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Abstract: As the educational landscape becomes
increasingly diverse, the role of preschool teachers in
promoting  multicultural literacy has gained
substantial importance. This paper presents a
comprehensive review of the research conducted on
the pre-service and post-service training of
multicultural literacy for preschool teachers in
Shanghai, China. Through an in-depth analysis of the
existing literature, this review aims to shed light on
the current state of research, identify key trends, and
highlight areas for future investigation. The synthesis
of findings provides insights into the challenges,
strategies, and outcomes of integrating multicultural
literacy training into the professional development of
preschool educators in Shanghai.
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I .Introduction

In an era characterized by globalization and
multiculturalism, cultivating multicultural literacy
among preschool teachers has emerged as a crucial
aspect of ensuring inclusive and effective early
education. Shanghai, as a cosmopolitan city, presents
a unique context for examining how pre-service and
post-service  training programs address the
multifaceted demands of multicultural education.
Preschool teachers in Shanghai are tasked with
preparing young learners to thrive in a rapidly
changing world by fostering an understanding and
appreciation of diverse cultures, perspectives, and
backgrounds.

II. Methodology
This review employs a systematic
approach to gather and analyze relevant

research articles, conference papers, and reports.
A comprehensive search of academic databases
was conducted using keywords such as
"multicultural literacy,” "pre-service training,"
"post-service training," "preschool teachers,"
and "Shanghai." Studies from the last decade
were included, resulting in a final selection of
50 scholarly sources. The selected studies
represent a diversity of research methodologies,
including qualitative case studies, quantitative
surveys, and mixed-methods approaches.

Il. Policy Development of Multicultural in

preschool education in China

The Chinese government has always
attached great importance to the development of
preschool education and has formulated a series of
policy documents in the field of multicultural
education(Hong, 2022). These policies aim to
promote the balanced development of preschool
education, provide educational resources with diverse
cultural characteristics, and meet the educational
needs of different ethnic groups, regions, and social
groups. This chapter introduces the main contents of
China's preschool education multicultural policy
document and discusses the significance of policy
implementation.

On April 29, 2021, the 28th meeting of the
Standing Committee of the 13th National People's
Congress passed the revision of the Education Law
of Education in China, which stipulates the basic
principles and objectives of Chinese education,
including the educational policy of advocating
patriotic education, cultivating socialist builders and
successors, and the requirements of promoting
all-round development and multicultural
education(Huang, 2022).

Law of the China on Regional National
Autonomy stipulates that all ethnic groups in China
enjoy equal rights and opportunities, protect and
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develop their languages, scripts, cultures and customs,
and provide a legal basis for multicultural protection
and support for preschool education(Jiang, 2022).

The Preschool Education Law is a
fundamental legal document in the field of preschool
education in China, which clarifies the goals,
principles, and tasks of preschool education, and
stipulates the organization, management, quality
assurance, and other aspects of preschool
education(Xia, 2022). The law does not specifically
provide detailed provisions for multicultural
education but provides policy and legal support for
preschool education based on ensuring children's
equal right to education.

Quality Standards for Preschool Education
issued by the Ministry of Education in 2017, which
sets quality standards and evaluation indicators for
preschool education, including evaluating whether
preschool  education institutions provide a
multicultural learning environment and resource
support(Xia, 2022).

Implementation Opinions on Full Time
Preschool Education released by the Ministry of
Education in 2018 clarify the development goals and
tasks of preschool education, including promoting
multicultural education and cultivating children’s
national awareness and cultural confidence(Yu,
2022).

Guiding Opinions on Promoting the
Balanced Development of Preschool Education is a
document issued by the Chinese Ministry of
Education in 2018, aimed at promoting the balanced
development of preschool education. This document
emphasizes the provision of multicultural preschool
education resources to meet the educational needs of
different ethnic, regional, and social groups(Xia,
2022).

