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ABSTRACT 
This study investigated the barriers to parental 

involvement in the Community-based Childcare 

Centres (CBCCs) in Blantyre district, Traditional 

Authority Kuntaja. CBCCs were deliberately chosen 

as they are commonly found in rural vulnerable areas 

where illiteracy levels are rife as compared to urban 

and peri-urban areas. The investigation revealed that 

rural life is beset with numerous challenges which are 

the root causes of the hindrances preventing rural 

parents from participating in the learning journey of 

their children in Early Childhood Education at a 

CBCC.  

 

The study was exploratory and as such a qualitative 

research design approach was deemed suitable for 

this study. The qualitative data collected focused on 

understanding in-depth the perceptions of rural 

parents as to what hinders them from actively 

participating in their children’s learning journey at an 

early age before starting grade one in primary school. 

Perceptions from other key players (Mentor 

caregivers, CBCC management committee members, 

Community Child Protection Worker and the District 

ECD Coordinator) in the Early Childhood 

Development (ECD) sector were also collected as a 

way of testing the reliability of the results generated 

from the parents.  

 

To carry out the aims and objectives of this research 

study, both probability and non-probability sampling 

were applied depending on the selection of the 

sample. Thus, 5 Community-based child care centres 

(CBCCs) were randomly selected across the T/A 

Kuntaja using a probability sampling technique. 

Furthermore, at each CBCC, a total of 8 parents of 

CBCC-going children were randomly selected to 

participate in an in-depth semi-structured interview 

through focus group discussions. On another hand, a 

non-probability sampling technique particularly 

purposive sampling was also applied to select other 

groups of individuals to participate in the study. 

Among the selected participants in this category were 

the Blantyre district ECD coordinator, the 

Community child protection worker for the T/A 

Kuntaja area, and CBCC management committee 

members. Key informant interviews were used to 

gather data from these groups except for the CBCC 

management committee members.   

 

Analysis of the results using thematic and narrative 

content approach revealed that in Blantyre district 

rural areas, parental involvement in ECD is mainly 

affected by: time constraints, lack of awareness, the 

changing family structure, limited two-way 

communication between caregivers and parents, sour 

relationship between parents, caregivers and CBCC 

management committees, lack of resources and 

capacity to hold parent meetings and frequent 

absenteeism of caregivers at the CBCC.   

The implications of these findings along with their 

corresponding recommendations made by the 

researcher and all participating groups in the study 

have the potential to guide National ECD Act and 

policy including its programming at all levels within 

the ECD sector. These suggestions include raising 

awareness of ECD issues in rural communities using 

technological approaches such as Short Message 

Services (SMS), radio and TV programs, the 

introduction of parenting committees in CBCCS to 

promote a sense of ownership among rural parents 

and building the capacity of CBCC caregivers 

through continuous professional development 

workshops.    

 

KEYWORDS: Community-Based Childcare 

Centres, Early Childhood Development, Parents, 

Caregivers, Parental involvement  
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I. INTRODUCTION 
The future of humanity depends on its 

ability to foster the health and well-being of the next 

Generation. Simply put, today’s children will become 

tomorrow’s future leaders, workers, and parents. 

Therefore, it is very important for parents and 

guardians to properly look after today's young 

generation for their own survival and societal 

benefits. According to Manas (2019), when we invest 

wisely in children and families, the next generation 

will pay that back through a lifetime of productivity 

and responsible citizenship. When we fail to provide 

children with what they need to build a strong 

foundation for healthy and productive lives, we put 

our Future prosperity and security at risk. Therefore, 

this calls for the involvement of parents in every step 

of their child's growth be it at home and school 

because parents are believed to be the child's first and 

best teachers due to the strong bond that exists 

between them. Consequently, the concept of Early 

Childhood Development (ECD) has been adopted as 

an important subject across the globe to nurture 

young children to grow into responsible and 

productive citizens.  

 

Malawi is one of the countries with the most 

extensive network of ECD centres in Africa. These 

centres comprise, among others, community-based 

childcare centres (CBCCs), pre-schools and daycare 

centres (Yallow et al. 2012). These ECD centres were 

established to ensure that children in Malawi benefit 

from such interventions. The emphasis on ECD 

interventions such as the establishment and running 

of CBCCs is based on the evidence that exposing 

children to such programs ensures that they develop 

their basic skills, attitudes, behaviours and values that 

will last for their lifetime (Yallow et al. 2012). The 

CBCCs cater for children aged 3–5 years and are 

managed by members of the community namely 

parents, guardians, caregivers and community 

members (Messner and Levy 2012).  

