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ABSTRACT 
This study assess gender differences in Technical 

Entrepreneurial Vocational Education and Training 

(TEVET) course enrollment and graduation at 

Lilongwe Technical College in Lilongwe District, 

Malawi. The study was guided by the following 

objectives to assess factors influencing students' 

decisions to study TEVET courses, examine 

barriers faced by students in TEVET courses, and 

analyze gender disparities in course enrollment and 

graduation rates. The study employs a mixed-

methods approach, combining surveys, interviews, 

and document analysis to gather comprehensive 

data. The sample comprises students enrolled in 

various TEVET courses at Lilongwe Technical 

College with a sample size of 191. The Krejcie and 

Morgan formulae was used to sample the 

population. The data collection instruments 

consisted of the questionnaire and the interview 

schedules. Preliminary findings indicate that gender 

disparities exist in TEVET course enrollment and 

graduation rates, with variations observed across 

different courses. Factors influencing students' 

decisions to study TEVET courses include personal 

interests, career prospects, and familial influences. 

Barriers to enrollment and graduation encompass 

academic challenges, socio-economic constraints, 

and gender-specific hurdles. The study explores the 

theoretical framework of social cognitive theory 

and stereotype threat to interpret gender disparities. 

The study suggests the importance of implementing 

targeted support services, addressing gender-

specific challenges, and promoting a more inclusive 

and equitable educational environment within 

Lilongwe Technical College. It is hoped that the 

findings of this study can inform institutional 

policies, teaching practices, and student support 

services. 

Keywords: Gender Differences, TEVET, 

Enrollment, Performance Disparities, Barriers. 

 

I. Introduction 
Globally, even though tertiary attainment 

rates of women are now equal to or exceed those of 

men in developed countries; there is a persistent 

gender bias in the choice of discipline. Women still 

engage in different fields of study than men and are 

mostly under-represented in the STEM fields 

(mathematics, technology, engineering and 

science). At the postgraduate level, the share of 

women in these fields declines further and yet 

again in the transition to the workplace. In 

developed countries the large majority of degrees in 

humanities and health are awarded to women 

(average of 71%) while the majority of degrees in 

mathematics and engineering degrees are awarded 

to men (average of 75%) (Finnie and Frenette 

2003). The gender gap in engineering, 

manufacturing and construction degrees is 

particularly large in Japan where only 11% of 

graduates are female. For mathematics and 

computer science degrees, the largest gender 

disparity is observed in the Netherlands with only 

10% of female graduates. Indonesia has the most 

balanced distribution of female and male graduates 

across the subject areas with a slightly higher 

proportion of females graduating in all disciplines 

(European Professional Women Network 2010). 

In Africa evidence of gender gap in the 

trend and pattern of enrollment in Nigerian 

universities was observed by different researchers 

(Ezeliora & Ezeokana, 2010; Imhabekhai,2003; 

Oke, 2000; Owolabi,2001. There was also low 
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evidence of female enrollment in sciences and 

technology related courses. Adewara (2011) noted 

that participation of females in the study of 

sciences, technology and mathematics in the 

Nigerian institutions of higher learning has been 

discouraging. The females mostly subscribe for 

social sciences, arts and humanity courses and 

those that enroll into sciences are taken as gifted 

ones. This scenario is not only obtainable in 

Nigeria. At the higher education level in both 

industrialized and developing countries, women 

tend to cluster in areas of study which lead to 

traditional female careers of teaching, nursing and 

others. Gender imbalance is noticeable in 

enrollment in different disciplines and programs, 

especially at the tertiary level. Citing National 

Gender Policy, 2006, Nwajiuba stated that 

“evidences abound that several negative aspects of 

gender relations, such as gender-based divisions of 

labour, disparities between males‟ and females‟ 

access to power and resources, gender biases in 

rights and entitlements remain pervasive in Nigeria. 

