learners to choose with whom, where and how to 

learn.  
4.51 Highly Practiced 

Weighted Mean  4.40 Highly Practiced 

Level  Range  Description 

5 4.21-5.00 Highly Practiced 

4 3.41-4.20 Practiced 

3 2.61-3.40 Moderately Practiced 

2 1.81-2.60 Least Practiced 

1 1.00-1.80 Not Practiced 

 

 

 

The results as shown in table 8 imply that teachers 

employ principles and practices that contribute to 

developing positive attitudes towards multicultural 

contexts, through personal and cultural relevance 

and through choice, a favorable disposition toward 

learning. 

 The results are parallel to the idea of 

Brockway (2005) that in developing positive 

attitude, teachers need to be reminded of the prior 

experiences of the learners. Thus, teachers need to 

make this experience as motivating and positive as 

possible. Relevance and choice are attributes that 

will greatly influence learners’ attitudes. 

 

Enhancing Learning 

 Table 9 shows the level of teachers’ 

culturally responsive teaching practices in terms of 

enhancing learning. It is rated with an average 
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score of 4.42 indicating that this is highly practiced 

by the teachers.  

The results revealed that teachers highly practice 

the ideas of enhancing learning in the multicultural 

class. They help students to activate prior 

knowledge and use it as a guide to learning and ask 

them higher-order questions. Creating opportunities 

for inquiry, investigation, and projects of the 

learners, providing them opportunities to actively 

participate in challenging ways, and designing 

cooperatively learning experiences are highly 

practiced by the teachers. 

It can be drawn from the result that 

teachers expand and strengthen learning that matter 

to students and have social merit. They provide a 

learning space where learners can really develop 

and could better enhance their creative and critical 

thinking skills.  

 Moreover, it can be implied that teachers 

employ principles and practices that contribute to 

favorable disposition toward learning, through 

personal and cultural relevance and through choice. 

Moreover, teachers give all students the 

opportunity to explore and investigate on their own 

favorable ways, and to also think critically. 

Learning needs to have meaning for 

students to care about it. Students must also be 

interested in what they are learning. "Searching, 

evaluating, constructing, creating, or organizing 

some kind of learning material into new or better 

ideas, memories, skills, values, feeling, 

understanding, solutions, or decisions" are some 

examples of engagement. Critical thinking skills 

are developed by students using thought-provoking 

questions from teachers (Gay, 2010; Milner, 2010). 

 

Table 9   Level of teachers’ culturally responsive teaching practices in terms    of enhancing learning 

Indicators  Mean   Description 

1. Helping learners to activate prior knowledge and use it 

as a guide to learning. 
4.42 

Highly Practiced 

 

2. Creating opportunities for inquiry, investigation, and 

projects. 
4.42 Highly Practiced 

3. Providing opportunities to students to actively 

participate in challenging ways.  
4.42 Highly Practiced 

4. Asking learners with higher-order questions. 4.33 Highly Practiced 

5. Designing cooperatively   learning experiences. 4.51 Highly Practiced 

Weighted Mean      4.42 Highly Practiced 

Level  Range  Description 

5 4.21-5.00 Highly Practiced 

4 3.41-4.20 Practiced 

3 2.61-3.40 Moderately Practiced 

2 1.81-2.60 Least Practiced 

1 1.00-1.80 Not Practiced 

 

Engendering Competence 

 Table 10 shows the average score for the 

level of teachers’ culturally responsive teaching 

practices in terms of engendering competence. It is 

rated with an average score of 4.37, described as 

highly practice. 

Teachers highly practice effective and clear 

communication of the purpose of the lessons to 

students. They also clearly discuss the criteria for 

the final output and provide feedback on individual 

growth and progress. Teachers highly practice 

providing the students the opportunities to connect 

their learning to the real world. 

 This implies that the teaching practices of 

the teachers utilize principles that help students to 

authentically identify that they are effectively 

learning something they value. Through 

engendering competence employed by the teachers, 

the students will be able to see that their cultural 

differences are not part of any criteria thus do not 

matter in their final output but their diverse 

competencies do. 

