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ABSTRACT: The emotional well-being of students
plays a critical role in shaping their overall
flourishing, influencing academic performance,
social relationships, and psychological resilience.
This review examines the predictive role of affective
states—both positive and negative emotions—on
student flourishing, encompassing a broad range of
academic and personal outcomes. Positive emotions,
such as joy, gratitude, and hope, contribute to
engagement, motivation, and academic success,
while negative emotions like stress, anxiety, and
frustration can hinder performance and well-being.
A comprehensive literature review, spanning
2005-2024, was conducted using academic
databases such as ACM Digital Library, Scopus, and
Google Scholar, focusing on studies related to
affective states and student flourishing. The findings
underscore the importance of cultivating emotional
resilience through targeted interventions to enhance
both mental health and academic outcomes. Future
research should investigate longitudinal effects of
emotional well-being and explore the role of
teachers, school environments, and family support
in promoting student flourishing.
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I. INTRODUCTION

The emotional well-being of students plays a crucial
role in their overall development, academic
performance, and social interactions. Affective

states, which encompass both positive and negative
emotions, significantly influence students' ability to
flourish in academic settings and beyond.
Flourishing, as a psychological concept, refers to a
state of optimal well-being where individuals
experience positive emotions, engagement, strong
relationships, meaning, and accomplishment.
Understanding how students' affective states predict
their flourishing can help educators and
policymakers design effective interventions to
promote mental well-being and academic success.
Positive Emotions for Students

Positive emotions such as joy, gratitude, confidence,
hope, love, curiosity, and pride contribute
significantly to students’ learning experiences and
personal growth. When students experience joy,
they are more engaged in learning, exhibit
creativity, and develop a sense of curiosity.
Gratitude enhances emotional resilience and fosters
appreciation for teachers and peers, improving
overall well-being. Confidence encourages students
to take on challenges, develop leadership skills, and
actively participate in classroom discussions.
Similarly, hope helps students persist through
difficult tasks, reduces anxiety, and fosters a
positive outlook on the future. Love and connection
strengthen social bonds, promote teamwork, and
improve communication skills, while curiosity
enhances problem-solving abilities and self-directed
learning. Pride, on the other hand, motivates
students to achieve goals, build self-esteem, and
adopt a growth mindset.

To foster positive emotions, educators can
encourage a growth mindset by teaching students
that intelligence and abilities develop through effort.
Positive reinforcement, mindfulness, relaxation

DOI: 10.35629/5252-45122323

| Impact Factor value 7.429 | ISO 9001: 2008 Certified Journal Page 1



Volume 1, Issue 1, pp: 01-05

¢

International Journal of Humanities Social Science and Management (IJHSSM)

www.ijhssm.org ISSN: 3048-6874

techniques, and supportive classroom environments
contribute to emotional well-being. Engaging and
enjoyable learning activities, such as gamification
and interactive lessons, also help sustain positive
emotions in students.

Negative Emotions and Their Impact

While positive emotions enhance motivation and
engagement, negative emotions—such as anxiety,
stress, frustration, sadness, and fear—can hinder
students' academic performance, social interactions,
and overall well-being. Several factors contribute to
the prevalence of negative emotions in students.
Academic pressure, high expectations, and fear of
failure can lead to stress and self-doubt. Social
challenges, including bullying and peer pressure,
contribute to loneliness and low self-esteem.
Parental expectations and family issues, such as
strict parenting or financial difficulties, further
exacerbate emotional distress. Additionally, a lack
of emotional support from teachers and family
members, personal struggles with self-worth, and
unhealthy lifestyle habits negatively impact students'
affective states.

The effects of negative emotions are far-reaching.
Stress and anxiety can impair focus, memory
retention, and problem-solving skills, leading to a
decline in academic performance. Behavioral issues,
such as aggression, withdrawal, and lack of
motivation, often stem from emotional distress.
Prolonged exposure to negative emotions can also
result in mental health issues, including depression
and anxiety disorders, increasing the risk of self-
harm. Moreover, negative emotions contribute to
social isolation, conflicts with peers and teachers,
and physical health problems such as fatigue,
weakened unhealthy coping
mechanisms.

immunity, and

Strategies to Manage and Reduce Negative
Emotions

To mitigate the adverse effects of negative
emotions, schools should cultivate a positive and
inclusive learning environment that promotes
emotional  well-being.  Implementing  social-
emotional learning (SEL) programs can equip
students with emotional regulation skills, such as
mindfulness, deep breathing, and cognitive
reappraisal techniques. Encouraging healthy coping
mechanisms, including physical activities, hobbies,

and a balanced lifestyle, can improve students'
emotional resilience. Additionally, providing
counseling services, fostering supportive teacher-
student relationships, and reducing academic
pressure by  balancing
extracurricular activities are crucial in supporting
students' emotional health. Strengthening parent-
child relationships through open communication and
realistic expectations also plays a vital role in
nurturing students' well-being.