The male/female disparity is witnessed in most 

science courses, Veterinary medicine, English and 

technology-based courses with technical education 

favouring males and pure arts courses like English 

and Linguistics favouring females (Badolato, 

2008). While it is true that females are generally 

under-enrolled in Malawi‟s formal school system, 

the problem is more pronounced when it comes to 

technical training. Here, females are not only 

extremely under-represented, but the few who are 

admitted tend to be offered a narrow curriculum 

focusing on the traditional feminine courses such as 

Home Economics, Typing, Food Processing and 

Tailoring rather than the pure science and 

technology courses leading to business 

management and modern technological 

occupations. Thus, the skills they are offered tend 

to prepare them for social roles of motherhood and 

homemaking rather than towards economic 

productivity and leadership. In order for females to 

keep in consonance with overall national 

development, there is an urgent need to prepare, 

encourage and attract more females in science and 

technology-based occupations so that they can play 

an effective role in the socio-economic and 

technological advancement of the Malawian 

society.  According to Keino (1985), differentiation 

in course choice based on gender is not biological, 

but is rooted in sex stereotyping the world over. 

Firstly, female trainees may be presumed 

unprepared to cope with science and technical 

subjects or lack confidence in pursuing masculine 

courses. Secondly, the school structure and 

attitudes in co-education institutions may not be 

supportive of females taking high-tech subjects. 

Thirdly, lack of female teachers to act as role 

models in the fields of high-tech training such as 

mechanical engineering, electrical engineering, 

building construction, wood and metal technology, 

motor mechanics and plumbing, may discourage 

the few who have the interest and aptitude to 

venture into any of them. Fourthly, due to the fact 

that there are very few women in technical training 

institutes, those who wish to venture into the male-

dominated courses may become discouraged when 

they find they are the only one or two female(s) in 

the course. Nevertheless, although attempts have 

been made to integrate Malawian women in to the 

development process, a great deal still remains to 

be done if the disparity between the de jure and the 

de facto positions is to be closed. 

 

II. Problem Statement 
In Malawi, what is particularly apparent is 

that the gender gap on enrollment and graduation 

between boys and girls is gradually pronounced 

from the end of primary up to university. In TVET 

system, the situation is greater pronounced; girls 

represent actually only 25 percent of the total 

number of students in Malawi TVET system 

(World Bank, 2017). Despite several measures 

taken by the government to enhance females‟ 

access to vocational training and those specifically 

offered by Public and Private technical colleges. 

There is still a gap in females‟ enrollment and 

graduation in hard skill courses such as General 

fitting, Automobile Mechanics, Air conditioning 

and Refrigeration, Informational Communication 

and Technology, Vehicle Body Repairing, Wood 

Work Machinery, Welding and Fabrication, 

Electrical Installation and Plumbing compared to 

administrative studies, Community Development 

and Human Resources Management. 

TVE might be an instrument in fighting 

inequalities in society in order to allow access to 

and control over the existing resources. According 

to TEVET Policy (Malawi, 2013) reflects the 

GoM‟s national economic development priorities to 

promote formal and informal skills in rural and 

urban areas, to develop an efficient and effective 

TEVET system, and to prepare a skilled and 

competitive workforce. The Policy identifies 

important strategic priorities including access and 

equity, and identifies three objectives, which 

support the requirement that „increases 

opportunities for females, vulnerable, marginalized 

and disadvantaged groups are created in TEVET‟ 

(Malawi, 2013, p. 3). Therefore, there is a need to 
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research in this topic in order to lobby with relevant 

authority and parents to break this syndrome on 

gender roles, which promotes gender disparity in 

accessing technical and vocational education 

apprenticeship programs. This research topic aligns 

with social work's aim to identify and address 

social issues and inequities, with the goal of 

promoting equal access to education and improving 

social well-being. By assessing gender disparities 

in enrollment and graduation on TEVET courses, 

social workers can gain insights into the barriers 

and challenges faced by individuals of different 

genders. They can then use this knowledge to 

advocate for policy changes, develop interventions, 

and provide support services that promote gender 

equity in education and training. Additionally, 

social workers can work with educational 

institutions, policymakers, and communities to 

create inclusive and supportive environments that 

enable all individuals to access and succeed in 

TEVET courses, regardless of their gender. 

 

III. Objectives of the Study 
3.1 Main Objective 

 To assess gender disparities of the TVET 

courses on enrollment and graduation. 