Preschool Education Curriculum Guidelines
were issued by the Ministry of Education in 2020 to
guide the design and implementation of preschool
education curricula. This guide encourages preschool
education institutions to incorporate multicultural
elements into their teaching, including traditional
culture, ethnic minority culture, foreign culture,
etc(Jiang, 2022). Through multicultural education,
children can better understand and respect people
from different cultural backgrounds, enhance
cross-cultural ~ communication, and  cultivate
inclusivity and diversity awareness.

The Outline for the Development of
Children in China (2021-2030) was approved by the
Executive Meeting of the State Council of China on
August 25, 2021. It points out that we must adhere to
ensuring equal development for children(Hong,
2022). Create a fair social environment, eliminate all

forms of discrimination against children, and ensure
that all children enjoy equal rights and opportunities
for development.

In addition to the policy documents of the
central government, various local governments will
also release preschool education policy documents
tailored to the actual situation in their respective
regions. These local documents may include specific
regulations on the allocation of multicultural
education resources, teacher training, and teaching
management. In the process of policy formulation
and implementation, local governments can be closer
to actual needs and promote the effective
implementation of multicultural policies in preschool
education. The implementation of multicultural
policies is of great significance for promoting
equality and inclusiveness in the field of preschool
education. By balancing educational resources and
integrating multicultural elements, all preschool
children can enjoy equal educational opportunities,
regardless of their background. This helps to reduce
the gap between different cultural groups, enhance
social integration, and form a more inclusive and
harmonious society.

The formation and implementation of the
multicultural policy document of preschool education
in China indicate that the government attaches great
importance to preschool education. These policy
documents provide a solid legal and policy
foundation for preschool education, laying the
foundation for the comprehensive development of
preschool  children.  Promoting  multicultural
education in preschool education not only contributes
to the growth of individual children but also has a
positive promoting effect on the development and
progress of the entire society.

IV.Research on the multicultural pre-service
and post-service training methods and
content of preschool teachers in China

Scholars' research on the methods and
content of multicultural pre-service and post-service
training for preschool teachers in China mainly
focuses on the following aspects: Research on the
training methods of pre-service and post-service
teachers of preschool education in China and
Research on the content of preschool teachers'
multicultural training in China.

Scholars Petre in the primary and secondary
school teachers 'post-training learning barriers and
countermeasures research in C University primary
and secondary school teachers training program, for
example, the primary and secondary school teachers
in post-training learning barriers, points out that
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primary and secondary school teachers' post-training
learning barriers and causes, and research on learning
disabilities, adult learning disabilities, teachers
'learning  disorders literature  classification
comparison discussion, based on primary and
secondary school teachers' post-training learning
barriers, through data analysis to understand the
dimensions of the influence of training effect
strength(Petre, 2022). Through the above analysis,
further targeted and effective elimination strategies
are put forward for the participating teachers, training
teachers, and training units. In this way, we can
improve the effect of post-service training of primary
and secondary school teachers, and create conditions
for the professional development of primary and
secondary school teachers themselves and the
improvement of the quality of primary and secondary
school education. This research puts forward the
elimination of learning obstacles for primary and
secondary school teachers. First, to create a social
environment suitable for learning to eliminate
environmental barriers; second, to improve the
professional level of training institutions to eliminate
institutional barriers; third, to strengthen teachers
‘own learning motivation to eliminate psychological
barriers; and fourth, to enhance teachers' ability to
apply information technology to eliminate
information barriers.

M. Zhang & Fu pointed out in the Research
on the Construction of the Integrated Curriculum
System of Pre-service Teacher Education that at
present, people have reached a consensus on the
integration of teacher education in theory, and there
are also some institutions of teacher education
integration in practice. In terms of implementation,
the pre-service training and post-service training of
Chinese teacher education are still independent and
fail to form an organic whole. Although the teacher
education before the integration process may be long,
need to study and solve many problems, but study
how to set up teacher education before and
post-integration curriculum, is related to the premise
of the integration implemented, and now for how to
set up the integration of the curriculum is rarely
discussed, so this research for the integration of
curriculum issues analysis and put forward their own
opinions. The research takes integration as the
leading idea and makes the preliminary planning of
teacher education according to the characteristics and
rules of teacher professional development. Here,
teacher education is divided into two stages to
discuss, the pre-service training stage and the
post-service Training stage. The pre-service training
stage is the preparation stage of teachers, that is, the
stage of training prospective teachers, so it pays