Flourishing and Affective State

Flourishing, as introduced by Keyes (2002) and
expanded by Seligman (2011) through the PERMA
model, encompasses five essential components:
positive emotions, engagement, relationships,
meaning, and accomplishment. Students who
flourish demonstrate high levels of mental well-
being, life satisfaction, and resilience. The Broaden-
and-Build  Theory  of
(Fredrickson, 2001) suggests that positive emotions
enhance cognitive and behavioral capacities, leading
to improved problem-solving skills, social
connections, and academic motivation. Research has
consistently shown that students with higher
positive affect exhibit greater self-efficacy,
engagement, and academic achievement, while
those with persistent negative affect experience
performance, stress, and
disengagement.

Affective states influence flourishing through both
emotional experiences and cognitive processes.
Studies utilizing experience sampling methods
(ESM) indicate that daily emotional fluctuations
impact students' sense of competence and social
belonging. Additionally, psychometric assessments
such as the Positive and Negative Affect Schedule
(PANAS) and the Flourishing Scale reveal a strong
correlation between positive affect and higher well-
being and academic success.

Educational Implications and Future Directions
Recognizing the predictive role of affective states in
student flourishing has significant implications for
educational policies and intervention programs.
Schools should prioritize the integration of SEL
programs that promote emotional regulation,
resilience, and positive peer interactions. Teachers
play a crucial role in shaping students' affective
experiences by fostering supportive classroom

coursework with

Positive Emotions

lower increased
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environments, providing constructive feedback, and
encouraging a growth mindset. Future research
should explore longitudinal studies to examine the
causal relationships between affective state and
student flourishing. Additionally, interventions
focusing on mindfulness, gratitude, and cognitive
reappraisal strategies may further enhance students'
ability to manage negative emotions and sustain
well-being.

By acknowledging the role of affective states in
shaping students' flourishing, educators and
policymakers can implement evidence-based
strategies that promote mental health, academic
success, and overall life satisfaction among students.
A well-rounded approach that fosters positive
emotions and addresses negative emotional
experiences will empower students to thrive in their
academic and personal lives.

II. OBJECTIVE

To examine the predictive role of students' affective states (positive and negative emotions) in their overall
flourishing, including academic performance, psychological well-being, and social relationships.

I11.
IV. METHODOLOGY

This review-based study explores the predictors of student flourishing by examining literature from well-known
academic databases, including ACM Digital Library, DOAJ, EBSCO host, Google Scholar, J-Gate, Research
Gate, Scopus, and Semantic Scholar. The search focused on key terms: Affective State, Student Flourishing,
Emotional Well-being, Academic Performance, and Psychological Resilience. Our review spans 2005-2024 and
includes only research papers, excluding theses, books, and conference papers. We prioritized empirical,
qualitative, and theoretical studies on positive and negative emotions and their impact on flourishing. A rigorous
selection process involved reviewing keywords, abstracts, methodologies, and reference lists to ensure a high-
quality, relevant literature base.

V. LITERATURE REVIEW

Fredrickson and Losada (2005) extended the
broaden-and-build theory and a nonlinear dynamics
model to predict that a positive-to-negative affect
ratio of 2.9 or higher characterizes flourishing
mental health. In a study of 188 participants, initial
surveys identified flourishing individuals, who then
reported daily emotions for 28 days. Results
showed that those flourishing had a mean affect
ratio above 2.9, while non-flourishing individuals
had lower ratios. These findings suggest that
mathematical principles may underlie the

relationship between positive affect and human
flourishing.

Howell (2009) predicted that flourishing among
undergraduate students (N = 397) would correlate
with  adaptive  cognitive and  behavioral
achievement-related outcomes. The study found
that flourishing students (21.4% of the sample)
were less likely to adopt an entity view of ability or
procrastinate, and more likely to endorse mastery-
approach goals, report high self-control, and
achieve high grades compared to those classified as
moderately mentally  healthy (59.4%) or
languishing (19.1%). The findings suggest that
well-being positively influences achievement-
related functioning.
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Diener et al. (2010) developed measures to assess
psychological flourishing and emotional
experiences. In a study of 689 college students, the
Flourishing Scale (8 items) provided a single well-
being score based on self-perceived success in
areas like relationships, self-esteem, and purpose.
The Scale of Positive and Negative Experience (12
items) measured positive and negative feelings
separately and as a balance score. Both scales
demonstrated strong psychometric properties and
effectively captured a broad range of emotions over
the past four weeks, aligning well with other well-
being measures.