 

Messner and Levy (2012) in their findings 

highlighted that it is very important to understand the 

role parents and guardians play in ECD and how their 

involvement plays a major factor in the success of 

ECD programming not only in Malawi but also 

across the globe. According to WHO & UNICEF 

(2012), early childhood is defined as a time that 

“spans the prenatal period to eight years of age and it 

is the most intensive period of brain development 

throughout the lifespan”. This period is the most 

critical time for the growth and development of the 

child and needs the utmost attention and appropriate 

care.  

 

A traditional way of thinking regarding 

parental involvement often focuses on how parents 

support their children’s education and meet the needs 

of schools. For example, parents attend the parent–

teacher meetings, help their children finish their 

homework, and volunteer in their child's classrooms 

a few days a month. A good deal of research began to 

focus on how parents were involved in school events 

or classroom activities (Reinke et al., 2019; Smith & 

Sheridan, 2019), and suggested that it is necessary to 

find strategies to support parental involvement 

because its influence on children’s achievement and 

performance (Grace & Gerdes, 2019; Tan et al., 

2019).  

 

A UNICEF article (n.d) and World Bank 

report (2020) on ECD highlighted that rural parents 

and caregivers' involvement in education activities 

particularly in Early Childhood Development (ECD) 

remains an issue. It is therefore against this 

background that this research study focused on 

assessing barriers to active/ meaningful parental 

involvement in their infants' learning journey in the 

CBCCs which are found in the rural areas where 

vulnerable communities dwell. A particular interest 

in assessing CBCCs was taken in this study since they 

form a foundation for learning in the Malawian 

education system. In the end, holistic 

recommendations from different stakeholders were 

drawn to support the government's work in 

strengthening a process of joint responsibility among 

educators, parents, the government and other Non-

Governmental Organizations in the ECD sector 

where parents play a pivotal role and as the child's 

first and best teacher.   

 

1.1 STATEMENT OF THE PROBLEM  

The early childhood period is the basis for 

later success in life.  It is the time when a child’s brain 

develops at a rapid rate creating plenty of 

opportunities for children’s learning and 

development. A child can have a good start in life 

when he/she grows up in a nurturing and stimulating 

environment that meets his/her essential needs such 

as nutrition, health, and safety, as well as the 

psychological, social, spiritual, and intellectual needs 

(Manas 2019). This also means that the child has a 

greater chance of reaching his/her full potential later 

in life. Therefore, it is important to address children's 

needs holistically because the absence of one or more 

essential needs can lead to negative developmental 

outcomes for children. Therefore, a parent being the 

child's best teacher is placed at the centre of nurturing 

a child in ECD and they are also a link between 
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educators and the child which makes their 

involvement in the child's education very 

fundamental.  

 

Tembo K (2017) in his research study on the 

state of early childhood education in rural Malawi 

found that one of the key factors that lead to children 

performing better in school at an early age is parental 

involvement in their education. In an urban and peri-

urban settings, the majority of parents do take part in 

their child's education as compared to parents in the 

rural setting (Tembo K, 2017). Besides that, in urban 

areas, literacy levels among parents are on the higher 

side as compared to rural parents which makes 

parental involvement in education easy because 

parents know the benefits of education. Another 

scenario in urban areas is that in urban areas schools 

that offer ECD are privately owned and take learning 

seriously unlike in rural areas where CBCCs are 

commonly established with community support and 

caregivers offer their services voluntarily. Already 

just by looking at the dynamics that exists between 

the two setting, the rural setting is disadvantaged and 

is beset with numerous challenges about access and 

quality of education, particularly in ECD centre 

(CBCCs).  

 

Consequently, this research sought to 

investigate in depth some of the barriers that prevent 

rural parents from playing an active role in their 

children's education specifically in the community-

based childcare centre (CBCC) as they are considered 

to be the foundation for learning in infants' life of 

which in most cases are from vulnerable families in 

the rural areas.  