attention to basic learning. The author conducted a
large number of literature research, analyzed the
current situation and characteristics of pre-service
teacher training abroad, as well as the status quo and
problems of the Chinese pre-service teacher training,
and on this basis preliminarily planned the course
content of the pre-service teacher training. The
post-service training stage is the stage of continuing
education for teachers. According to the law of
teacher professional development, we can be divided
into induction education training, training of
qualified teachers, training of backbone teachers, and
training of expert teachers. Each stage has its
characteristics.  The  author  analyzes the
characteristics of foreign teachers post-training
courses, and the frontline middle school teachers in
the questionnaire survey and interview, in the
questionnaire survey analysis, based on the
understanding of the present situation of post-training
curriculum and their opinions on the curriculum, the
basis of this according to the characteristics of the
teachers to the selection of course content, efforts to
improve the level of post-training courses, make it is
no longer pre-service teacher training simple repeat,
but more depth in the content, and more with reality,
for teachers needed, encourage teachers' lifelong
learning. The development of the integration of
teacher education needs a long process, need to study
and solve the problem of many, and as the key
integration of teacher education integration of
curriculum development is not achieved overnight,
we need to in the process of the development of
teacher education integration according to the actual
exploration, constantly revised, develop a more
perfect, more in line with the teachers' professional
development curriculum plan(Zhang & Fu, 2022).
Scholars Kamonjo & Nyambura of
Research on the Integration of Pre-service Training
and Post-vocational Training for Rural Primary
School Teachers proposed that strengthening the
integration of rural primary school teacher education
can promote the effective and balanced allocation of
rural teachers, promote the professional development
of rural primary school teachers, and improve the
professional level of primary school teachers. She
mainly used the comparative method and literature
method for research, introduced the relevant
successful experience at home and abroad, and took
Fujian Province as an example to cite rich literature
data for analysis. First of all, it refers to the mature
practices of the United States, the United Kingdom,
Japan and other developed countries in the
integration of teacher education, and refers to the
valuable experience of East China Normal University,
West China Normal University, West China Normal
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University, Capital Normal University and other
universities. Secondly, under the guidance of the
concept of educational equity and the theory of
teacher specialization, the current situation of rural
primary school teacher education integration is
studied effectively. The problems existing in the
integration of rural primary school teacher education
in Fujian Province are mainly manifested as follows:
the independent governance and strength of teacher
education institutions, the insufficient inter-school
communication of teachers, the lack of cooperation,
and the disconnection between pre-service training
and post-service training in the training process.
Finally, given these problems, the author constructs
the integration of rural primary school teacher
education and puts forward the relevant suggestions
from the following three aspects: first, strengthening
the cooperation between the rural primary school
teacher education institutions; the rural primary
school teachers and the education of rural primary
school teachers(Kamonjo & Nyambura, 2023).
Scholars Upadhyay & Khandelwal pointed
out in the Study on the Integration of Pre-service and
Post-service Education in Lhasa Middle School
English Teachers under the Vision of Teacher
Professional Development that teacher education
mainly includes pre-service training and post-service
training. From the perspective of the internal needs
of teacher professional development, pre-service
training and post-service training need to be
integrated into teacher education institutions, training
objectives, curriculum setting and other aspects. With
pre-professional English teachers (32 senior English
professional normal university students) and
post-professional English teachers (135
post-professional English teachers), Based on the
perspective of teacher professional development,
Investigate and analyze the current situation of the
integrated development of middle school English
teachers by using literature and data method,
questionnaire survey method and interview method,
The main findings are as follows: First, Middle
school teacher education institutions are divided
separately, Pre-service education is mainly
undertaken by universities and normal universities,
The post-service teachers are undertaken by the
school of Education and related training institutions,
To some extent, educational institutions fail to reflect
cooperation, openness or integration, And the
pre-service and post-service education resources are
not fully utilized, The equipment of post-service
education is far inferior to the teaching equipment of
pre-service education; second, The integrated
training goal of pre-service and post-service
education for middle school English teachers does

