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Abstract 
Very often at school children are confronted with 

conflicts caused by a number of issues which create 

tensions between them. As children's conflict 

management skills are not always well developed, 

consequences can be negative and sometimes 

disastrous. Therefore, conflict management becomes 

imperative, not only for the smooth conduct of 

classes, but also for ensuring the physical and 

mental integrity of students. Creative reading and 

writing activities based on literary passages or even 

entire literary books are an effective educational tool 

for cultivating and strengthening the skills that 

students need in order to manage and constructively 

resolve various conflicts within the school context. 

This paper briefly presents a teaching scenario for 

conflict management using creative reading and 

writing activities based on a literary extract from the 

novel 'Animal Farm' by G. Orwell. 

Keywords: creative reading/writing, conflict 

management 

 

I. Introduction 
Children's relationships are not always 

characterized by peacefulness and mutual 

understanding, as children often take part in 

confrontations and conflicts, which, nonetheless, are 

a normal part of their socialization (Bilgin, 2008). In 

school in particular, many students find it difficult to 

understand their own needs and the needs of others, 

and to balance their own interests with those of 

other children, as they do not know how or are not 

used to resolving their differences effectively (Atici, 

2007). Shantz and Hartup (1992) state that conflict 

is a process of development and learning, and for 

Baginsky (2004) it is defined as a destructive or 

constructive phenomenon depending on how it is 

managed, as, if handled correctly, it can provide 

opportunities for personal growth.  

On the other hand, creative writing is an 

area of research in psychology (Forgeard, Kaufman 

& Kaufman, 2013), as it helps the writer to cope 

with potential emotional tensions, provides 

therapeutic support and encourages empathy (Hojat, 

2007). Through its activities, the individual 

discovers themselves and others, which contributes 

to their mental, emotional and social development. 

Indeed, collaborative creative writing allows 

individuals to share their ideas, recognizing that 

understanding the world requires seeing it from 

different perspectives and especially through social 

interaction (Chandler, 1999). Indeed, in the case of 

creative reading, the reader is active in terms of 

meaning production, allowing their experiences to 

intrude into the text and following techniques that 

may or may not be their own, to create meanings 

and concepts (Grossos, 2014). 

This paper consists of two parts. The 

theoretical part clarifies the concepts: "creative 

reading/writing" and "conflict management", while 

the practical part briefly presents a teaching scenario 

with a duration of 2-3 teaching hours, utilizing these 

concepts. 

 

II. Theoretical Foundations 
Creative reading and writing 

In today’s Knowledge and Information 

Society, the reading process has an important role to 

play, as it maintains its importance as one of the 

main ways of accessing information. However, it is 

important to stress that the reading process should 

give readers the opportunity to develop a 

multifaceted thinking, approaching texts from 

different perspectives and encouraging them to 

generate constructive thoughts. Creative reading, in 

other words, motivates readers to go beyond the 

stage of simply understanding the text and move on 

to the stage of generating new ideas by subtracting 

or adding meaning to what is expressed by the 

author. Creative reading, therefore, enables readers 

to combine what the author wants to convey with 
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their own experiences, thus creating new meanings 

(Adams, 1968). 

Following the above, and as creative 

reading encourages the individual to freely express 

their feelings and thoughts, it is evident that it is a 

prerequisite of creative writing. Through it, the 

writer uses their imagination and creativity to 

develop their personality and better understand the 

world (Oral, 2008). It should be emphasized that 

since creativity is closely related to problem solving 

(Guilford, 1950), students in their creative 

engagement with literature through creative writing 

activities do not simply respond to a story or poem, 

but to a situation using factual information and their 

own interpretations, making meaningful connections 

in a unique and powerful way (Savery, 2006). In 

fact, most creative writing exercises are group-

based, as they rely on the element of information 

and text sharing (Tsilimeni&Paparousi, 2010). In 

this way, students explore different aspects of their 

lives, improve their language skills and get to know 

each other better (Dai, 2010). 

In the school context, creative reading and 

writing can be applied by having a variety of textual 

genres as a stimulus and by utilizing the successive 

passage of specific stages, which are as follows: 

Creative reading activities: a) Descriptive phase, in 

which students interact with the text which serves as 

a starting point and discover its views and ideas; b) 

Personal interpretation phase, in which they 

approach the text based on their own experiences, 

opinions and feelings; c) Critical analysis phase, in 

which students reflect, draw conclusions, seek 

consequences and analyze (Ada, 1988). This is 

followed by the creative action phase, which 

includes creative writing activities with the 

following stages: a) Invention, in which students 

discover, create knowledge and techniques through 

critical reading and annotation of a variety of textual 

genres; b) Organization, in which they reflect/apply 

the above acquired knowledge in a written text, 

transforming it into new knowledge under the 

influence of a stimulus provided by the 

teacher/mentor and on the basis of their own 

experiences; c) Writing/presentation, in which they 

write their texts and receive feedback by 

communicating/publishing them. 