 

II. LITERATURE REVIEW 
A great amount of information is available 

regarding the role and significance of parental 

involvement in the process of the education of 

children. Therefore, the Integrative review method 

was applied under literature review to understand the 

niche' of the information reviewed under a research 

topic. i.e. what do I know about this topic, what 

research has been done so far? What has the already 

research shown us and the gaps?  

The reviewed literature spans from 1987 to 

2022 and includes a brief definition of Early 

Childhood Development (ECD) and its importance,  

parental involvement, its importance and barriers to 

parental involvement in a worldwide context, effects 

and controversies surrounding parental involvement, 

current issues, local context a concluding summary. 

 

Early Childhood Development (ECD) and its 

importance 

ECD refers to initiatives that contribute 

towards the healthy development of young children 

(particularly between the ages of 0 to 8) and is 

informed by the idea that a child’s early experiences 

lay the foundation for educational achievement, 

economic productivity, responsible citizenship, 

lifelong health, strong community relationships, and 

successful parenting of subsequent generations, later 

on in life. This is largely because more than 90% of a 

child's brain develops before the age of five. UNICEF 

emphasizes that due to the intensity with which brain 

development occurs in the early stages of life, the 

quality of the child's experiences makes a critical 

contribution to potential future success. As a result, 

the importance of early childhood development 

cannot be underestimated, especially in Africa, which 

remains the youngest continent, according to the age 

of the population.  

Parent Involvement In Selected Countries 

Academics generally agree that schools and 

families are institutions that impinge directly on the 

learner by providing opportunities and experiences 

that are needed for proper development 

(Marjoribanks 1994:2250). The family is more 

prominent in the general life of the learner while the 

school is significant in scholastic performance for 

future life chances. Thus these institutions have 

complementary roles in educating the learner. 

Therefore, attempts to encourage positive family-

school relationships are necessary, especially in 

communities where parent involvement is lacking. 

Families prepare and reinforce the symbolic 

attributes required by schooling while schooling 

builds upon and elaborates on the symbolic resources 

derived from family membership (Van Crombrugge 

& Vandemoolenbroecke 1994:2267). Thus improved 

contact and communication between parents and 

educators is necessary to improve home-school 

relations (Bastiani & Goede 1989: 123). The family 

is also entrusted with the important societal task of 

caring for and socialising learners (Kallagan 1993 

:56; Jantjies 1995 :289). In this way, the family 

reinforces positive behaviour towards school. 

 

Parent involvement differs from one 

country. to the next. Therefore parent involvement 

strategies will differ depending on, among others, the 

developmental and literacy level of the people of that 

country. But no matter how different nations of the 

world may view parent involvement, research 
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worldwide demonstrates that meaningful 

collaboration has many benefits for all informants. 

 

 

 

 

Benefits of parent involvement 

The situation within rural communities 

indicates a need for greater collaboration between 

home and school in addressing problems the youth 

have to contend with. On the other hand, the task of 

encouraging parents to become involved in schools 

and overcoming barriers to parent involvement 

seems overwhelming. Some academics have asked 

the question as to whether the effects of improved 

parent involvement are worth the effort (Van Wyk 

1996:36). Research on school and family 

environments has documented the positive effects 

on student development and the achievement of 

family conditions and practices of parent 

involvement (Coleman 1987; Comer 1980; 

Henderson 1987; Clark 1988; Swap 1993; Van Wyk 

1996). 

Among others, parent involvement has 

always been equated with academic achievement 

and a positive attitude towards school work both at 

home and at school (Comer 1980: 15). However, in 

communities where parent involvement is lacking, 

the opposite is true. A review of literature further 

indicates that parent involvement is beneficial to all 

informants including the community in which a 

particular school is situated. 

Factors hindering parental participation in school-

related activities worldwide 

A PISA (Programme for International 

Student Assessment) study published by OECD in 

2019 found that students in 17 countries and 

economies took home a questionnaire for their 

parents to complete. Amongst other things, parents 

were asked if, during the previous academic year, 

their participation in school activities was hindered 

by any of the following issues: The meeting times 

were inconvenient, the way to school was unsafe, 

transportation problems, if they felt unwelcomed at 

their child’s school, if they felt generally awkward 

in a school, if they felt their language skills were not 

sufficient, If they think participation is not relevant 

for their child’s development, If they did not know 

how they could participate in school activities and if 

their child did not want them to participate (OECD, 

2019). 