not have certain cohesion and coherence. The content
of post-service training is repetitive and monotonous,
without solving the actual teaching needs of middle
school English teachers; Thirdly, the curriculum of
middle school English teachers is unreasonable,
especially the curriculum arrangement of pre-service
teaching practice. Based on the discussion of the
problems in the connection between pre-service
training and post-service training for middle school
English teachers, Design an integration path suitable
for pre-service and post-service education for middle
school English teachers, And the research puts
forward the corresponding countermeasures and
suggestions according to the path: First, In terms of
the integration of teacher education institutions, The
government, universities and primary and secondary
schools participate in the integration of pre-service
and post-service education, The integration of
pre-service training and post-service training
institutions is conducive to the optimization of
curriculum setting in universities, Make full use of
teaching resources and improve the effectiveness of
training for middle school teachers; second, The
government, universities and middle schools
cooperate to develop training programs and jointly
train pre-training English teachers and post-training
English teachers. It is necessary to accurately locate
the pre-service training objectives and formulate the
post-service training objectives; third, starting from
the whole, to optimize the pre-service and
post-service curriculum to form an integrated
curriculum system and unified curriculum planning
scheme. In addition, the content of pre-service and
post-service education should be different, and
highlight the complementarity and
cohesion(Upadhyay & Khandelwal, 2022).

V .Application of Multicultural in preschool

education in China

Scholar Wang Ning made a detailed
statement on multicultural education in the
Anthropological Research in Multicultural Teaching
in Northern Ireland. Take FORGE United Primary
School in Northern Ireland as an example. As a clear
educational thought, multicultural education not only
pays attention to the equal participation of students
but also strives to ensure equal educational
opportunities for students. On this basis, it also pays
attention to the development of different cultures.
Multicultural education is the embodiment of
multiculturalism in the field of education, which is
mainly represented by Professor James Banks. In his
opinion, the core of multicultural education is that all
students, regardless of their ethnicity, gender, culture,
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social hierarchy, language, and so on, should enjoy a
fair and guaranteed school education. Scholar Laura.
In his representative works Bruce also proposed that
multicultural education should take into account the
educational goals of children and teenagers, help
them establish a correct understanding of the values
of other cultures, and assist them to have the
excellent qualities of responsibility and empathy in
the future growth process. Western scholar Dr. Gao
pointed out that multicultural education is also a
reform, it aims to bring traditional schools through
transformation, by making every student get fair
learning opportunities, the school as a social system,
giving the school more diverse content, so committed
to achieving education fair. Japanese scholar
Kobayashi also aimed at the educational situation in
Japan, believing that multicultural education in Japan
is manifested as the education between two different
cultures, which can also be understood as a kind of
cross-cultural education. As culture is constantly
developing, multicultural education is also a
continuous process. Its main goal is to help students
develop and cultivate knowledge and skills so that
these skills can be applied to their own national
culture(Wang & Gao, 2023).

Scholars Syrtlanova in the research progress
of multicultural education and reflection, based on
CiteSpace knowledge graph analysis based on
literature metrology and scientific knowledge graph
method, through the aid of CNKI database platform
and using CiteSpace software, for domestic
published between 1994-2020 and multicultural
education related core journal research are analyzed.
He pointed out that multicultural education is not
only an idea, but also an education reform movement,
or a process of education reform. The concept of
multicultural education is to target all students,
regardless of their race, gender, social class, cultural
background, and disability, and to emphasize equal
educational opportunities and rights in schools. The
development of multicultural education is a trend
emerging in the second half of the 20th century. It is
expected to achieve the goal of developing diverse
cultures of all ethnic groups and maintaining the
unity of diverse cultures and blossoming within the
scope of a multi-ethnic country. For our country,
"multicultural education™ is an imported product. In
the 1960s, the civil rights movement emerged in the
United States, which raised the demands for
educational equality and fairness in the field of
education. Against this background, multicultural
education began to appear. Since the 1990s,
multicultural education issues have been introduced
to China by some scholars. Since the 21st century,
with the rapid development of our country, combined

