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ABSTRACT:

The study examined the quality of early childhood
education in CBCCs of T/A Kuntaja, Blantyre
district. The results show that the education
provided to these vulnerable children in these rural
CBCCs of this area is of low quality. The research
claims that a number of barriers are preventing these
CBCCs from offering high-quality early childhood
education. Thus, there are challenges that CBCCs
and other pertinent stakeholders must overcome in
order to offer vulnerable children an outstanding
early learning experience.

The study used a descriptive research design that
aims to systematically obtain information to
describe a situation. Based on the understanding of
the context and the objectives, a mixed method was
suitable for the study. The researcher conducted the
study with a mixed method approach, where (i)
qualitative and quantitative data were collected in
gathering data from primary source through
Observation, Key Informant Interviews (KII) and
Focus Group Discussion (FGDs).

Both probability and non-probability sampling were
used to select the samples. As a result, nine CBCCs
were chosen at random throughout the region using
a probability sampling method. The other
respondents were selected using the non-probability
sampling technique. These respondents were
purposively selected because  they are the key
players in ECDE hence they provided rich and
diverse data that has enhanced the research findings
as they are the main key players in ECDE

A statistical and thematic analysis of the results
shows that vulnerable children in these CBCCs are
receiving poor early childhood education. This has
been revealed by the findings which show that more
many caregivers have not received an Early Child

Development and Education Training, poor learning
infrastructure, low budgetary allocation towards the
ECDE, lack of monitoring and supervision; lack of
commitment and political will both at community
and district levels, lack of enforcement of ECDE
regulation and guidelines and low community
involvement and participation.
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l. INTRODUCTION

The foundation for a child's future healthy
development and success in their capacity to learn
and succeed throughout life is laid throughout the
formative years. The physical, cognitive, linguistic,
and social-emotional development of children
depends on receiving high-quality, caring care
throughout this time, which includes proper
nourishment, health care, play, and early learning.

Early childhood education goes beyond
mere babysitting or providing basic supervision: it is
a formalized approach to education that recognizes
the critical period of a child's brain development
during the early years. To make ECE formal, most
countries established centres where children get
these services. These ECE programs are called by
different names ranging from pre-schools,
kindergartens, créche. early education,
prekindergarten etc. Whatever the name, the goal of
the ECE program is to provide the children with a
better start in life so that they can reach their
greatest full potential. This is accomplished by
offering quality early childhood education, which
lays a strong basis for learning and overall
wellbeing throughout later life.

Quality early childhood education has a significant

impact on a child’s long-term development.
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Research shows that children who receive quality
early childhood education are more likely to succeed
in school, have higher high school graduation rates,
and go on to higher education. They also have better
social emotional and cognitive skills, which are
crucial for success in in life.

Quality early Childhood education can help to close
the achievement gap between children from
disadvantaged backgrounds benefit the most from
different socio-economic backgrounds. Research has
consistently shown that children from disadvantaged
backgrounds benefit the most from high quality
early childhood education programs.

Early childhood education of high quality has the
potential to narrow the achievement gap between
children from poor families and those from higher-
income families. High-quality early childhood
education programs are particularly beneficial to
children from impoverished households, according
to a wealth of research. By providing these children
with a strong foundation, we can help to level the
playing field and ensure that children have equal
opportunity to succeed.

Investing in early childhood education also yields
long-term financial advantages. According to
research, there is a $4-$16 return on investment for
every dollar spent on high-quality early childhood
education. These returns aid in boosting the
development of the corresponding nations.

The Concept of Quality in Early Childhood
Education

In ECE, quality is not universally defined.
It differs amongst nations, which may be attributed
to factors including their unique cultural traits, the
ECE system's history, the policy environment, and
legal frameworks (Lokteff and Piercy, 2012[22]).
Different countries have different arrangements for
their early childhood education (ECE) systems. For
example, the Nordic countries have a public sector
that offers universal access to childcare from a
certain age, while other countries have a private
sector that offers day care (usually only for children
0 to 2) or a combination of the two (OECD, 2018).