Teachers must create a supportive, multicultural 

learning environment. Classroom learning 

communities that are effective and culturally 

sensitive come to agreements about the attitudes, 

connections, and conduct that are nurtured and best 
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support the academic objectives of all students (Stephen, 2017). 

 

Table 10 Level of teachers’ culturally responsive teachingpractices in terms of engendering competence 

Indicators Mean     Description 

1. Communicating clearly the purpose of the  lesson. 4.46 Highly Practiced 

2. Discussing clearly the criteria for final  product/output.  4.38 Highly Practiced 

3. Provided opportunities for a diversity of  competencies. 4.38 Highly Practiced 

4. Providing opportunities for learners to connect  learning to 

the real world.  
4.31 Highly Practiced 

5. Providing  feedback on individual growth and  progress. 4.29 Highly Practiced 

Weighted Mean  4.37 Highly Practiced 

Level  Range  Description 

5 4.21-5.00 Highly Practiced 

4 3.41-4.20 Practiced 

3 2.61-3.40 Moderately Practiced 

2 1.81-2.60 Least Practiced 

1 1.00-1.80 Not Practiced 

 

Relationship of the Teachers’ Cultural 

Awareness and Teachers’  

Responsive Teaching Practices 

 The relationship between the level of 

cultural awareness of teachers and their culturally 

responsive teaching practices was also investigated 

in this study. Table 11 shows their correlation 

matrix. 

 

Culturally Diverse and Establishing 

Inclusiveness 

 Table 11 shows that the cultural awareness 

of teachers in terms of culturally diverse families 

has a significant relationship with establishing 

inclusiveness (r=0.249**and p=0.004). Having a 

probability value that is lesser than the set of 0.01 

level of significance, the stated hypothesis is 

rejected. 

This implies that since teachers are highly aware of 

the importance of establishing connections and 

interactions with culturally diverse parents, they 

highly employ principles of inclusivity in their 

classrooms and even amongst their learners. 

Teachers give time to connect and communicate 

with the stakeholders regardless of their cultural 

backgrounds. In a school where there are 

indigenous people, Christians, Muslims and other 

cultural and religious groups, teachers should be 

able to show respect to parents and leaners.  

 Teachers who adhere to the principle of 

inclusivity in their respective class also understands 

that learners are culturally diverse. For Stinken-

Rosner (2020), inclusive pedagogy does not only 

focus on the diversity dimension ‘ability’, but takes 

– in a wider perspective – all dimensions into 

account that people differ in gender, age, culture, 

ethnicity, socio-economic background, religion, 

etc. 

Culturally Diverse and Developing Positive 

Attitude 

 In the same manner, culturally diverse 

families has a significant relationship with 

developing positive attitudes (r=0.308**and 

p=0.000). Having a probability value that is lesser 

than the set of 0.01 level of significance, the stated 

hypothesis is rejected. 

This implies that the more aware the teachers are of 

the importance of establishing respectful 

interactions with parents and families of different 

cultures, the more they utilized different teaching 

strategies to boost their learners’ positive way of 

learning. In the class with diverse learners, teachers 

are expected to employ different teaching 

techniques to address the varied needs of learners.  

In most cases, they are usually designed with 

program that will match with their preference in 

school. This implies that individuals differ in 

regard to what mode of instruction or study is most 

effective for them (Arikpo, & Domike, 2015). 
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Culturally Diverse and Enhancing Learning 

In addition, culturally diverse families has 

a significant relationship with enhancing learning 

(r=0.299** and p=0.001**). Having a probability 

value that is lesser than the set of 0.01 level of 

significance, the stated hypothesis is rejected. 

It implies that the way teachers are 

bringing about challenging and engaging learning 

has a connection with their awareness on the 

cultural diversity of their students and their 

families. Learning needs to be more engaging to 

foster understanding and creativity among the 

learners. But this can only be done if teachers are 

aware about the needs of the learners based on their 

cultural upbringing. In fact the Department of 

Education orients teachers to be sensitive of the 

culture of the learners and be aware how this 

culture interplays with the learning preferences of 

the students.  