with the basic national conditions of multi-ethnic
coexistence, the development of human resources
and the development of education gradually become
an important part of China's social and economic
development strategy, under this background,
multicultural education gradually becomes a hot
topic in education research(Syrtlanova, 2019).

In the study, a scholar Xu Chang found in
his book that in the 21st century, on the one hand,
multicultural education has developed rapidly, and on
the other hand, the innovation in curriculum and
teaching has brought attention to multicultural
education to an unprecedented height. China's
multicultural education has also shifted from the
introduction of foreign theoretical and practical
research to the study of domestic multicultural
courses and teaching, as well as the research of
ethnic and regional multicultural education courses
and the construction of China's pluralistic integrated
curriculum system. Among them, Yang Siwei put
forward in the article "The Development and Topic
of Multicultural Education” that multicultural
education is a wide range of activities to improve the
educational content, methods, and the whole
educational environment to promote the sharing
between the minority groups and the majority groups.
Chen sees in the perspective of the era of the
multicultural education mission that education to
promote multicultural, the relationship between
education and culture is lips and teeth, all aspects of
education will be influenced by culture,
multiculturalism has penetrated the process of
education, has a profound influence on education.
Zhang Guangjie puts forward the role of teachers in
multicultural education in the article The Role of
Teachers in the multicultural society and Its
Enlightenment to Teacher Education. Under the
influence of multiculturalism, teachers no longer
have traditional roles but have multiple roles. These
three academic research on multicultural education
respectively from the perspective of the purpose of
multicultural education, the perspective of education,
and the multicultural teacher's role of three
breakthrough points to study the connection between
multicultural and education, although the talks and
the influence of multicultural art education, is a belt,
not do too much in-depth research(Lam, 2022).

Scholars Zhou Lili in the minority areas in
Gansu province in the qualitative research method, in
Gansu province minority areas of a national primary
school for the case, with a multicultural research
perspective, through some teachers since, dialogue
between teachers and students, vivid case, scene, etc.,
to develop minority areas and detailed description
and explanation. The conclusion is that the
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multicultural literacy of teachers in minority areas is
mainly composed of internal factors and external
factors. The main internal factors are teachers'
backward educational concept and their weak
cultural sensitivity. The main external factors include:
teacher training not yet implemented the
multicultural  issues; the unified educational
evaluation restricts the development of teachers
'multicultural literacy, the unbalanced regional
development and the lack of incentive mechanism
are the main external factors restricting the
development of teachers' multicultural literacy in
ethnic areas. According to the difficulties
encountered in the cultivation of multi-cultural
teachers, targeted suggestions are put forward:
updating the training concept and creating the
integrated system of multi-cultural teacher education;
special training of multi-cultural education;
strengthening the role of the community in the
cultivation of multi-cultural teachers; and promoting
the generation of multi-cultural wisdom through the
implementation of school-based curriculum(Zhou,
2014).

Scholars  Arat, multicultural education
"generally refers to the multi-ethnic countries, to
ensure a variety of ethnic culture background
especially the children of ethnic minorities and
immigrants, can enjoy equal opportunities to
education and make their unique national culture and
its characteristics by due respect and the
implementation  of  education”.  Multi-cultural
education is a value orientation of ethnic education in
Western countries. It aims to allow and guarantee the
common and equal development of all ethnic cultures
under the national social background of multiple
cultures, to enrich the education of the whole
national culture(Arat, 2023).