 

On average, across the nine OECD countries and 

economies that distributed the parent questionnaire, 

the issues that parents most commonly cited as 

hindering their participation in school activities 

were time-related, and included the need to work (34 

%) and the inconvenience of meeting times (33 %). 

The other four issues that were cited by more than 

10 % of parents were not knowing how to participate 

in school activities (14 %), not considering their 

participation relevant to their child's development 

(13 %), not having somebody to take care of their 

children (13 %) and their child not wanting them to 

participate (12 %). Other issues were less frequently 

mentioned, yet in some countries and economies, 

problems of safety, transportation and language 

skills were commonly cited 

Controversies surrounding parental involvement  

Despite the evidence to suggest parental 

involvement can help improve student achievement 

and educational attainment, many are sceptical of 

parent-involvement programs. Michelle Fine, in a 

1993 article, and Annette Lareau, in her 1989 book 

Home Advantage, raise concerns about the 

widespread implementation of parent-involvement 

policy and practices. Their concern about the effect 

of parent involvement programs stems from their 

observations that many schools and teachers use a 

"one-size-fits-all" approach. The result is that 

schools reinforce white, upper- and middle-class 

values and disadvantage students from other 

backgrounds. 

Research has shown differences in parental 

involvement, parental beliefs, and the home-school 

relationship across socioeconomic, ethnic, and racial 

groups. The existence of different beliefs between 

parents and teachers can lead to misperceptions and 

the development of negative home-school 

relationships. Whether and how parent-involvement 

programs can be sensitive and equitable to families 

from all backgrounds remains an issue of discussion. 

 

The theories and practice of parental involvement 

Epstein's theory of parent involvement 

which is also known as the theory of overlapping 

spheres or Epstein's integrated theory of family-

school relations is characterised by a set of 

overlapping spheres of influence that bring together 

the activities of all stakeholders into an interwoven 

core based on mutual trust (Epstein 1987b: 130). 
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Epstein's theory asserts that schools do not exist nor 

function in a vacuum and that all youth, families, 

communities and schools must come together as 

partners in the process of educating the learner. The 

aim is to make schools more effective institutions of 

learning (Sanders & Epstein 1998 :483 ). The model 

of overlapping spheres of influence includes both 

internal and external structures. The internal 

structure represents the pattern of interaction of the 

stakeholders within the area of overlap. It is within 

the internal structure where communication occurs. 

These social relationships may be studied at the 

institutional level (for example, communication 

between the school and all parents) and an 

individual level (for example, parent-teacher 

conferences). 

 

The external model or structure of the 

overlapping spheres of influence recognises that the 

context in which learners learn and grow - the 

family, the school and the community - may be 

drawn together or pushed apart. The external 

structure can be pushed together or pulled apart by 

three forces: 

 

(1) Time: which includes the historical period, age 

and grade level of the learners. 

(2) Philosophies, policies and practices of the 

family. 

(3) Philosophies, policies and practices of the 

school. 

 

These three factors will determine how 

much and what kind of overlap occurs at any given 

time. Therefore the theory of overlapping influence 

rests on the assumption that the most effective 

families and schools have overlapping, shared goals 

and missions concerning learners(Epstein 1990: 

102-103 ). Epstein's theory of overlapping spheres is 

represented by two concentric circles of interaction 

which are determined by the attitudes, practices and 

interactions of individuals within each context. This 

is presented in the following diagram: 
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III. Significance of the study 

Bringing to light the barriers to parental 

involvement will help the CBCC caregivers have a 

better understanding of infants by implementing 

parental involvement strategies because infants 

spend much more time with their parents than any 

other people. Parents are infants' first teachers and 

continue to play an active role in their education and 

lives. According to the study conducted by 

Bronfenbrenner (1979), students' achievement was 

always shaped by their life outside the school and 

highlighted the importance of parents' role.  

 

Therefore, parents' words, behaviours, and 

beliefs would have a great deal of influence on their 

children's development, even in the development in 

infancy (Hedenbro & Rydelius, 2019; Lamb et al., 

2002). Involving parents in their children’s 

education by overcoming and addressing the 

barriers to their involvement not only increases the 

child’s achievement (Nevski & Siibak, 2016; Pineda 

et al., 2018) but also helps parents understand their 

children and teachers better to improve their 

instruction.  