Learning is enhanced when the class 

respects cultural diversity. Extracurricular 

opportunities can be done where students can 

connect with other students or develop new skills 

independently – as both promote student 

engagement and development (Hayes, 2019). 

 

Culturally Diverse and Engendering 

Competence  

 The correlation matrix in the same table 

(Table 11) reveals that culturally diverse families 

has a significant relationship with engendering 

competence (r=0.177 and p= 0.043). having a 

probability value that is lesser than the set of 0.05 

level of significance, the stated hypothesis of the 

study is rejected. 

This implies that the more teachers are highly 

aware of the importance of understanding and 

knowing culturally diverse families, the more they 

understand the need of engendering competence 

and making it clear to the students of how they 

were rated and how they identify that they have 

effectively learned something. This also further 

implied that teachers should tailor their assessment 

to the kind of learners they have. This explains why 

there is a need for contextualized and indigenized 

assessment.  

 Indeed, in culturally responsive teaching, 

social interactions in the learning environment 

foster positive teacher-student relationships and 

promote self-worth through a sense of 

psychological safety where students feel 

comfortable and supported (Ladson-Billings, 

2009). 

 

Cross-cultural Communication and 

Establishing Inclusiveness  

 In the table, it shows that the cross-

cultural communication has a significant 

relationship with establishing inclusiveness 

(r=0.325** and p=0.000). Having the probability 

value that is lesser than the set of 0.01 level of 

significance, the stated hypothesis of the study is 

rejected. 

This means that both have significant relationship 

with each other. This implies that the more the 

teachers are aware of the students’ ethnic languages 

and its importance on using it to express 

themselves, the more they establish inclusiveness 

in their teaching strategies. Teachers who are aware 

of the linguistic background of the learners will let 

the learners speak their language in the class. They 

let learners know their language has a place in 

school and there is no such superior or inferior 

language. In this way, inclusiveness is better 

fostered.  

 Students and teachers both feel respected 

by and connected to one another when teachers' use 

of principles and practices that support this. The 

idea of inclusive education represents a paradigm 

shift away from the idea of permanently 

institutionalizing people with disabilities, which 

was a method of isolation, and toward a paradigm 

that emphasizes providing opportunities for 

participation and sharing (Singh, 2010). 

 

 

Cross-cultural Communication and  

Developing Positive Attitude 

 Cross-cultural communication awareness 

of teachers has also a significant relationship with 

developing positive attitudes (r=0.216* and p= 

0.013). Having a probability value that is lesser 

than the set 0.05 level of significance, therefore the 

hypothesis of the study is rejected. 

It means that the level of cultural awareness of 

teachers on cross-cultural communication has a 

connection with the way they teach in terms of 

developing positive attitudes among their students. 

When teachers are knowledgeable about the 

language of the community where the school is 

located, they can better understand the learners’ 

speech which may be different from other groups, 

confidence or lack of confidence in communication 

and other concerns of the learners due to their own 

communication identities. Also, teachers will be 

able to let learners feel they are accepted in the 

class regardless of their language. Better 

understanding will be fostered as well.   
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The result of the study is aligned with (Arikpo, & 

Domike, 2015) that practices of teachers in 

applying principles and practices that support a 

positive disposition toward learning through 

personal and cultural relevance and through choice.  

 

Creating Multicultural Environment  

and Establishing Inclusiveness 

 In the same table, creating multicultural 

environment has a significant relationship with 

establishing inclusiveness (r=0.454** and p=0000). 

Having a probability value that is lesser than the set 

0.01 level of significance, the stated hypothesis is 

rejected. 

This implies that the more the teachers understand 

the need of creating multicultural environment, the 

more they also understand the need of establishing 

inclusiveness in their teaching and learning process 

and strategies. In classrooms, it is observable that 

depictions through pictures, illustrations and other 

visual or textual images are not discriminatory as 

different cultural backgrounds are portrayed so 

learners will also be aware about it. Furthermore, in 

the teaching and learning process, cultural 

awareness is cultivated by letter learning showcase 

their cultural practices in the classroom and in 

different school activities.   