While definitions of this term vary among
authors, stakeholders, and purposes, there is a
degree of agreement on the two categories of
quality—structure and process—despite
disagreements over how to assess quality (e.g.,
Cassidy et al.,, 2018; Phillips & Howes, 2020;
Vandell & Wolfe, 2020). Structure pertains to
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program elements that may be readily controlled.
Certain definitions elaborate that these elements
include aspects like teacher education, pay, or the
teacher-to-child ratio that indirectly assist children
(e.g., Peisner-Fienberg & Yazejian, 2018).
Licensing rules typically include structural aspects
of quality as a prerequisite for operating a preschool,
partly due to their ease of monitoring. Process
quality indicators, on the other hand, refer to aspects
of a program that have a direct impact on children,
like classroom language and interactions or the
educational resources utilized with children (e.g.
Vandell & Wolfe, 2020). Process quality is more
dynamic and in-depth to assess, usually
necessitating the use of observational measurement
instruments, because it reflects the experiences that
children have while they are in an early childhood
environment.

Consequently, in ECE research, the term "quality"
refers to a variety of attributes or groupings of
attributes that are believed to have a positive impact
on children's learning and  development.
Furthermore, the interactions that occur in the
classroom between the teacher and the student are
crucial to a high-quality program. In a program of
superior quality, educators utilize age-appropriate
teaching methods and employ a curriculum that
organizes the students' learning process. To enable
these exchanges and enable high-quality teaching
and learning, a range of supports are required.
Therefore, the following combinations of three
essential elements determine the caliber of an ECE

program:
a. Interpersonal Interactions

b. Space and Physical Learning Environment
C. Program Support Structure

Il. STATEMENT OF THE PROBLEM

Although Malawi has given high priority to
Early Childhood Development and Education (In
the context of Malawi, ECE falls under the public
sector where there is a combination of both the care
and education hence the name Early Childhood
Development and Education [ECDE]) in its
developmental strategy and has made progress in
addressing ECDE concerns in Sub-Saharan Africa,
there is a strong focus on increasing the availability
of Community-Based Child Care Centers (CBCCs)
at the expense of quality. This could potentially
hinder children's developmental progress when they
begin basic education. According to the 2014
Multiple Indicator Survey conducted by UNICEF, it
was shown that only 60% of children in Malawi
between the ages of 3 and 5 years are progressing as
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expected in  their development (Bakilana,
Moucheraud, McConnell, & Hasan, 2016).
Nevertheless, significant disparities were seen
according to socio-economic factors (Bakilana et al.,
2016), indicating that a greater number of children
in impoverished rural communities were prone to
experiencing developmental delays. This is the
reason the study was conducted in rural
communities to evaluate the standard of education
these vulnerable children are accessing.

1. LITERATURE REVIEW

The researcher conducted a comprehensive
literature analysis to get a profound comprehension
of the components that define high-quality Early
Childhood Education (ECE). The examination of
books, journals, and conference proceedings yielded
valuable understanding of the subject matter. The
literature review has facilitated the researcher in
identifying the gap in research and determining the
potential methodology to be employed in the
investigation.

The study employed the Narrative
Literature review methodology, which entails
conducting a thorough search of pertinent literature,
interpreting and discussing the selected relevant
material, and evaluating and summarizing the key
concepts.