Knyazev et al. (2012) examined the relationship
between emotional expressiveness and the
perception of others' emotions. In a study of 40
healthy adults, EEG theta synchronization
indicated emotion processing in response to happy,
angry, and neutral faces. Both positive and negative
expressiveness were linked to higher emotional
sensitivity during early, unconscious processing. At
the later, conscious stage, positive expressiveness
increased sensitivity to happy faces but reduced
sensitivity to angry faces, while negative
expressiveness was consistently associated with
higher sensitivity. These effects occurred in brain
regions involved in emotional and self-referential
processing in social contexts.

Stiglbauer et al. (2013) explored the reciprocal
relationship between positive school experiences
and happiness, aligning with self-determination
theory and Fredrickson’s (2001) broaden-and-build
theory. Using longitudinal cross-lagged structural
equation modeling, data from 215 secondary school
students across five measurement points revealed
an upward spiral: positive school experiences
predicted future happiness, and happiness, in turn,
influenced subsequent positive school experiences.
These findings highlight the stable, reciprocal
effects of school experiences and affective well-
being over an academic year.

Prizmic-Larsen et al. (2020) examined the
relationship between life events and affective well-
being, as well as the moderating role of flourishing.
Using data from 5,031 adult internet users, the
study found that both positive and negative event
frequency correlated with positive affect, while
only negative event frequency and importance were
linked to negative affect. Flourishing moderated
these effects, with higher flourishing individuals
showing reduced negative affect despite the
increased importance of negative events. Findings
align with Fredrickson’s broaden-and-build theory,
suggesting that flourishing individuals may better

cope with negative events and leverage positive
events to build resources.

Laakso et al. (2021) examined the efficacy of the
Flourishing Students program on early adolescents'
affect using a cluster-randomized control trial
(RCT). A total of 140 students (aged 10-12)
participated, with 72 receiving 32 well-being
lessons over a school year and 68 following the
standard curriculum. Positive and negative affect
were measured using the PANAS questionnaire
and experience sampling method (ESM) at baseline
and post-intervention, with a follow-up after five
months. Results showed increased positive affect
and reduced daily negative affect among students,
though no effects were observed in parental
reports. Qualitative data from students and teachers
further supported the program’s benefits,
highlighting its positive impact on early adolescent
well-being.

Bostwick et al. (2022) conducted a longitudinal
study to examine the reciprocal relationships
among academic buoyancy, perceptions of school
support, and motivation and engagement over one
year. Using data from 71,681 secondary school
students across 292 schools in New South Wales,
Australia, the study found that academic buoyancy
and school belonging had reciprocal effects at the
student level, with academic buoyancy predicting
motivation and engagement. At the school level,
higher classroom management and school
belonging were associated with higher academic
buoyancy. These findings offer insights into
supporting and optimizing academic buoyancy in
students and schools.

Xu and Wang (2022) explored the impact of
teachers' academic buoyancy and motivation on
students' language learning. Teacher support
significantly influences student performance,
shaping their mindset and learning experience.
Given the limited research on this topic, the review
examines the roles of academic buoyancy,
motivation, and interest, providing definitions,
applications, and future research recommendations.
The study highlights the importance of these
factors in facilitating language learning and calls
for further investigation into their effects.

Klapp et al. (2023) investigated the relationship
between students' psychological, cognitive, and
social well-being in 6th grade and their academic
achievement by 9th grade in Sweden. Using data
from two cohorts (1998: N = 7,684; 2004: N =
9,437) from the Swedish longitudinal project
Evaluation Through Follow-up, the study found
that cohort 2004 reported lower well-being across
all dimensions compared to cohort 1998. Gender
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differences showed that girls had lower
psychological and social well-being. Psychological
well-being was negatively associated with
academic achievement, while cognitive well-being
was positively related to achievement. The
decrease in well-being may be attributed to changes
in the educational system, with a greater focus on
results and grades.

Putwain and Wood (2023) examined reciprocal
relationships  between  academic  buoyancy,
engagement, and achievement in 1,242 primary
school students. The study found that academic
buoyancy and engagement predicted subsequent
achievement, while achievement predicted
increased academic buoyancy but not engagement.
Engagement, but not academic buoyancy, predicted
achievement  gain.  Additionally, academic
buoyancy influenced achievement indirectly
through engagement. The findings suggest that
enhancing engagement, academic buoyancy, and
foundational skills, such as mathematics, can
synergistically ~ improve students' academic
outcomes.