3.2 Specific Objectives 

 To assess factors influencing students to 

study TEVET courses 

 To examine barriers faced in TEVET 

courses on enrollment and graduation 

 To Analyze gender disparities in the 

courses on enrollment and graduation 

 

IV. Research Questions 
 What are the factors influencing students 

to study TEVET courses? 

 What are barriers faced in TEVET courses 

on enrollment and graduation? 

 What are the gender disparities in the 

courses on enrollment and graduation? 

 

V. Literature Review 
TVET leads participants to the acquisition 

of the basic skills and knowledge required for 

employment in a trade. According to Rodgers and 

Boyer (2006) found that emphasis on access to 

TVET varies significantly around the world with 

European countries recording relatively high 

proportions of vocational courses in secondary 

schools. In contrast, they noted that most low-

income countries had vocational proportions below 

4% at secondary school. In addition, the majority of 

the countries had a lower proportion of female 

students enrolled in vocational programs in 

secondary schools compared with their male 

counterparts. Female representation in vocational 

school programs was highest in Latin American 

countries. Rodgers and Boyer (2006) also found 

that most of the female student‟s cluster in business 

preparatory courses while most male students were 

enrolled in trade and industrial courses. Even in 

developed countries including Australia, United 

States, United Kingdom and Canada, the 

proportions of female participation in engineering 

programs are lower compared with that of males. 

Franz way, Sharp, Mills and Gill (2009) found that 

the enrollment statistics for engineering programs 

in Australian universities indicate that engineering, 

as compared with other programs of study, had the 

lowest rate of female participation at 14.1% of total 

enrollment in 2005. They supplementary noted that 

in the United Kingdom and the United States of 

America, women made up 9.5% and 19.3% 

respectively of the total undergraduate engineering 

degree completions in 2005/06. In Canada, women 

made up 18.5% of the total enrollment in 

engineering courses in 2004. They found that the 

difference among these four countries was 

explained by their varied entry requirements. 

Australia and the UK demand that students require 

mathematics, physics, and chemistry, while the 

USA and Canada have more flexible options. In 

regard to causes of gender disparities in enrollment, 

Mau (2003) found that women‟s participation in 

engineering is affected by the tougher institutional 

and cultural barriers they face, unlike their male 

counterparts. Franzway, at el, (2009, p.91) noted, 

“Research carried out in Australia and overseas 

identified characteristics of an entrenched 

masculine culture as a major reason for women's 

lower representation in engineering.” Apart from 

cultural barriers, other factors have been found to 

influence gender enrollments in TVET. For 

instance, Pimpa (2007) found that low affection to 

TVET and its inherent inequalities are common 

phenomena in Thailand. Further, female enrollment 

in Thailand is influenced by their attitudes towards 

the programs, curriculum, potential employment, 

attractiveness of campus, tuition fees, parents and 

secondary school teachers, and negative attitudes 

towards manual work (Pimpa, 2007). Other 

researchers have singled out attitudes and interests 

as having an influence on female enrollment in 

engineering programs. Prieto, Bourke, Holbrook, 

Page, O‟Connor and Husher (2009) noted that 

researchers had agreed that attitudes and interests 

of females were barriers to their participation in 

Science, Technology, Engineering and 
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Mathematics (STEM). However, these barriers are 

being addressed since many countries have gender 

mainstreaming as part of their education and 

training policies. Adams (2004) noted that the 

Australian, British and American Vocational, 

Education and Training systems for a long time 

have had a focus on access to programs for various 

groups such as women, disadvantaged, elderly and 

ethnic groups as strategies for ensuring equity in 

training. 

VI. Theoretical Framework:Unraveling 

Influences on Educational Choices 
The research is guided by the Expectation 

States Theory delves into how status hierarchies 

form within groups, specifically when participants 

share a common goal. This theory posits that group 

members anticipate the relative value of 

contributions from others, forming implicit 

"performance expectation states." This is 

particularly relevant in understanding the gender 

disparities in the choice of technical courses. 