Based on the studied literature, the
researcher discovered that quality in early childhood
education (ECE) encompasses three key elements:
interpersonal contact, physical environment, and
program support structure. Consequently, the
literature has been evaluated according to these
three themes. Presented here is a concise overview
of the three characteristics of Quality Early
Childhood Education (ECE).

a. Interpersonal Interactions

b. Space and  Physical

Environment
c. Program Support Structure

Learning

Studies Related to Program Support Structure
According to the Word Bank Group (2022), early
learning programs are dependent on vital
infrastructure in order to function and be successful.
This infrastructure's components include:

e Financing

Governance,

Regulation and accountability

Workforce capacity

Data collection and use

e Family and community engagement,
o and links with other services

Together, these infrastructure components
and early learning services, often known as the
direct services, create a system. All eight
infrastructure elements—the direct service and the
remaining seven—are required for a system to
operate. If any one of these elements—the direct
service or any other single infrastructure element—
is removed, the system becomes null and void
because all eight components are necessary to create
a cohesive and operational system. To provide high-
quality early learning, all components must
cooperate with the service.

According to Yokishawa (2018) in the
Social Policy Report, resources need to be
coordinated across several sectors with a focus on
equality and quality rather than just access in order
to promote ECE for all children at the national level
(Black et al., 2017; Britto et al., 2017). Coordination
of services as well as sector-specific supply are
needed. Furthermore, during the first eight years of
life, a young child's developmental demands
fluctuate significantly, necessitating the provision of
age-appropriate treatments.

According to the Employment and Social
Review Experts (2019) study, attaining ECE quality
at the system level also necessitates sufficient
funding for the service's delivery in order to
guarantee staff development, training, and
infrastructure upkeep (Friendly, et al., 2006; OECD,
2001). But there are policy problems with the way
money is distributed. These concerns include
ensuring public accountability for fund utilization,
as well as issues of efficiency and equality.
Cleveland and Krashinsky (2004) point out that
obtaining the greatest number of services while
maintaining high standards, decent accessibility, and
cost control constitutes efficient use of public
funding for the provision of ELCC.

The World Bank Organization 2022 states
that Curriculum and pedagogy influence a child's
school experience. The way a teacher arranges and
supports learning is determined by their pedagogy.
Which learning areas are prioritized in the
classroom are decided by the curriculum. Both are
complementary to one another and are essential in
defining the caliber of ECE. Child learning is
significantly impacted by pedagogy. Rather from
acting as an instructor, the ECE educator's most
useful position is that of a guide and facilitator. This
kind of instruction has been called "relational."
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Studies related to Interpersonal interactions

According to a literature review conducted
by the Employment and Social Development in
2019 many studies have suggested that children’s
interactions with educators are a critical factor
leading to better academic and social outcomes.
Based on a compilation of causal evidence from
intervention studies, it has been shown that teachers
who receive coaching and training on staff-to-child
interactions benefit their students' academic, social,
and self-regulation skills (e.g., Mashburn et al.,
2010; Raver et al., 2011).

The World Bank Group (2022) emphasized
that in order for nations to offer young children
high-quality early childhood education, they must
have a workforce that is qualified, engaged,
equipped, and rewarded. The interaction between
kids and ECE teachers is crucial to the way kids
learn and what they learn. One of the most
significant indicators of educationally rich
classrooms and overall ECE quality is the caliber of
the ECE educator. Early childhood educators can
influence children's educational outcomes and
attitudes toward learning through their skills and
motivation of young learners. They are essential in
establishing positive physical and psychological
conditions for learning.

According to a study by Davis et al. Social
Sciences & Humanities Open 4 (2021) in Tanzania
and Lesotho, teachers were the main factor
influencing pre-primary education quality. The
results demonstrated that in order to guarantee
quality, pre-primary instructors required to be driven
and possess "hearts that love children." Pre-primary
teacher motivation was a significant issue since, in
line with Wilinski's (2018) findings, many teachers
enter the field as a last resort after failing at
everything else. This suggests that anyone can
become a pre-primary teacher. According to the
study, pre-primary teachers should connect

positively with the kids and involve them in play
and discussion. This calls for a highly qualified,
driven, and respected teacher.