Because culture is an important part of the 

education system, the education should reflect it, 

and it has to be appropriate for students and their 

cultures. For example, when a teacher’s directions 

in the classroom are in harmony with students’ 

cultures, these instructions may enhance the 

students’ achievement and confidence of students 

due to increased comfort (Alsubaie, 2015). 

 

Creating Multicultural Environment and 

Developing Positive Attitude 

 Furthermore, as shown in Table 11, 

creating a cultural environment has a significant 

relationship with developing positive attitude 

(r=0.319** and p=0.000). Having a probability that 

is lesser than the set of 0.01 level of significance, 

the stated hypothesis is rejected. 

It implies that the more teachers are aware of the 

need to utilize multicultural instructional methods 

and materials in a multicultural classroom 

environment, the more they employ teaching 

strategies that contribute to developing positive 

ways of learning. Observably, teachers are using 

indigenous and localized teaching materials to 

make the learning process more relatable to 

learners.  Also, when teachers are aware of the 

culture of their learners, they will also look for 

teaching practices that appeals to the needs of their 

multicultural class.  

In their research, Brockway (2005) made it 

abundantly clear that teachers needed to be 

reminded of the prior experiences of the students in 

order to foster a positive attitude. Teachers must 

therefore make this experience as inspiring and 

rewarding as they can. The attributes of relevance 

and choice will have a significant impact on 

learners' attitudes. 

 

Creating Multicultural Environment  

and Enhancing Learning 

 Moreover, creating multicultural 

environment has a significant relationship with 

enhancing learning (r=0.383** and p=0.000). 

Having  the probability value that is lesser than the 

set of 0.01 level of significance, the stated 

hypothesis is rejected. 

The result implies that the use of multicultural 

instructional tools and strategies may bring about 

challenging and engaging learning process, which 

can strengthen learning in ways that matter to 

students and have social merit. Teachers may 

expose learners to their community to manifest that 

their cultural practices are acknowledged and their 

learning process is anchored on who they are. This 

imply further that teachers can foster better 

learning if they are aware about the varied cultural 

orientations of the learners.  

To enhance learning, authors have suggested 

several ways. For instance, in making sure that 

students' feelings are protected in the classroom, 

teachers encourage openness, insightful discussion, 

and the inclusion of personal experience in the 

classroom (Davis et al., 2022). Teachers may 

employ share-circles, where one student speaks at a 

time while moving in a circle. This allows 

everyone to listen politely and gives everyone a 

chance to speak, unlike debates or conversations 

where some voices are lost or ignored (Bickmore, 

2014). 
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Table 11   Correlation matrix showing the relationship of the teachers’ cultural 

awareness and teachers’ culturally responsive teaching practices. 

Cultural Awareness 
Establishing 

Inclusiveness 

Dev. Pos. 

Attitude 

Enhancing  

Learning  

Engendering  

competence 

 Culturally  

 Diverse  

Pearson R 0.249** 0.308** 0.299** 0.177* 

Probability  0.004 0.000 0.001 0.043 

 Cross-cultural  

 Communication  

Pearson R 0.325** 0.216* 0.117 0.045 

Probability  0.000 0.013 0.183 0.607 

 Creating 

Multicultural env. 

Pearson R 0.454** 0.319** 0.383** 0.090 

Probability  0.000 0.000 0.000 0.309 

*.Correlation is significant at 0.05 level. 

**.Correlation is significant at 0.01 level 

 

 

Influence of the Teachers’ Cultural Awareness 

on the Teachers’  

Culturally Responsive Teaching Practices  

 The fourth research problem focused on 

finding the significant influence of teachers’ 

cultural awareness on their culturally responsive 

teaching practices. 

 

Teachers’ Cultural Awareness on  

Establishing Inclusiveness 

 Table 12 shows the combined contribution 

of teachers’ cultural awareness. The result revealed 

that teachers’ cultural awareness has significantly 

influenced with culturally responsive teaching 

practices in terms of establishing inclusiveness 

with (F-value of 15.816; and P-value of 0.000**). 

Therefore, the hypothesis is rejected since the 

probability value is significantly lesser than 0.01 

level of significance. 