 

The findings of this study are deemed of 

importance not only to parents but all Early 

Childhood Development (ECD) key players across 

the nation as key issues hindering active parental 

involvement in ECD activities were highlighted and 

recommendations will also be shared with the ECD 

department under Blantyre district social welfare 

Office. Since it is apparent that parents play a vital 

role in their children's education success, it is hoped 

that the findings of this study will foster parents' 

awareness, perception, interest, competence, and 

responsibility in the education of their children. 

Furthermore, this study will help re-emphasize the 

importance of parent-teacher partnership and 

advocate for a strong shared responsibility for 

children's achievement at an early age, especially in 

rural areas where young children aged 3 to 6 years 

are disadvantaged in terms of quality access to 

education and parental support. 

 

 Ultimately, this study might also help to bring a 

sense of unity and collaboration among parents as 

well as with educators in general. 

 

IV. Scope of the Study 
Research was conducted to identify 

barriers to parental involvement in Early Childhood 

Development particularly in CBCCs in the Blantyre 

district rural area. Additionally, to suggest 

recommendations to be incorporated into ECD 

programming nationally to give young children a 

better opportunity before starting primary school 

education.  

 

Questions that the research tried to answer 

were: Do parents in T/A Kuntaja know and 

understand their role in their child's education at the 

pre-school level? In what activities/functions do 

parents participate in their child's education at the 

preschool level?, What are the main barriers that 

prevent parents and guardians from participating in 

their children's education activities at the preschool 

level?, What do parents and other stakeholders 

suggest and recommend as the best practices to 

ensure they are actively involved in their children 

learning journey at an early age?. 

 

 

V. Aim and Objectives of the Study 
 

This study aimed to explore barriers that prevent 

rural parents from actively participating in their 

child's educational activities in ECD and hinged on 

the following objectives;   

 To investigate if parents and guardians know 

and understand what their role is in their child's 

education at the preschool level. 

 To investigate if parents and guardians do find 

adequate time to participate in their children's 

education activities at the preschool level.  

 To investigate the barriers that hinder parents 

and guardians from actively participating in 

their children's education activities at preschool 

and its root causes.  

 To suggest the best possible approaches to 

ensure that parents are actively participating in 

their children's education/ learning journey at 

the pre-school level. 

 

 

VI. RESEARCH METHODOLOGY 
Since the study's aim and objectives are 

exploratory, a qualitative research design approach 

was deemed suitable for this study. The qualitative 

data collected focused on understanding in-depth the 

perceptions of rural parents as to what hinders them 

from actively participating in their children’s 

learning journey at an early age before starting grade 

one in primary school.  

 

Smith (1993) in his research publication 

highlighted that qualitative research is founded upon 

the concept of verstehen, which refers to the 
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understanding of social reality from the point of 

view of the informant. The researcher does not allow 

his/her values to influence the outcome of the 

research of the phenomena under investigation but 

lives through and recreates the experiences of others 

within oneself (Smith 1987:174).  

 

Qualitative research generates hypotheses 

and theories that emerge from the data by avoiding 

the imposition of a previous and possibly 

inappropriate frame of reference on the subjects of 

the research. No preconceived hypothesis about 

reality is used. Thus, in this research project, 

parents, educators and other participants were 

allowed to describe their own experiences without 

the researcher providing already-made solutions to 

their problems. Sherman & Webb (1988) in their 

research publication found that qualitative research 

relates the outside world of the formalised education 

system to the inside world of the informants.  

 

To answer the research questions, both 

probability and non-probability sampling were 

applied depending on the selection of the sample. 

Thus, 5 Community-based child care centres 

(CBCCs) were randomly selected across the T/A 

Kuntaja using a probability sampling technique. 

Furthermore, at each CBCC, a total of 8 parents of 

CBCC-going children were randomly selected to 

participate in an in-depth semi-structured interview 

through focus group discussions.  

 

On the other hand, a non-probability sampling 

technique particularly purposive sampling was also 

applied to select other groups of individuals to 

participate in the study. Among the selected in this 

category were the Blantyre district ECD 

coordinator, Community child protection worker for 

the T/A Kuntaja area, mentor caregiver and CBCC 

management committee members. Key informant 

interviews were used to gather data from these 

groups except for the CBCC management 

committee members 

 

Qualitative data gathered through audio 

recordings of the key informant interviews and focus 

group discussions were transcribed using verbatim 

in Chichewa, and then translated into English. After 

in-depth reading and reflection on the transcripts, 

data was analyzed using thematic and qualitative 

content analyses to allow initial coding of prior and 

emergent themes. 