Studies related to space and physical Learning
environment

Studies related to space and physical
environment According to Yokishawa (2018) in the
Social Policy Report, child development and well-
being have historically been linked to the caliber of
child care facilities and infrastructure (Evans, 2006).
There is a claim that in order to encourage play and
engagement in the learning environment, children
need have areas large enough to meet their
requirements and easily accessible materials (Evans,
2006). However, there is scant concrete data
demonstrating a connection between children's
learning and accomplishment and the state of the
physical environment.

According to research by Davis et al.
published in Social Sciences & Humanities Open 4
(2021), learning environments were thought to be
crucial to quality. For pre-primary education to be
effective, a classroom must have enough resources
and space for all of the students. Pre-primary
classrooms should have vibrant décor and engaging
learning tools. The results also demonstrated that
educational tools, wall art, and a visually appealing
layout are essential for pre-primary classrooms. For
children to learn, they must also have playthings.

Summary of the Literature Review Summary
After a thorough analysis of various sources, the
researcher concluded that; to guarantee quality, all
three requirements must be met. Even with ample
resources, a classroom is insufficient without a
capable instructor to make the most of them. A
support system that oversees operations, facilitates
instruction, and offers professional development is
necessary for an effective teacher to remain in the
workforce.
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V.

Quality ECDE Conceptual Framework

PSS Critical for support of the ECE workforce and Regulation of ECE Service

~

Program Support Structure (PSS) -
Training systems and monitoring systems,
ECE policy and developmentally appropriate
Curriculum, Funding, and Parent and N
Community participation

Learning environment promotes child wellbeing

Physical Learning
Environment:Learning
Infrastructure, Wash
Facilities, Organizational
of plav and learnina

I

Child learning-
Cognitive and

non-cognitive

Teacher-Child interaction-

Levels of education and training,
[~ work benefits/salary, non-

financial benefits, leadership

The above-mentioned framework, which places
children's learning at its center, is made up of three
interrelated components: the program support
structure, the learning physical environment, and
positive interaction. Teacher-child interactions and
the physical learning environment are influenced
by the Program Support Structure. These two
directly affect how well children learn. The child
is directly impacted by the physical learning
environment and interactions between them and the
teachers. As a system, these components all work
well together. The framework stipulates that if one
component is removed then everything becomes
null since they all work as a system.

All of the interactions, experiences, routines, and
events—both planned and unplanned—that take
place in an early childhood education (ECE) setting
and are intended to support children's learning,
development, and well-being are included in the
program structure curriculum.

V. SIGNIFICANCE OF THE STUDY
The study results will help caregivers to have
access to information on the best practices that
support early childhood education of the highest
standard.

The CBCC committees will benefit as well from
the findings since they will understand their roles
and responsibilities within the CBCC. Additionally,
it will support them in strengthening their ties with
the community.

The results of this study will also support in the
community's comprehension of the significance of

community involvement in relation to high-quality
education.  This will facilitate understanding of
their participation in CBCC events.

The outcomes will also influence legislative
choices on financing and upholding ECDE
program standards. This data can be used by
policymakers to better manage funds, create early
childhood education policies that work, and
improve the standard of these ECE programs.

VI. SCOPE OF THE STUDY

The purpose of the study was to evaluate the

quality of educational environments and

interactions in the rural Blantyre area. Additionally,
offer recommendations on how to raise the
standard of early childhood education.

The study sought to answer the following research

questions:

e What is the quality of teaching staff in the
CBCCs?

e To what extent have the CBCCs provided
conducive environments for teaching and
learning?

e To what extent has the community engaged in
ECE activities?

e To what extent has the government supported
the CBCCs?

Main objective
e To evaluate the standard of early learning
environments and experiences
Specific objective
e To assess the quality of the teaching staff
in the CBCCs
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e To understand the quality of learning
environments

e To investigate community involvement
towards CBCC activities

e To determine the extent of governmental
support for CBCC activities

VII.  Research Methodology

The study took a descriptive research
design that aims to systematically obtain
information to describe a situation. Based on the
understanding of the context and the objectives, a
mixed method was suitable for the study. the
researchers conducted the study with a mixed
methods approach, where (i) qualitative and
quantitative data were collected in gathering data
from primary source. A mixed method research
design is a procedure for collecting, analysing and
mixing both quantitative and qualitative research
and methods in a single study.