 Moreover, the table shows that 27.20% of 

the indicators of teachers’ cultural awareness are 

identified in this study, which are culturally diverse 

families, cross-cultural communication, and 

creating multicultural environment, affect teachers’ 

culturally responsive teaching practices in terms of 

establishing inclusiveness.  In fact, 72.80% 

attributed to other factors not mentioned in the 

context of this study.  

Further, all factors have significantly influenced the 

culturally responsive teaching practices of teachers 

in terms of establishing inclusiveness. Teachers 

awareness on culturally diverse families influenced 

their practices of establishing inclusiveness in the 

class. In a broader sense, inclusive pedagogy 

considers all the ways that people differ in terms of 

gender, age, culture, ethnicity, socioeconomic 

status, religion, etc. in addition to the diversity 

dimension of ability. All the three factors such as 

culturally diverse, cross-cultural communication 

and creating multicultural environment are the best 

predictors in establishing inclusiveness.Similarly, 

when teachers are aware that language also pave 

way for the diversity of the learners, inclusiveness 

in the class will also take language into 

consideration. 

Today's diverse student population forces teachers 

to offer equal access to and quality education for all 

students by utilizing learner-centered teaching 

strategies. This will allow all students to participate 

in their learning to the greatest extent possible 

(Stinken-Rosner, 2020).  

 

Table 12 Influence of the teachers’ cultural awareness on the teachers’ culturally responsive teaching practices 

in terms of establishing inclusiveness. 

 

 Cultural Awareness Coef. Β Std. Error t – value Probability 

(Constants) 0.715 0.563 1.269 0.207 

Culturally Diverse 0.170 0.076 2.231   0.027* 

Cross-cultural comm. 0.270 0.097 2.779    0.006** 

Creating multicultural envi. 0.397 0.095 4.184    0.000** 

 

  R2  =    0.272    F – Value =  15.816 

  Probability = 0.000**     **  = Significant at 1% level 

      * = Significant at 5% level 
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Teachers’ Cultural Awareness on 

Developing Positive Attitude 

 Table 13 shows the teachers’ cultural 

awareness on developing positive attitude. The 

results further revealed that cultural awareness of 

teachers has significantly influenced their culturally 

responsive teaching practices in terms of 

developing positive attitudes (F-value of 9.417 and 

p-value of 0.000**). The result also means that the 

null hypothesis is rejected since the probability 

value is significantly lesser than 0.01 level of 

significance.Culturally diverse and creating 

multicultural environment are the best predictors of 

teachers’ culturally responsive teaching practices in 

developing positive attitude. 

The table also shows that the culturally 

diverse families, cross-cultural communication, 

creating multicultural environment are indicators of 

the cultural awareness of teachers that comprised 

18.20% of all indicators attributing to the 

variability of the teacher practices that 81.80% of 

which are not stated and identified in this study.  

Among the three indicators above-

mentioned, two indicators have significantly 

influenced the culturally responsive teaching 

practices of teachers in terms of developing 

positive attitudes; and these are in terms of 

culturally diverse families and of creating 

multicultural environment which   are the best 

predictors in developing positive attitude.  

This implies that if teachers understand 

and are aware of the importance of establishing 

respectful interaction with parents of diverse 

cultures, they employ more teaching strategies that 

contribute to positive disposition of learning. More 

so, if teacher utilizes multicultural instructional 

methods and materials in a multicultural 

environment, they are already giving way and 

providing opportunities to the students to learn 

more in a motivational way. 

Scholars, who promote the learning 

preferences approach to learning, agree that 

effective instruction can only be undertaken if the 

learner’s learning preferences are diagnosed and 

the instruction is tailored accordingly (Pashler, 

McDaniel, Rohrer, & Bjork, 2008). 

 

Table 13 Influence of the teachers’ cultural awareness on the teachers’ culturally responsive teaching practices 

in terms of developing positive attitude. 