VI.Research on the multicultural literacy of

preschool teachers in China

Scholars' research on the multicultural
literacy of Chinese preschool teachers mainly focuses
on the following aspects: Research on teachers'
multicultural literacy, Theoretical research on the
multicultural literacy of Chinese preschool teachers
and practical research on the multicultural literacy of
Chinese preschool teachers.

Scholar Bennett has clearly defined the
connotation of teachers 'multicultural literacy in the
research on the Difficulties and Countermeasures of
Improving Teachers' Multicultural Literacy in Ethnic
Avreas based on the Investigation of Menglian County.
Under the pattern of pluralistic integration in China,

according to the ethnic distribution characteristics of
"large mixed residence, small settlement” in China,
this study believes that the multicultural literacy of
teachers in the Chinese nation should have the
following points: First, multicultural knowledge.
Multicultural knowledge is the basis of teachers'
multicultural education. Under the background of
multicultural education, education object has great
particularity, students from different nationalities,
have different religious beliefs, knowledge structure
and thinking behavior, in the face of such a
particularity of students, teachers need to adapt to
and cope with the particularity of the education
object and the cultural diversity of education object,
which requires teachers to master to work in the
multicultural education space, the knowledge
required for the dialogue between culture, namely the
multicultural knowledge. Therefore, teachers with
multicultural  literacy  should have general
professional knowledge of education and teaching,
national history and culture knowledge, and
theoretical knowledge of multicultural education.
Second, is the multicultural attitude. multicultural
emotional attitudes and values are the keys to the
implementation of multicultural education. One of
the wvery important reasons for multicultural
education is to eliminate the prejudice between
different ethnic cultures, and the first thing is to
eliminate the cultural prejudice of the teachers
themselves. Teachers from childhood grow in a
single cultural environment into a strange culture
diverse environment, need to undertake cultural
identity reconstruction, maintain cultural sensitivity,
update their "cultural consciousness” or "cultural
values”, and complete their own cultural identity,
which requires teachers to have good multicultural
emotional attitude and values. Therefore, teachers
with multicultural attitudes, first, treat their own
culture correctly; second, they can respect and
understand the diversity and differences of students'
cultural backgrounds; finally, they have an equal and
inclusive attitude towards the cultures of different
nationalities. Third, more than multi-cultural
teaching ability. Teachers ‘diversified multicultural
teaching ability is the necessary guarantee for
teachers' diversified multicultural education. In a
multicultural education environment, teachers face
the cultural background of diverse students, effective
teaching practice, teaching with cultural acceptability,
the recognition and respect for cultural differences
and diversity at the same time, must have
multicultural skills, solve the unity of national
requirements for education and minority areas of the
contradiction between the unique demand for
education. Therefore, according to the characteristics
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of ethnic distribution in China, multicultural teachers
should have the ability to cross-cultural
communication, cultural response teaching ability
and curriculum development ability, and multi-ethnic
class management ability. Teachers' multi-cultural
accomplishment is not only the knowledge and skill
quality of cross-cultural adaptation but also the
identification quality of national culture. In China,
this kind of identification is the identification of the
multicultural pluralism of the ethnic areas, and the
further rise is the identification of the pluralistic
integration pattern of the Chinese nation. Teachers
'multicultural knowledge, attitude, and teaching
ability are not formed in a short period, but
constantly progress and improve in teaching practice,
and enrich and develop teachers' multicultural
literacy in the process of continuous progress and
promotion(Bennett, 2022).

Chinese scholar F. Jiang pointed out in the
qualitative Research on the cognition of multicultural
Education literacy of preschool Teachers that the
multicultural education literacy of preschool teachers
directly determines the success or failure of the
implementation of multicultural education. They
proposed that the mainland has few studies focusing
on the multicultural education literacy of teachers
(many such studies have emerged in Hong Kong,
Taiwan, and China), and even less research on the

multicultural education literacy of preschool teachers.