The qualitative data collected focused on
understanding and interpreting the meanings,
opinions, beliefs and experiences of key informants
concerning quality ECE issues. On the other hand,
quantitative data collected data with numerical
information that was measured and counted.

VIII. RESEARCH FINDINGS AND
DISCUSSION

There were 101 respondent who
participated in the study. A breakdown of the
participants is shown below: Nine caregivers and
two government stakeholders participated in Key
Informant Interviews and 90 Committee Members
divided in 9 groups for Focus Group Discussions
which involved ninety participants across ten
distinct focus groups. The results below are given
in accordance with the objectives.

The quality of the teaching staff in the CBCCs
a. Quality of the Teaching staff

The study found out that quality education is being
highly compromised with untrained, unmotivated
and underqualified caregivers in the CBCCs. To
achieve quality, investment in training and putting
them on pay row and caregivers cannot be enough
emphasized. Below are the findings
e 85% of the CBCC Caregivers have not yet
received Early Childhood Development and
Education Training though they offer services

to the children hence they cannot assess
children developments.

e 38% of the caregivers have only attempted
primary school Education, while 28% have a
Primary School Leaving with a Certificate
(PSLCE), 19% have a Junior School
Certificate of Education (JSCE) and the
remaining 15% have a Malawi School
Certificate of Education (MSCE).

e 11% of the caregivers receives incentives in
the name of T/shirts as a token of thank you.

e  On average caregiver child is 1:24

A caregiver is required by the ECDE
guidelines to possess a minimum qualification of
PSLCE and to have undergone a basic two-week
ECDE training. However, the results above
indicate that most caregivers have only tried
primary schooling. Moreover, the vast majority of
them lack the necessary training. This indicates that
they are unable to meet the standards set for them.

The study established that caregivers who
have high education tend to understand the training
and the use of ECE guides better than those with
low or no qualification. For those caregivers that
still work voluntarily. The study has found out that
most of the caregivers are not punctual and knock
off earlier.

b. Observed Best CBCC Caregivers’ Practices
Despite the majority of them not being trained, the
study found out that almost all of the CBCC
caregivers (95%) observed during the study were
cheerful when dealing with children. During the
study, caregivers were observed to mention
children’s name, were able to notice upset children
and help them accordingly, motivated children in
one way or the other, monitored children’s
behaviour well, among other positive behaviours.
These behaviours and practices could be enhanced
with orientation, training and continued mentorship
by the relevant ECDE stakeholders especially the
government.

¢. Key Skills Observed at CBCC
Findings show that most CBCCs focus on singing,
physical education and free play activities with
96%, 91 % and 80% respectively. Only 6% of the
CBCCs promote literacy skill activities which are
important for transition to primary education. This
is not strange as most of them are not trained.
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The Quality of Space and learning environments

a. Type of infrastructure
The study found out that more CBCCs are
operating from temporary structures with 44%
while 33% a have permanent structures and the
remaining 22% are operating from churches.

The study also found out CBCC children aged 5-6
years that are to transition to primary school need
to be prepared in a special way. However, the study
found out that 67% of the CBCCs have one room
(6 CBCCs) while the remaining 33% have two
rooms.

On the other hand, a typical CBCC is required by
the rules to contain three classrooms: one for each
of the age groups of three, four, and five.
Furthermore, both the sleeping bay and the
caregiver's office should be available. But none of
the CBCC:s visited had a sleeping- bay or an office.

b. Auvailability of Water, Sanitation, Hygiene
(WASH) Facilities

Results show that 100% of the CBCCs
have hand-washing facilities as well as rubbish
pits. 78% of the CBCCs have toilets while 22% do
not have toilets. Most CBCC adheres to healthy
hygiene practices, which is a sign that children are
learning in conducive settings. The children's
caregivers were observed helping them wash their
hands either after using the restroom or before
starting to eat.