Sociological observations, such as those by Shelley 

Correll and E.G. Cohen, highlight how cultural 

beliefs about gender roles affect individuals' 

perceptions of their abilities and influence their 

level of engagement in academic tasks.Stereotype 

Threat, conceptualized by Claude Steele, 

underscores the pressure individuals feel when they 

risk confirming negative stereotypes about their 

group. This theory is pertinent to the study, 

especially regarding gender stereotypes in 

educational and career choices. Steele's research 

demonstrates how stereotype threat can undermine 

academic achievement and influence the decisions 

of individuals facing stereotypes. For girls in the 

educational context, societal stereotypes about 

certain courses being reserved for boys may create 

a barrier, influencing their choices and 

persistence.Albert Bandura's Social Cognitive 

Theory emphasizes the role of social learning and 

cognitive processes in shaping human behavior. In 

the context of this study, it provides insights into 

how individuals' beliefs, self-efficacy, and 

perceptions of the environment influence their 

decisions regarding Technical and Vocational 

Education and Training (TEVET) course 

enrollment and persistence. The theory suggests 

that observed behaviors, environmental factors, and 

personal factors interact in a reciprocal manner to 

shape individuals' choices and actions. 

 

VII. Research Methodology 
7.1 Research Design 

The study employs a mixed-method research 

design, chosen for its ability to collect in-depth data 

through questionnaires and interview schedules, 

facilitating a detailed account of gender disparities. 

This design is particularly suitable for preliminary 

and exploratory studies, allowing information 

gathering, summarization, presentation, and 

interpretation (Mitchell, 2012). Both quantitative 

and qualitative approaches are employed. 

7.2 Population 

TEVET students and teaching staff from various 

departments of Lilongwe Technical College 

constitute the study's target population. Interviews 

with the principal, teaching staff, and students aim 

to capture diverse perspectives, with 196 

respondents selected as whole population, while 

random and convenience sampling was used for 

students. 

7.3 Sampling and Sample Size  

Purposive sampling selected the principal, ensuring 

representation of knowledgeable individuals. 

Convenience sampling targeted available teaching 

staff, while random sampling was applied to 

students. The Krejcie and Morgan formulae 

determined a sample size of one principal, 11 

teaching staff, and 184 students, totaling 191 

respondents.Out of 191 questionnaires dispatched, 

181 were dully filled and returned. 

7.4 Sources of Data Collection 

Quantitative and qualitative techniques were 

employed, collecting data through a semi-

structured questionnaire that is organized into 

categories. Thematic analysis was applied to 

qualitative data, while SPSS was used for 

quantitative analysis, providing percentages, 

frequencies, and means through graphs, charts, and 

tables. 

7.5 Tools for Data Collection 

Questionnaires and interview schedules serve as 

primary tools. Questionnaires collect data on 

determinants of enrollment and graduation, while 

interview schedules provide in-depth insights from 

the principal. Thematic analysis categorizes 

qualitative data. 

 

VIII. Results 
8.1. Demographic Characteristics: 

Understanding the Respondents 

8.1.1 Gender of Respondent 

The study began by assessing the gender 

distribution of the respondents, aiming to 

categorize them based on gender. A majority of 
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respondents were male, constituting 69.1%, while 

females represented 30.9% of the sample. This 

gender ratio aligns fairly well with the gender 

composition of the target population. 

8.1.2 Age of Respondent 

The majority fell within the 23-24 age range, 

accounting for 30.3% of responses. The 19-20 age 

group followed closely with 19.9%. This suggests 

that a significant portion of respondents were youth 

recently completing secondary education, being 

financially supported by their parents for fees and 

career decisions. 

8.1.3 Marital Status 

The majority of respondents (82.3%) were single, 

with only 17.7% being married. No individuals in 

the sample reported being divorced. 

8.1.4 District of Origin 

64.6% of participants are from rural districts, while 

35.4% are from urban districts. This breakdown is 

essential for comprehending the geographic 

distribution of participants and considering 

variations between urban and rural students in the 

context of TEVET education. 

8.1.5 Course of Study 

Plumbing, Carpentry, and Joinery emerged as the 

most studied course (26.5%), followed by 

Electrical Installation (18.2%). The study further 

analyzed the relationship between gender and 

course of study, revealing that males tended to opt 

for hard skills courses, while females were more 

inclined towards administrative courses. 