 

 Cultural Awareness Coef. Β Std. Error t – value Probability 

(Constants) 1.512 0.564 2.680 0.008 

Culturally Diverse 0.243 0.076 3.179    0.002** 

Cross-cultural comm. 0.181 0.097 1.862 0.065 

Creating multicultural envi. 0.227 0.095 2.391    0.018* 

 

  R2  =    0.182    F – Value =  9.417 

  Probability = 0.000**     **  = Significant at 1% level 

      * = Significant at 5% level 

 

Teachers’ Cultural Awareness  

on Enhancing Learning 

 It is shown in Table 14 the cultural 

awareness of teachers on enhancing learning. The 

results revealed that teachers’ cultural awareness 

has significantly influenced their teaching practices 

in terms of enhancing learning (F-value = 10.179; 

with P-value of 0.000**) which is significantly 

lesser than 0.01 level of significance therefore the 

null hypothesis is rejected. 

 Furthermore, 19.40% of the practices of 

teachers in enhancing learning is attributed by 

awareness of teachers in culturally responsive 

teaching practices while the other 81.60% are 

attributed to other factors which are not included in 

the context of the study. 

 Among the factors only culturally diverse 

and creating multicultural environment are the best 

predictors in enhancing learning.  This implies that 

if teachers understand the students prior 

knowledge, they will provide learners the 

opportunities to actively participate in challenging 

tasks. More so, if teachers asks learners with 

higher-order questions, this allows students to build 

their own knowledge and it gives them the 

opportunity to contribute additional perspectives to 

the learning and discussion within the classroom 

with their classmates who also have different 

cultural orientation.  

 The result of the study aligns with the 

statement of (Gay, 2010; Milner, 2010) that 

awareness of the teachers on culturally diverse 

families and awareness on creating a multicultural 
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environment are best predictors to teachers’ 

practices of enhancing leaning. When teachers are 

highly aware about interacting or dealing with 

culturally diverse families, they will most likely 

employ strategies to enhance learning.  

 In the same vein Alsubaie (2015) 

stipulated that when teachers are aware about 

creating a multicultural environment, they will also 

be able to enhance learning. Since culture plays a 

significant role in the educational system, 

education should reflect this and be appropriate for 

both students and their respective cultures. For 

instance, when a teacher's instructions in the 

classroom are in harmony with students' cultures, 

these instructions may enhance the students' 

achievement and confidence of students due to 

increased comfort.   

  

Table 14 Influence of the teachers’ cultural awareness on the teachers’ culturally responsive teaching practices 

in terms of enhancing learning. 

 

 Cultural Awareness Coef. Β Std. Error t – value Probability 

(Constants) 1.517 0.627 2.420 0.017 

Culturally Diverse 0.231 0.085 2.722    0.007** 

Cross-cultural comm. 0.029 0.108 0.268 0.789 

Creating multicultural envi. 0.395 0.106 3.741    0.000** 

 

  R2  =    0.194    F – Value =  10.179 

  Probability = 0.000**     **  = Significant at 1% level 

      * = Significant at 5% level 

 

Teachers’ Cultural Awareness on  

Engendering Competence 

 Table 15 depicts the teachers’ cultural 

awareness on engendering competence. The result 

revealed that cultural awareness does not 

significantly influence the culturally responsive 

teaching practices in terms of engendering 

competence with (F – Value = 1.538; Probability = 

0.208), the probability generated is more than 0.05 

level of significance, therefore  the hypothesis of 

the study is accepted.    

 It is implied in the result that even if the 

teacher is culturally aware, their practices related to 

engendering competence is not affected. Thus, 

teachers continue to foster culturally responsive 

teaching by utilizing authentic learning since this is 

very crucial in teaching. For Greenfield (2000), 

teachers can continue to shape learning and 

exchange of information through providing a 

meaning interaction among the learners.  

 

Table 15 Influence of the teachers’ cultural awareness on the teachers’ culturally responsive teaching practices 

in terms of engendering competence. 