 The produced text becomes the object of 

processing, during which each student - together 

with all the group members - also submits his/her 

views and communicates the processes of producing 

the text (Brophy, 2008). 

 

 

 

Conflict management 

Conflicts arise when there is a difference in 

perceptions, goals and values between individuals. 

Its main components are the following: a) Lack of 

communication, which can create 

misunderstandings and hostility; b) Competition in 

terms of time, space, money and materials; c) 

Inconsistency at personal, social and professional 

levels; d) Diversity in terms of age, gender, culture, 

experience and knowledge; e) Interdependence and 

interaction, when individuals do not understand the 

views, needs and priorities of others and finally g) 

Lack of emotional intelligence, which implies a lack 

of sensitivity and empathy in an individual's social, 

school and professional life (Scannell, 2010). In 

terms of the school context, children usually use the 

following conflict resolution strategies: (a) physical, 

(b) verbal, (c) aggressive and (d) non-aggressive 

(Chatzichristou, 2011). It should be clarified, 

however, that the form of conflicts and their 

resolution strategies are influenced by children's 

gender and age. Boys seem to use more physical 

violence than girls, who more often display verbal 

violence (Dimakos&Kaouri, 2012). In terms of age, 

it seems that as children get older, they show more 

empathy and use strategies that promote shared 

decision-making and negotiation (Porter, 2005). 

As a continuation of the above, there are 

five ways of conflict management, which are: a) 

Avoiding conflict at all costs, even when contentious 

issues remain unresolved; b) Conflict with the aim 

of winning at all costs as a way of demonstrating 

control, power and pride; c) Compromise, finding 

middle ground, as it is desirable to sacrifice part of 

the original goal rather than continuing the conflict, 

d) Concession to the other side normalizing any 

problem in order to secure their relationship with 

that side and finally e) Conflict resolution through 

cooperation with the other side in a way that ensures 

healthy relationships (Mosse, 2016). 

 

Conflict management in school through creative 

reading and writing 

Creative writing activities in school are not 

a lesson, but something more serious than that. It is 

a game of choosing and putting words together 

(Nikolaidou, 2015) that contributes to children's all-

round development, enhancing a variety of social 

skills, communication skills, self-regulation of 

behavior and control of emotions (Tsatsou-

Nikolouli, 2016). For Young (2003), poetic language 

helps students communicate with each other in 

innovative and imaginative ways, while for Sorrell 

(1994) it helps children define their relationship 

with others and become aware of their way of 
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thinking. In terms of empathy, the ability to sense 

the emotional state of another person (Wispe, 1986), 

creative reading and writing helps those involved, 

through listening to the texts produced, to free 

themselves from any fears, to accept their own and 

others' texts and to acknowledge them with 

complete empathy (Frank, 1995).  

It is also important to stress that conflict 

management is one of the soft skills, which 

constitute an individual's interpersonal and 

intrapersonal skills. Group activities equip children 

with skills such as teamwork, respect, problem 

solving (Taylor &Otinsky, 2008), discussion and 

interaction (Guillen & Bermejo, 2011). Indicative of 

the above is the research by Tsatsou-Nikolouli 

(2020) conducted on 573 students of the last two 

grades of primary schools in Thessaloniki, who took 

part in a 25-week creative writing program. The 

results showed that students in the intervention 

group demonstrated statistically significantly greater 

improvement than students in the control group in 

the skill of empathy. Similar are the results of a 

study (Tsatsou-Nikolouli&Tsilimeni, 2023) on 43 

students of the 6th semester of the Department of 

Pre-school Education of the University of Thessaly, 

which showed that the creative reading and writing 

workshops enhanced certain skills, such as: respect, 

positive attitude, emotion management, problem 

solving, understanding and kindness. 

 

III. Practical Foundations 
Teaching scenario for conflict management based 

on "Animal Farm" by G. Orwell 

The following excerpt is from the novel 

"Animal Farm" by G. Orwell, which is a story in 

which the animals on a farm, not being able to stand 

the cruel behavior of their human master, rebel, kick 

out their master and take over the farm. The passage 

describes the clash between humans and animals 

with the former invading the farm with weapons and 

the animals, led by Napoleon, a pig, defending 

themselves in any way they can.  