8.1.6. Gender and Career Choices 

The study's findings suggest that gender stereotypes 

and perceptions about academic capabilities 

influence career choices. Girls may perceive 

science and mathematics as more challenging and 

"masculine," potentially impacting their attitudes 

and career decisions. This underscores the need for 

interventions to challenge stereotypes and 

encourage diverse career choices. 

8.2 Objective 1. Factors Influencing 

Students to Enroll and study TEVET Course 

8.2.1 Factors that Influenced Enrollment in 

this Course 

The study investigated factors influencing students 

to enroll in TEVET courses. Table 1 presents the 

responses. 

 

Table 1:Enrollment Factors 

Response Frequency Percent 

Parents 93 51.4 

Scholarship 62 34.3 

Resources 19 10.5 

Religion 7 3.9 

Total 181 100.0 

 

Table 2 further explores factors influencing enrollment concerning gender 

Table 2: Cross tabulation of Factors Influencing Course Enrollment and Gender 

  What are the factors that influenced you to enroll in this course? Total 

Parents Scholarship Resources Religion 

Gender Male 65 39 14 7 125 

Female 28 23 5 0 56 

Total 93 62 19 7 181 

The results show a significant influence of parents on enrollment, especially among males. This aligns with 

cultural norms and parental influence on career choices (Lauren, 2014). 

8.3 Objective 2. Barriers Faced in TEVET Courses on Enrollment and Graduation 

8.3.1 Performance of Students 

Barriers Experienced and Performance of Students. 

Table 3:Performance and Barriers 

  Are you experiencing any barriers in 

studying your course? 

Total 

Yes No 

What is your performance in the Average 24 9 33 
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enrolled course? Pass 21 14 35 

Good 69 24 93 

Excellent 18 2 20 

Total 132 49 181 

There are 132 students in total who report experiencing barriers and there are 49 students in total who report not 

experiencing barriers. There is a higher count of students with good performance reporting experiencing barriers 

compared to other performance levels. 

 

Table 4:Gender and Performance 

Response What is your performance in the enrolled course? Total 

Average Pass Good Excellent 

Gender Male 17 31 66 11 125 

Female 16 4 27 9 56 

Total 33 35 93 20 181 

 

A higher percentage of male students are in the "Good" performance category, while a higher percentage of 

female students are in the "Average" category. 

 

Table 5: Performance and Course of Study 

  What is your performance in the enrolled 

course? 

Total 

Average Pass Good Excellent 

Course of  

Study 

ICT 1 17 4 0 22 

Plumbing Carpentry and 

Joinery 

9 0 28 11 48 

Administrative Studies 6 0 14 3 23 

Electrical Installation 11 0 16 6 33 

Automobile Mechanics 0 10 8 0 18 

Vehicle Body Repair 2 4 6 0 12 

Welding and Fabrication 1 0 6 0 7 

Refrigeration and Air 

Conditioning 

3 4 11 0 18 

Total 33 35 93 20 181 

Performance varies across courses. The responses unveil various factors influencing enrollment and 

performance, including financial constraints and gender stereotypes. 

 

8.3.2 Modules Repeated 

Table 6: Modules Repeated in Course Enrolled 

Response Have you ever repeated a module in your enrolled course? Total 

Yes No 

Gender Male 27 98 125 

Female 0 56 56 

Total 27 154 181 

Only male students report repeating modules, possibly reflecting unique challenges faced by male students. 

 

 

 

 



 

  
International Journal of Humanities Social Science and Management (IJHSSM) 
Volume 4, Issue 1, Jan.-Feb., 2024, pp: 566-576www.ijhssm.org                 

 

 

 

 

| Impact Factor value 7.52 |                       ISO 9001: 2008 Certified Journal                            Page 572 

8.3.3 Barriers in Studying the Courses 

Table 7: Barriers in Studying a Course 

Response Are you experiencing any barriers in studying your course? Total 

Yes No 

Gender Male 97 28 125 

Female 35 21 56 

Total 132 49 181 

 

The results highlight the higher count of male students reporting barriers, indicating potential gender-related 

disparities in course challenges. 