 

 

VII. RESEARCH FINDINGS AND 

DISCUSSION 
The study findings generated in-depth 

results from the quantitative methodology used. The 

study was participated by 85 participants in 10 

separate groups of focus group discussions and 

another set of 3 individual interviews in key 

informant interviews. The findings are discussed in 

line with the research objective.  

 

Parents understanding of their role in child’s 

education at cbcc 

During the discussions, parents in all 5 centres were 

able to share their knowledge of how they 

understand their role in their child's education. 

Generally, their responses hinged on the following 

areas; getting the child ready for school every 

morning, accompanying their child to school, 

teaching the children good behaviors and morals and 

also checking their school work after school and 

supporting them with their homework. 

 

However, it is worth noting that not majority of 

parents during the discussions were only able to 

mention one or two points and in most cases the 

responses came from the mothers of the children. 

 

Therefore, critically analyzing the statements made 

by parents during the discussions across all the 

centres and comparing it to Epstein's theory on the 

parental role, it then appears that parents in the 

Kuntaja area are not fully aware of their role when it 

comes to involvement in their child's learning 

journey at school. This notion was also echoed by 

the Community Child Protection Worker who 

underlined that in some areas there is minimal 

involvement of parents at the CBCC due to very 

little understanding of their roles.  

 

parents' knowledge and understanding of the 

importance of early learning including the benefits 

of parental involvement in a child's education 

Across the CBCCs, it was observed that only a 

handful of parents (3 or 4 participants) were able to 

explicitly explain the importance of early learning 

and the benefits of parental involvement in ECD. 

The majority of parents during each discussion just 

sat out waiting for their fellow participants to give 

answers as they seemed unsure and kept quiet. 

Among the few parents who were able to respond to 

the question, the following key points were found 

common across the ECD centres during the content 

analysis of the texts; early learning allows the child 

to develop socially (thus, the ability to relate well 

with peers) and physically, it also allows the child 
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be active when engaging in different activities at 

home or school. The responses on parental 

involvement benefits hinged on children being 

allowed to learn fast as they are motivated by their 

parents teaching them in certain aspects. 

 

Generally, there were mixed feelings from 

other participant groups (Government workers, 

Mentor caregivers and CBCC management 

Committees) as some felt that the majority of 

parents do understand the importance of early 

learning and benefits associated with parental 

involvement whilst others felt that not so many 

parents in the area do participate in ECD activities 

due to lack of a better understanding on how the 

CBCCs can benefit their children in both short and 

long term due to absence of meaning parental 

engagement programs.  

 

A careful examination of the high number 

of parents who failed to respond to the question on 

the importance of early learning exposes a gap that 

exists in the area of the willingness of parents to 

participate in ECD activities and find time for such 

activities as well.  There is a possibility that 

awareness campaigns are being done in the area but 

some parents choose to shun away from such 

meetings and opt to participate in some other things 

they deem so important to them. 

 

Barriers that prevent rural parents from actively 

participating in their child’s learning journey at 

the cbcc 

The thematic and narrative content analysis of the 

data from both focus group discussions and key 

informant interviews yielded eleven key factors 

which were categorized into themes on barriers that 

prevent parents and guardians from adequately 

participating in their child's learning journey at the 

CBCC in the traditional authority Kuntaja area. The 

themes deduced from the responses after analysis 

are presented as follows: 

i. Time constraint 

ii. Limited two-way communication between 

caregivers and parents. 

iii. Lack of awareness  

iv. Upbringing of parents 

v. Illiteracy 

vi. Socioeconomic status 

vii. Lack of skills/capacity and resources 

viii. Procrastination of caregivers 

ix. Hostility between parents and caregivers 

x. Lack of clear guidelines on parental 

involvement  

xi. The varying family structure 

 

The barriers highlighted above in the long 

run form the root cause of persistent school dropouts 

and high illiteracy levels among rural dwellers 

because the foundation for education which is Early 

Childhood Development is still shaky as far as 

parental involvement is concerned. Hence, the 11 

thematic areas depicted above show how one barrier 

has an effect on another and how deeply intertwined 

the hindrances are in the Kuntaja area which is just 

a representation of many rural communities as far as 

parental involvement in a child's education at an 

early age is concerned. 