However, only 11% (1 CBCC) of the
CBCCs have a portable water source next to their
CBCC while the remaining CBCCs do not have a
portable water source. Usually, they draw water
from the local boreholes, which can occasionally
be quite far away.

c. Curriculum Fidelity

The government of Malawi in conjunction
with CBCC stakeholders developed curriculum to
guide classroom activities. From the curriculum,
CBCCs are expected to develop a daily routine
program that indicates lessons as well as inside and
outside playing activities. The baseline study found
out that over one third of the CBCCs (33%) had a
daily routine program. However, only 11% of the
CBCCs had their daily routine program aligned to
the accepted curriculum. The above is
understandable because only about 15% of the
CBCCs had at least one caregiver that received

formal two weeks CBCC training. However, no
CBCC had a curriculum

d. Availability of the Eight Learning
Areas

A standard functioning CBCCs needs to have eight
learning, stimulation and play areas that are aligned
to the CBCC curriculum and are critical for
children’s development. A learning area is a space
or corner where toys and other play/learning things
are set up so that various activities are divided up
and have their own designated areas. These critical
areas include imaginative-dramatic area, block-
building area, Reading area, learning and
manipulative area, art, nature, music and outdoor
area. The importance of setting these areas are:

e Brings order to the programme because
children know they can play and put
where things belong.

e Promote independence

e Provides a wide range of learning
experience

e Promotes involvement of participation of
each child including children with
disabilities

e Promote freedom of choice show that

It was noted that just 11% of CBCCs have play
areas, whereas 89% lacked them. A sign that the
majority of children in these CBCCs do not receive
the necessary standard education and are therefore
denied the opportunity to profit from playing with
materials.

When the caregivers were questioned about why
they did not set up the corners or areas, it was
discovered that the majority of them were unaware
of them because they had not had ECDE trainings.

Investigate community involvement towards
CBCC activities
a. Availability of the CBCC Committee
According to the Government of Malawi's
rules on CBCCs, each CBCC must have a CBCC
committee serving as the organization's governing
body. These networks facilitate communication on
CBCC-related issues between local authorities,
parents of children, caregivers and the community
at large. The findings show that there was a
parents committee in each CBCC. Even though
some of the committee members have been in
office for extended periods of time; nearly all of
them have not had any training in Center
management and administration.
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It was discovered that all of the CBCC committee
members were aware of part of their functions
during the focus group discussions that were held
with the members. The responsibilities included
scheduling meetings with parents, monitoring
attendance of caregivers and kids, and Resource
mobilisation. When asked how the members knew
the roles, the majority of them quickly said that
they had served on several committees in their
respective villages and so made use of that
information. The government can take advantage
of this by making the most of the information that
they already possess.

b. CBCC Committee

Community Involvement
The Committee members clarified in their

statement that there are two aspects to community

involvement: while some communities do

recognize their obligation to participate in CBCC

activities, their numbers are limited. Many people

in the community don't participate. They went into

further detail on the following obstacles to

community involvement:

e Lack of understanding of the importance of
ECDE and need for community involvement

e Lack of community resources to enable
effective involvement

e Inadequate information on the various ways in
which community can contribute to ECD
programming

e Low motivation due to the fact that
involvement is on voluntary basis

e Absence of rural representation and certain
community groups in the decision-making
process

e Poor relationship between CBCC committees’
administrators and communities

knowledge on

c. The committees recommended on the
following solutions to the barriers

e The CBCC Committee, caregivers, and
community members need to have better
working relationships.

e Need for increased awareness on the
importance of ECDE

e Advocating for the various community
involvement strategies

Governmental support for CBCC activities

a. Availability of the Legal Framework
The study found out that there is no specific
legislation to guide and regulate the provision of
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ECDE services in Malawi apart from the existing
ECDE policy which is currently being reviewed.
As a result, the ECDE related policies have not
been fully implemented and it will continue getting
low priority on the national development agenda.
In the absence of this specific legislation, the
ECDE program relies on other relevant legislation
such as the Education Act, the Health Act, and
Water and sanitation Act. It also draws its mandate
from the national ECD policy and other related
policies and cabinet directives. Considering this, it
is recommended to have a clear legal and policy
framework that will guide ECDE implementation
at national and local levels alike to ensure
sustainability.