8.3.4 Barriers Experienced by Students Studying TEVET Courses 

Several barriers affect TEVET students, including poor course delivery, outdated equipment, and challenges 

finding attachments. Female students face additional hurdles, such as sexual harassment during attachments. 

8.3.5 Coping with Experienced Barriers 

Students often cope with barriers by maintaining their moral values, highlighting the need for a supportive 

environment to address these challenges effectively. 

 

8.4 Objective 3: To Analyze Gender Disparities in the Courses on Enrollment and Graduation 

8.4.1 Have you noticed any gender differences? 

Table 8: Gender Differences Noticed 

 Responses Have you noticed any gender differences in this course? Total 

Yes No 

Gender Male 84 41 125 

Female 38 18 56 

Total 122 59 181 

 

A significant portion of both male and female students notices gender differences, indicating potential 

disparities in the learning environment. 

 

Table 9: Course of Study and Gender differences Noticed 

  Have you noticed any gender differences in this 

course? 

Total 

Yes No 

Course of a 

Study 

ICT 13 9 22 

Plumbing Carpentry and 

Joinery 

27 21 48 

Administrative Studies 10 13 23 

Electrical Installation 27 6 33 

Automobile Mechanics 18 0 18 

Vehicle Body Repair 8 4 12 

Welding and Fabrication 7 0 7 

Refrigeration and Air 

Conditioning 

12 6 18 

Total 122 59 181 

Observing gender differences is not uniform across courses, indicating that disparities might be subject-specific.  

 

8.4.2 

Effects of these Gender Differences 

Students noted several negative effects; 

discrimination, drop out of school, early 

pregnancies, lack of female role models, less 

educated women, less female experts, more men in 

hard skills, more men in mechanical field, sexual 

harassment to women and more women drops out, 

slow down development and stereotyping. 

Addressing these is crucial for fostering an 

inclusive learning environment. 
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8.4.3 Factors Contributing to Gender 

Differences in Tevet Courses 

Lack of motivation, confidence, social and cultural 

norms, opportunities, early marriages, and school 

dropout contribute to gender differences, 

highlighting the need for multifaceted interventions 

to address these challenges. 

 

IX. Discussions of Findings 

 
9.1 Discussion 

9.1.1 Demographic Characteristics 

The demographic analysis reveals a predominant 

male representation (69.1%) among respondents, 

aligning with broader trends in Technical, 

Entrepreneurial, and Vocational Education and 

Training (TEVET) courses. Age-wise, a substantial 

proportion falls within the 23-24 age group, and the 

majority are unmarried, hailing predominantly from 

rural areas. Plumbing, Carpentry, and Joinery 

emerge as the most popular course, with Welding 

and Fabrication being the least favored. 

Additionally, a higher concentration of females 

leans towards Administrative Studies. 

9.1.2 Factors Influencing Students to Enroll 

and Study the Course 

Guardian influence is a pivotal factor in course 

enrollment, superseding other influences like 

scholarships. This is especially pronounced among 

male students. Notably, female students in 

Administrative Studies report facing perceptions 

that their abilities are lesser than their male 

counterparts, revealing a potential bias that 

warrants further investigation. A range of factors, 

including role models, comfort with the course, 

resources, scholarships, and peer influence, 

contribute to enrollment choices. 

9.1.3 Barriers Faced in TEVET Courses on 

Enrollment and Graduation 

Performance-wise, a significant number of students 

exhibit good performance, while a considerable 

portion falls within the "Excellent" category. 

Barriers are reported more among those with good 

performance. Males, particularly in "Good" 

performance, report more barriers, indicating a 

potential impact on academic achievement. The 

prevalence of barriers and their nature, such as poor 

course delivery and outdated equipment, 

underscores challenges that institutions need to 

address. Female students, in particular, face 

additional challenges during industrial attachments, 

including sexual harassment. 