 

 

 

 

 

 

 

 

 

 

 

 

 

VIII. SUGGESTIONS AND RECOMMENDATIONS 
 

Barriers Recommendations 

Time constraint  

 

There is a need for CBCC committee members and caregivers to find a suitable time 

for meetings with parents. Likewise, a variety of parent involvement options should be 

available so that all parents can be accommodated. Thus, schools may also develop 

programmes where parents working away from home can attend during certain days 

and times while those who are unemployed may attend in the afternoons. The aim is to 

get all parents involved in the education of their children. Another option is where the 

community leadership and schools can come up to come up with community by-laws 

to get parents to be more involved in their children's learning journey.  

Lack of resources 

and capacity of 

Much as CBCCs are community-owned the issue of skills development in resource 

mobilization and parental engagement requires expertise from the government and 
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ECD educators in 

CBCCs 

 

other development partners in the ECD sector. Thus, caregivers and committee 

members need to be trained through workshops in resource mobilization and 

community involvement techniques.  

The changing 

family structure 

CBCC caregivers and parents should work together to restore the bond that existed in 

families in the past. Community-based organisations (CBOs) should begin to include 

parents in governance structures and to guide them in better ways of rearing children. 

This suggests a positive starting point for parent involvement programmes in school. 

In addition, the government should include programs for both CBCC caregivers and 

parents and teach the basics of parenting skills. This is in line with Epstein's typology 

Lack of clear 

guidelines on 

parent involvement 

 

Schools particularly those in disadvantaged and rural communities should formulate 

written policies with support from the government which will address aspects of 

parent involvement. Epstein's typology of home-school relations, Swap's partnership 

model or Comer's school development programme can be used to guide policy-making 

for parent involvement. However, in all cases, the programmes chosen need to be 

relevant to the community they serve.  

Limited use of 

parent volunteers 

 

Parents need to feel that their efforts are being appreciated. Thus limiting their 

involvement to serving food and attending school closing sessions does not indicate a 

willingness on the part 

of teachers to accept parents as equal partners in the education of the learner. 

Therefore, educators need to be taught the value of class volunteers, as they can be 

valuable in many other ways. The presence of class aides can substitute educators who 

are ill, those attending in-service training courses and so forth. Caregivers need also to 

be taught ways of preparing parents for work in classrooms. Swap's curriculum 

enrichment model addresses the issue of school volunteers. 

Limited opportunity 

for two-way 

communication 

 

Schools should be able to reach out to communities by way of talking to parents so 

that together they can help to solve community problems that can impact the education 

of learners. 

 

 

 

IX. CONCLUSION 
Early Childhood Development (ECD) is a 

critical phase in a child's life that lays the foundation 

for future learning, health, and well-being. In the 

context of Malawi, a landlocked and one of the 

poorest countries in the southern part of Africa, ECD 

has gained prominence as a fundamental component 

of the nation's efforts to improve child outcomes and 

break the cycle of poverty. Malawi envisions all 

children in the country to develop holistically and 

promotes a comprehensive approach to Early 

Childhood Education (ECE) programs and services 

from conception to 8 years to ensure the fulfilment 

of their rights and full development of their potential 

physically, emotionally, socially, and cognitively.  

 

It is evident that parental involvement in 

Early Childhood Development (ECD) and education 

in general is very crucial for a child’s growth and 

bright future in education. Most studies about parent 

involvement around the globe have been done on 

younger children and their families and have also 

stressed about its importance on a large scale. 

Gestwicki (1996) emphasized the fact that research 

shows the early years are of utmost importance in 

setting learning patterns for children and families. 

The importance of parenting cannot be over-

emphasized, whether we are discussing nurturing for 

the sake of bonding, brain development, language 

skills, or establishing learning patterns. Henderson, 

Henderson, and Berla, (1981, 1987, 1995) cited 

more than 85 studies which document similar 

findings. Therefore, bringing to light the barriers to 

parental involvement in the early years of a child's 

education and its solutions is critical to addressing 

sustainable development goal number 4.2. 
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