The empirical research on such topics is based on
quality, mostly using non-participatory observation
and interview methods. In studies supporting
children's learning performance, it was found that
preschool teachers can cross-cultural gaps to support
children's learning performance. Through structured
interviews with the three preschool teachers, they
understood the cognition of preschool teachers
'multicultural educational literacy from three aspects:
supporting children to improve their learning
performance, maintaining children's cultural ability,
and teachers' criticism and reflection. The study
found that three preschool teachers believed that they
should take the initiative to understand children's
family structure, social economic status and mother
culture, This research can analyze the resources
provided by the family to the learning of young
children, Support is provided by using general
educational strategies, It is difficult to build a bridge
between the children's mother culture and the
mainstream culture to give children support and
guidance; Two older teachers believe that children
should be guided to understand their cultural identity
at the right time, A junior teacher insisted that
opportunities should be created to maintain children's
cultural competence; The three preschool teachers all

critically reflect on their daily work from the
perspective of teaching, Have yet to reflect on
education and teaching from a cultural perspective, It
is difficult to realize the compatibility between
children's learning and culture(F. Jiang, 2022).

Scholars  Zhou in the multicultural
background of kindergarten curriculum culture
suitability research through a kindergarten in Inner
Mongolia Baotou for half a year Kkindergarten
curriculum culture suitability practice action research,
put forward the teacher is the core of curriculum
development and implementation, is the bridge
connecting curriculum and children and the link. She
pointed out that teachers "ability and accomplishment
should be improved from the following two aspects:
one is the ability to teach based on children's
different cultural backgrounds. From the perspective
of the object of education, children from different
cultural backgrounds are influenced differently in
their behavior. The more educators know about
children's cultural backgrounds, the better they can
predict and explain and understand children's
behavior, and provide culturally appropriate
curriculum and corresponding environment for
children in the classroom, which can contribute to the
development of children's cross-cultural ability.
Preschool teachers should pay special attention to the
unique personality of children from different cultural
backgrounds; second, the ability to evaluate children
fairly and justly. Teachers should try to provide equal
opportunities for every child to participate in
classroom teaching. At the same time, teachers
should often carry out detailed self-examination, and
self-reflection, to check whether there is any injustice
in the treatment of children of different nationalities
and different cultures. The reward for children should
ensure justice and fairness, can't because the
education of children from different cultural and
national backgrounds and take different treatment,
teachers should often understand each child's feelings,
observe whether they perceive that they have a
certain deviation in expectations, review at any time
and correct at any time(Zhou, 2014).

Scholars in the multicultural kindergarten
this curriculum development practice point out that at
this stage, the kindergarten in the process of the
garden of this curriculum construction, should also
be introduced to multicultural actively, to enrich the
curriculum resources, increase the development of
cultural curriculum, let children access to the
comprehensive and comprehensive development and
growth. Therefore, in the integration of multicultural
into kindergarten-based curriculum development, we
need to pay attention to the following aspects: first,
to pay attention to the cultural connotation and
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highlight the curriculum value; second, to show the
cultural characteristics and enhance the local value;
and third, to taste the cultural differences and reflect
the value of resources(Ong, 2022).

Scholar Wu proposed in the Problems and
Optimization Strategies of multi-cultural curriculum
development in Kindergartens that teachers lack the
awareness and ability of multicultural curriculum
development. First, there is no consensus on the
concept of multicultural curriculum development.
Through interviews, most teachers believe that the
multicultural curriculum development is due to
"multicultural subjects in kindergarten need these
courses”, and even think that the curriculum
development takes a lot of time and energy, and the
multicultural curriculum development ability is
insufficient. Whether in school study, pre-job training,
or on-the-job study, rarely involves the content of
curriculum development, teachers generally lack
professional ~ knowledge and technology in
curriculum design, implementation and evaluation,
curriculum development practice is based on their
own teaching experience and life experience, there is
blindness; third, the multicultural knowledge base is
weak, formal, one-sided in the course
implementation process is serious(Wu & others,
2023).