 

 Cultural Awareness Coef. Β Std. Error t – value Probability 

(Constants) 3.183 0.679 4.685 0.000 

Culturally Diverse 0.173 0.092 1.875 0.063 

Cross-cultural comm. 0.048 0.117 0.409 0.683 

Creating multicultural envi. 0.047 0.114 0.407 0.685 

 

  R2  =    0.035    F – Value =  1.538 

  Probability = 0.208ns     ns =  Not Significant  

 

 

Summary 

 This study investigated the significant 

relationship and influence of the level of cultural 

awareness and the level of culturally responsive 

teaching practices among teachers.  Specifically, 

the level of cultural awareness and the level of 

culturally responsive teaching practices among 

teachers were described.  

 The research design utilized in this study 

was descriptive-correlation. The respondents were 

teachers from different elementary schools of 

Magpet, Cotabato. The respondents who were 

selected through simple random sampling, 
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answered the validated survey questionnaire. The 

items in the questionnaire are answerable through a 

Likert-scale in order to measure the variables of the 

study. The gathered data through the survey were 

analyzed with the use of weighted mean; and 

Pearson R Correlation and Multiple Regression 

were used to test the significant relationship and 

influence respectively. 

 The findings of the study showed that 

teachers are highly aware on culturally diverse 

families (4.44), cross-cultural communication 

(4.42), and creating multicultural environment 

(4.43).  Teachers highly practiced the culturally 

responsive teaching in terms of establishing 

inclusivenesswith the mean of 4.42; developing 

positive attitude with the mean of 4.40; enhancing 

learning with the mean of 4.42; and engendering 

competence with the mean of 4.37.  

 Results further show that awareness of 

teachers in terms of culturally diverse families is 

significantly correlated to teachers practices in 

terms of establishing inclusiveness ; development 

of positive attitude; enhancing learning; and 

engendering competence. Their awareness on cross 

cultural communication is also linked to 

establishing inclusiveness; and development of 

positive attitude. Awareness of teachers on creating 

multicultural environment is significantly 

correlated to teachers practices in terms of 

establishing inclusiveness; development of positive 

attitude; enhancing learning; and engendering 

competence. 

 Furthermore, teachers’ cultural awareness 

in terms of culturally diverse families, cross 

cultural communication, and creating multicultural 

environment significantly influenced the teachers’ 

culturally responsive teaching practices in terms of 

establishing inclusiveness. Awareness on culturally 

diverse families, and creating multicultural 

environment have significant influence on the 

teachers’ culturally responsive teaching practices in 

terms of developing positive attitude and enhancing 

learning. However, the cultural awareness of 

teachers did not significantly influence their 

culturally responsive teaching practices in terms 

engendering competence.  

 

III. Conclusions 
 Based from the aforementioned findings, 

the following were the conclusions of the study: 

Teachers are culturally aware particularly on the 

aspects of diverse families, cross cultural 

communication, and creating multicultural 

environment.   

Teachers’ culturally responsive teaching practices 

revealed to be highly practiced in terms of 

establishing inclusiveness, developing positive 

attitude, enhancing learning, and engendering 

competence.  

Cultural awareness of teachers is significantly 

linked to their practices of culturally responsive 

teaching such as establishing inclusiveness; 

development of positive attitude; enhancing 

learning; and engendering competence. 

Moreover, these teaching practices are also 

influenced by their cultural awareness. Teachers 

could better utilize varied strategies aimed at 

fostering culturally responsive teaching if they 

have enough knowledge of their learner’s and 

stakeholders cultural backgrounds causing 

diversity. 

 

IV. Recommendations 
Based on the results of the study, the following are 

recommended:  

1. Teachers should maintain their cultural 

awareness in terms of culturally diverse families, 

cross-cultural communication, and creating 

multicultural environment; 

2. Teachers may continue to update their 

teaching practices based on the new information 

regarding the culture of the learners they deal with; 

3. Teachers may continue to develop 

professionally by attending seminars and trainings 

related to utilization of teaching pedagogies which 

are considered culturally responsive; 

4.  The following future researches are 

recommended:A survey on different teaching 

practices that are considered culturally responsive; 

A qualitative study on the approaches of teachers 

handling multicultural classes in a specific context; 

Researches related to development of culturally 

responsive teaching resources; and Exploratory 

study aimed at exploring other variables on 

culturally responsive teaching.  
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