Furthermore, the government's
stakeholders said that low-quality early childhood
education is also being fuelled by decision-makers'
lack of political will and dedication at both the
grassroots and district levels. This challenge was
also made clear by the Committees, who expressed
that there is a lack of representation from rural
areas and community organizations when it comes
to ECDE matters being decided. The researcher
discovered that this is the result of a lack of
awareness regarding the significance of ECDE
issues.

According to the findings, The Blantyre
District Development Plans (DDP) do not or rarely
include ECDE issues, because of a lack of
representation from rural areas. This is evident
since the first stage in developing a DDP is the
district's situation research. Several players at the
district and local levels are involved in this
participatory process. The process of situation
analysis begins at the village or area level (where
CBCCs are located), and it is completed at the
district level by the District Executive Committee
(DEC), which assembles the findings into a Socio-
Economic Profile (SEP). This covers the main
issues and opportunities in each area. ECDE
concerns cannot be included in the district's plans if
they are not being handled at the local level.

In Malawi, the administrative oversight of a district
falls under the jurisdiction of the District Executive
Committee (DEC). It is made up of representatives
from the district's elected body as well as other
interested parties. Its responsibility is to
determine, rank, and carry out the demands for
local development while consulting the
community. Conversely, the DEC is a group tasked
with  supervising the district execution of
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development plans. It is made up of several
stakeholders, such as district council members,
traditional leaders, civil society.

Therefore, it is imperative that the government
need to advocate on the value of early Childhood
Education and its integration into community
developments plans and that it is part of
community development. Community structures
typically ask for bridges, health centers, and
primary school blocks rather than ECDE issues as
part of development.

b. District Monitoring and Quality
Assurance Mechanisms

From the study findings below are the minimum
standards for a CBCC:

e One to fifteen children are the suggested
caregiver ratio for children ages three to
five.

e Every CBCC should have ten caregivers at
the very least, who have completed at least
two weeks of basic ECDE training and
have a certificate of primary school
leaving.

e The government should have created the
curriculum and syllabus for a typical
CBCC

e There should be WASH facilities in
CBCCs.

e Three-room learning infrastructures ought
to be present in CCBCs.

e  Multisectoral operations such as food
distribution and health care delivery ought
to occur

According to the report, these minimal
requirements are not being met by most of the of
CBCCs. Since the administration of CBCCs falls
exclusively under the purview of the communities,
it is not feasible for them to handle all of these
duties owing to a lack of funding. This was also
made abundantly evident during the focus group
discussions (FGDs) with the participants, who
expressed that there are insufficient resources in the
community for meaningful engagement.

Existence of procedures on quality control

CBCC procedures on quality control are based on
inspection which are different for private pre-
schools, which receive certification from the
relevant District or Town Assembly. Before CBCC
is established, guidelines indicate that an

application has to be made to the Ministry of
Gender, Children, Disability and Social Welfare
officer or representative will visit the proposed site
and discuss with the applicants Furthermore, the
environmental health representative or worker
could also be present during the visit. The CBCC is
subsequently registered with the Ministry if all
prerequisites are satisfied.

On the other hand, the investigation discovered that
the majority of CBCCs were established without
the relevant government authorities conducting an
inspection. This also jeopardizes the minimal
requirements that CBCCs are expected to follow.
Consequently, learning quality is compromised.