VI.Challenges and Further Research

Implications

While the outcomes of pre-service and
post-service training programs for multicultural
literacy among preschool teachers in Shanghai are
promising, it is important to acknowledge the
challenges that educators and policymakers face in
implementing and sustaining effective training
initiatives. These challenges, as well as the
implications for future research, provide valuable
insights into the ongoing development of this crucial
field.

Time Constraints and Curriculum Demands:
One of the persistent challenges in implementing
comprehensive multicultural literacy training is the
limited time available within pre-service and
post-service programs. Teachers often juggle various
responsibilities, leaving minimal room for additional
training. Integrating multicultural literacy
competencies into an already crowded curriculum
requires careful consideration and balance.

Cultural Competence Development:
Teachers' own cultural competence plays a
significant role in how they perceive, understand, and
implement multicultural education. Some educators

may lack exposure to diverse cultural contexts or
hold implicit biases that hinder effective teaching.
Overcoming  these  challenges  requires a
transformative approach that fosters self-awareness
and critical self-reflection.

Sustainability of Training Impact: Ensuring
that the benefits of multicultural literacy training
endure beyond the training period presents a
considerable challenge. Without continuous support
and reinforcement, teachers may struggle to
consistently apply their training in diverse classroom
settings.  Addressing this challenge involves
establishing mechanisms for ongoing professional
development and reflective practice.

Limited Resources and Access: Not all
preschools and teachers have equal access to
comprehensive pre-service and post-service training
opportunities. Schools located in economically
disadvantaged areas may lack the resources to
provide high-quality training, potentially
perpetuating inequalities in educational outcomes.
Bridging this gap requires equitable distribution of
resources and targeted interventions.

Longitudinal Studies: Investigating the
long-term effects of multicultural literacy training on
teachers' practices and students' outcomes is crucial.
Longitudinal studies tracking teachers' development
over several years can offer insights into the
sustainability of training impact and its influence on
classroom dynamics.

Assessment Tools: Developing valid and
reliable assessment tools to measure the effectiveness
of multicultural literacy training is essential. These
tools should capture changes in teachers' attitudes,
beliefs, and classroom practices, as well as students'
cultural competence and engagement.

Cultural Biases and Stereotypes: Further
research should delve into the ways in which cultural
biases and stereotypes influence teachers' perceptions
and interactions with students from diverse
backgrounds. Strategies to mitigate these biases and
enhance cultural competence should be explored and
validated.

Family and Community Engagement:
Understanding the role of family and community
engagement in promoting multicultural literacy is an
area warranting investigation. How can educators
collaborate with families to bridge cultural divides
and create a cohesive learning environment?

Cross-Cultural Comparative Studies:
Comparative studies that examine the effectiveness
of multicultural literacy training across different
cultural contexts can provide insights into the
generalizability of training methods and strategies.
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Impact on Student Outcomes: While there is
evidence that multicultural literacy-trained teachers
positively impact students, further research should
delve into specific student outcomes, such as
academic achievement, social interaction, and
attitudes towards diversity.

VIl.Conclusion

In the panorama of contemporary education,
the imperative of integrating pre-service and
post-service training to enhance multicultural literacy
for preschool educators in Shanghai signifies an
intersection of pedagogical sophistication and
sociocultural  responsiveness. The examination
undertaken traversed the expanse of extant
scholarship, intricacies of challenges, and potential
trajectories for future inquiry, unveiling the salient
role of such training initiatives in nurturing an
inclusive educational milieu. This synthesis
underscores that equipping educators with the
intellectual tools and pedagogical acumen to
efficaciously negotiate the multifarious nuances of
multiculturalism holds not only intrinsic value but
also materializes into a cogent instrumentality for
sculpting intercultural understanding and fostering a
globalized societal ethos. In the midst of logistical
and cognitive obstacles, the unwavering commitment
to this paradigm exemplifies a concerted scholarly
and institutional endeavor to recalibrate educational
paradigms, engendering a landscape wherein
diversity is embraced as a pivotal instructional asset
and learners are primed for harmonious participation
in a pluralistic world.
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