9.1.4 Gender Disparities in the Courses on 

Enrollment and Graduation 

Gender differences are noticeable among students, 

with a higher number of males recognizing these 

disparities. Specific courses, like Plumbing, 

Carpentry, and Joinery, show higher awareness of 

gender differences. Factors contributing to these 

differences include societal norms, lack of 

motivation, low confidence, limited opportunities, 

and early marriages. These disparities result in 

discrimination, dropout rates, early pregnancies, 

and perpetuation of gender stereotypes. 

9.1.5 What Motivates Students to Continue 

Studying a Course Enrolled 

Motivational factors such as proficiency in courses, 

familiarity, ambition, effective course delivery, and 

understanding of study material drive students to 

continue their studies. Responses also highlight 

financial considerations, job availability, 

opportunities for self-employment, and peer and 

role model influence. Female students, in 

particular, express motivation in Administrative 

Studies due to perceived ease. 

9.1.6 Coping with Barriers 

Students employ various coping mechanisms, with 

female respondents emphasizing the importance of 

maintaining moral values when facing barriers like 

sexual harassment during attachments. 

 

9.2 Conclusion 

In conclusion, this study sheds light on 

critical aspects of gender differences in TEVET 

course enrollment and graduation at Lilongwe 

Technical College. The research aimed to 

understand the factors influencing students' 

decisions to enroll in TEVET courses, examine the 

barriers they face, and analyze the existing gender 

disparities in enrollment and graduation rates. The 

findings underscore the multifaceted nature of 

students' decisions to pursue TEVET education. 

Personal interests, career prospects, and familial 

influences emerged as influential factors. However, 

gender-specific barriers, academic challenges, and 

socio-economic constraints were identified as 

significant obstacles affecting both enrollment and 

graduation rates. These barriers underscore the 

need for targeted interventions to enhance 

inclusivity and equality within the TEVET 

educational landscape. The theoretical framework 

of social cognitive theory and stereotype threat 

provides valuable insights into the mechanisms 

through which gender disparities manifest in the 

context of technical education. Understanding these 

theoretical underpinnings is crucial for designing 
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effective strategies to address and mitigate gender-

based challenges. 

 

9.3 Suggestions and Recommendations 

On the basis of the findings and 

conclusions above, the study recommends that 

female students should be encouraged to enroll into 

technical training institutions and as well be 

supported not to drop out in their perspective study 

courses. The study also recommends that female 

students should be assisted to develop positive 

attitudes towards artisan oriented courses from 

early stages of learning and enroll in the science 

based courses. The study also recommends that 

female students stand to gain more if they make 

career choices based on the available instructional 

materials in technical training colleges. Introducing 

targeted scholarships and grants to support female 

students in TEVET courses. Financial incentives 

can help reduce barriers to enrollment and improve 

graduation rates. college administration and other 

education stakeholders should provide more 

bursary information to female students to enable in 

enroll in technical training colleges. Strengthen 

support services, including academic counseling, 

tutoring, and mentorship, to assist students who 

may face challenges in their TEVET studies. This 

is particularly important for those at risk of 

dropping out. Establish partnerships with industries 

to create internship and apprenticeship 

opportunities for TEVET students. This real-world 

experience can enhance the employability of 

graduates. Advocate for gender equality in TEVET 

at both local and national levels. Collaborate with 

relevant stakeholders, including government 

agencies, NGOs, and industry partners, to promote 

policies that support gender equality in vocational 

education. 

 

9.4 Interventions 

This is a summary of the detailed plan for 

implementation of interventions. The discussing of 

the interventions is as follows; awareness 

campaigns on studying TEVET courses using 

TEVETA as entry point, radio adverts to let more 

females apply in TEVET courses , mentoring and 

counseling using role models to motivate students 

to continue studying TEVET courses 

 

9.5 Limitations of the Study 

While the study contributes valuable 

insights to the specific context of Lilongwe 

Technical College, it is essential to acknowledge 

certain limitations. The cross-sectional design 

provides a snapshot of the current situation, and the 

findings may be specific to the unique 

characteristics of Lilongwe Technical College. 

Additionally, the study does not comprehensively 

explore the intersectionality of gender with other 

social identities, and future research endeavors 

should consider this dimension for a more nuanced 

understanding. 
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