Al-Majd and Belton (2024) investigated the impact
of technology on Saudi Arabian EFL learners'
academic achievement (AA), creativity, and
academic buoyancy (AB). Using a convenience
sample of 50 intermediate students, participants
were divided into control and experimental groups.
Over 16 sessions, the experimental group learned
vocabulary via WhatsApp, while the control group
used traditional methods. Post-test results showed
that the experimental group outperformed the
control group in all three areas, highlighting the
benefits of technology in EFL learning. The study
encourages EFL teachers to integrate technology
into language instruction.

Suharsono and Fatimah (2024) examined the
effects of growth mindset and academic buoyancy
on academic engagement and psychological well-
being in 314 psychology students from a private
university in Malang, Indonesia. Using structural
equation modeling (SEM), the study found that
growth mindset significantly influenced academic
engagement, psychological well-being, and
academic buoyancy. Academic buoyancy was
identified as a key mediator in the relationship
between growth mindset and both academic
engagement and psychological well-being. The
findings highlight important implications for
psychology and education, with recommendations
for future research using longitudinal or
experimental methods.

VI. DISCUSSION

The studies reviewed highlight the significant role
of affective states in promoting student flourishing
across various educational settings. Fredrickson
and Losada’s (2005) extension of the broaden-and-
build theory underscores the importance of a
positive-to-negative affect ratio of 2.9 or higher in
predicting flourishing mental health. This concept
is further supported by Howell (2009), who found
that flourishing students exhibit more adaptive
behaviors, such as goal-oriented motivation and
higher self-control, which contribute to academic
success. The connection between emotional well-
being and academic achievement is evident, with
flourishing students achieving better grades and
demonstrating higher levels of engagement and
resilience (Howell, 2009; Diener et al., 2010).
Affective states also influence the processing of
emotions and social interactions. Knyazev et al.
(2012) demonstrated that both positive and
negative emotional expressiveness are associated
with heightened emotional sensitivity. These
findings align with the understanding that
emotional regulation is integral to student well-
being and social success. Furthermore, Stiglbauer
et al. (2013) presented evidence for the reciprocal
relationship between positive school experiences
and happiness, suggesting that positive affect can
foster a cycle of increased well-being in
educational contexts.

Interventions targeting emotional well-being, such
as the Flourishing Students program (Laakso et al.,
2021), have shown promising results in enhancing
positive affect and reducing negative emotions.
This supports the idea that well-structured,
evidence-based programs can promote flourishing
by improving students' emotional regulation and
overall mental health. The results from Prizmic-
Larsen et al. (2020) further emphasize the
moderating role of flourishing in coping with life
events, with flourishing individuals demonstrating
greater resilience in the face of challenges.
Additionally, studies on academic buoyancy
(Bostwick et al., 2022; Xu & Wang, 2022)
highlight the interplay between motivation,
engagement, and resilience in the academic
context. Academic buoyancy, which refers to a
student's ability to bounce back from setbacks, has
a reciprocal relationship with motivation and
academic engagement. This dynamic reinforces the
importance of fostering emotional resilience and a
growth mindset in students to enhance their
academic performance and overall well-being.

The reviewed studies also reveal a concerning
trend: a decrease in well-being among more recent
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cohorts of students (Klapp et al.,, 2023). This
decline may be linked to increased academic
pressures and the shift in educational systems
toward a greater emphasis on results, which could
be contributing to lower psychological well-being
and academic achievement.

VII. CONCLUSION

The findings from this review demonstrate that
affective states—both positive and negative—play
a pivotal role in student flourishing, influencing
emotional well-being, academic performance, and
social relationships. Positive emotions, such as
hope, joy, and gratitude, contribute significantly to
engagement, resilience, and academic success,
while negative emotions, such as stress and
anxiety, can undermine student performance and
mental health.

Educational interventions aimed at enhancing
emotional regulation, fostering a growth mindset,
and promoting social-emotional learning (SEL) are
crucial in supporting students' flourishing. The
evidence suggests that well-being interventions,
like those focused on enhancing emotional
resilience and promoting positive  school
experiences, can significantly impact students'
mental health and academic outcomes.

Given the reciprocal nature of the relationship
between well-being and academic engagement, it is
essential for educators and policymakers to
prioritize mental health and emotional support in
school curricula. The integration of emotional
intelligence training, mindfulness practices, and
growth mindset strategies into educational settings
can help students develop the resilience necessary
to navigate academic and personal challenges
effectively.

Future research should explore longitudinal studies
to better understand the long-term effects of
emotional well-being on academic success.
Additionally, further investigations into the role of
teachers, school environments, and familial support
in shaping students' affective states and flourishing
would provide valuable insights for creating
supportive learning environments. As the field
progresses, it is essential to continue refining
measurement tools like the Flourishing Scale and
PANAS to ensure accurate assessments of students'
emotional and psychological well-being.
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