Monitoring and Supervision

A CBCC is expected to have at least one visit per
month from the CCPW/government for coaching
and mentorship, however the study discovered that
most CBCCs are not being observed. One of the
most obvious issues was the lack of resources and
transportation options because some CBCCs are
extremely remote.

¢. Financing the ECDE programme

Despite the presence of a costed National ECD
strategic plan to direct investment in the ECDE, the
study discovered that the national budgetary
allocation towards ECDE is persistently low. These
inadequate budgetary allocations eventually trickle
down to the districts, who ultimately receive
meagre government funding. The government
stakeholder emphasized that the ECDE budget
allocation had not increased significantly until the
2018-2019 fiscal year. This extraordinary rise can
be attributed to World Bank money t for the
Investing in Early Years for Growth and
Productivity project. This suggests that, although
ECDE issues are on the 2063 agenda, they are not
receiving the attention they deserve.

District Intersectoral Coordination on ECDE

While ECDE programming promotes an
intersectoral  approach including  ministries,
departments, civil society, and other entities, the
study discovered that, with the exception of a small
number of CBCCs that host health and nutrition
activities, most CBCCs do not offer such programs.
The researcher discovered that each department
dealing with child issues operates independently as
the functions and responsibilities of individuals
involved at the district level are not well defined.
This was evident as collaboration activities with
nearby primary school (Ministry of Education)
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were not appearing. This Ministry is crucial when it
comes to transitional concerns.

Ministries of Gender (mother ministry of ECDE);
Education, Agriculture, and other pertinent ECDE
stakeholder ought to work together for improved
early childhood education.

IX. RECOMMENDATIONS AND
SUGGESTIONS
Suggestions to government and partners

e Increased funding towards ECDE

e  Professionalization of ECDE. This will
make the following things available

o ECD regulations that safeguard
the identity of ECDE educators,
Professional ECD educators' and
paraprofessionals' education and
training

o Human Resource

o Mobilization of Resources and
numerous other aspects

e The government ought to implement and
enforce the ECDE regulations.

e The need to develop the Early Childhood
Education Act

e In order to accomplish the aims of the
CBCC, the corresponding departments of
Social Welfare, Health, Agriculture and
Education should make a concerted effort
to engage in ECDE activities

e To advocate for issues related to school
preparation efforts, among other things,
the government and other partners should
make use of the already-existing CBCC
Parents Committee meetings with parents.

e District Councils, partners, and CBCC
communities must work together to ensure
that CBCC caregivers receive the training
they require, particularly in the areas of
assessing developmental milestones

e Since the 5 and 6 year old’s will be
guaranteed a separate classroom, which is
beneficial for transition, the pre-primary
class needs to be under the Ministry of
Education.

e To ensure that children are adequately
prepared for primary school, District
Councils, partners, and CBCC
communities must enhance CBCC
infrastructures to enable the organization
of children in classes, with a focus on
placing learners between the ages of five
and six in their own class.

e ECE partners should ensure that the
CBCC and the primary are in line with
one another. One such instance is the way
the alphabet is used in CBCC, which is
not in line with the National Reading
Program in primary school, which use
phonics instead of alphabet.

e Community leaders to promote the value
of early childhood education and
participation

e Community leaders and CBCC committee
to advocate on the importance of ECDE
and Community involvement

X. CONCLUSION

Low budgetary allocation is the root cause
of all the issues affecting early education. Every
other component of ECDE programming has been
affected by the lack of finances. More financing
for ECDE is required if the district is to improve
the quality of ECDE. The effectiveness of ECDE as
a system is lacking. As previously mentioned,
everything in the ECDE programming is rendered
useless if one element is taken out.

CBCCs being a community-led
organization presents another difficulty. It is
challenging to operate the CBCCs since rural areas
lack the necessary resources, adding to their
already inherent disadvantages. Therefore, until the
district and other pertinent ECDE stakeholders take
action to solve these CBCCs
challenges, disadvantaged children will continue to
receive inadequate educations.
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