There were fifteen men, with half a dozen 

guns between them, and they opened fire as soon as 

they got within fifty yards. The animals could not 

face the terrible explosions and the stinging pellets, 

and in spite of the efforts of Napoleon and Boxer to 

rally them, they were soon driven back... Soon they 

saw people running in all directions. And at once 

there was a crash... The windmill was gone. At this 

sight the animals' courage returned to them. The 

fear and despair they had felt a moment earlier were 

drowned in their rage against this vile, contemptible 

act. A mighty cry for vengeance went up, and 

without waiting for further orders they charged forth 

in a body and made straight for the enemy....The 

men fired again and again, and, when the animals 

got to close quarters, lashed out with their sticks 

and their heavy boots.  A cow, three sheep, and two 

geese were killed, and nearly everyone was 

wounded... But the men did not go unscathed either. 

Three of them had their heads broken by blows from 

Boxer's hoofs; another was gored in the belly by a 

cow's horn; another had his trousers nearly torn off 

by Jessie and Bluebell... Frederick shouted to his 

men to get out while the going was good, and the 

next moment the cowardly enemy was running for 

dear life.  The animals chased them right down to 

the bottom of the field, and got in some last kicks at 

them as they forced their way through the thorn 

hedge. 

Creative reading 

Descriptive phase 

After reading the above indicative passage, we 

encourage students to express themselves freely 

regarding its content. Indicative questions that could 

facilitate discussion are the following: What is the 

conflict? Who is involved? Are the two sides trying 

to settle it? When do things start to go wrong? Is the 

conflict finally resolved? What do you think happens 

next? Who could help resolve the conflict?  

Personal interpretation phase 

Encourage children to give examples of conflict 

they may have experienced in the past. Put emphasis 

on ways of dealing with the conflicts that are 

expressed by the children as experiences. 

Critical analysis phase 

In this phase we encourage children to reflect, draw 

conclusions, seek consequences and analyze. We 

can explain to children that conflicts can exist in 

different groups and contexts, such as peer groups, 

family, classroom, school, war and sport. We 

encourage students to look for the conflict resolution 

technique chosen by the humans and animals in the 

passage (avoiding conflict, conflict, compromise, 

concession, cooperation) and at the same time 

express their opinion on this technique. 

 

Creative writing 

Invention 

The children continue the story and bring the 

conflict to an end by choosing the appropriate 

resolution technique. 

Organization 

Encourage children to continue the story and bring it 

to a conclusion by introducing a mediator 

(peacemaker) at the appropriate point in the extract, 

before the violent confrontation, to manage the 

conflict effectively. The mediator can take the role 

of another animal or human being and suggest that 
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both sides describe the problem without interrupting 

each other, encouraging them to express their 

feelings in a respectful manner towards each other. 

Finally, suggest a solution that facilitates the 

compromise so that both parties can derive the 

greatest possible benefit from it. 

Writing/Presentation 

Before putting the story's continuation on paper it is 

important  that children suggest different solutions 

to manage the conflict, which they should evaluate 

before the mediator chooses the most appropriate 

one. They can even incorporate dialogues into their 

scripts, thus vividly and graphically portraying the 

words of both sides in the first or second person. 

The writing of the story can be done in groups and 

can be dramatized through role-playing with some 

students taking the animal side, others the human 

side and one student taking the role of the mediator. 

 

IV. Conclusions and Implications 
Conflict is created between two or more 

people who want different things. Whenever we 

interact with someone, there is the possibility of 

conflict, as our needs and expectations may not be 

the same. Too often conflict has a negative 

connotation in our minds, is seen as undesirable and 

is associated with anger, sadness and violence. Our 

negative perceptions of conflict are usually due to 

the inappropriate ways in which we respond to 

conflict. However, when managed in the right way, 

conflict provides us with opportunities for learning, 

growth and creativity. Creative reading and writing 

can be used as a highly effective tool in the 

experiential approach to children's literature, but 

also in addressing potential conflicts experienced by 

children not only at school or family level, but also 

in their wider social environment.  

The excerpt used in the context of this 

teaching scenario is indicative and can give rise to 

the reading of the whole book in the classroom in 

the context of an interdisciplinary approach, 

combining it with other subjects such as History and 

Social and Political Education. Above all, however, 

it can be used from the perspective of all the 

injustices, exceptions and discrimination that 

flourish even today in the best 'democracies' and 

which dismantle the institution of equality, bringing 

people up against different needs and expectations 

on the brink of possible conflict. 
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